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[bookmark: _Toc125640605]ABSTRACT 
Business studies has been incorporated into the Ghanaian educational curriculum to equip students with the needed skills and knowledge to fit well into the world of work. However, the emerging development is that few students are attracted to business studies as compared to other academic subjects. Against this background, the study was conducted to determine the factors that influence students' choice of business studies in Senior High Schools in the Upper West Region. The specific objectives guiding the study were: (I) to investigate the socio-cultural factors influencing SHS students’ choice of business studies; (ii) to examine the economic factors that influence students’ choice of business studies in SHSs; and (iii) to explore the school-level factors influencing SHSs students’ choice of business studies in the Upper West Region. The study draws on the mixed methods research design to collect primary data from a sample of 276 students using survey questionnaires and supported by key informant interviews. The data were analysed using both quantitative and qualitative methods. Results show that socio-cultural factors such as parents’ gender, social status, educational attainment, and religion influence students' choice of business studies at SHS. In addition, economic factors such as the desire to work in banks, a history of high salaries, and good working conditions were found to positively influence students' choice of business studies, however, it was found that limited job opportunities in the field of business drive students’ way from studying business. With regards to the school-level factors, the findings show that restriction of access to higher institutions of learning such as teacher training and nursing training colleges were found to adversely affect students' choice of pursuing business studies in SHS. Furthermore, it was found that students consider business studies as a mathematics-based programme and express fear of pursuing it due to the computations involved. In addition, it was revealed that the students’ interest greatly influences their choice of pursuing business studies at SHS. The findings from this study are in tandem with the Cognitive Career Choice Theory, which indicates that students make their career choices based on three outcomes – self-efficacy, goal and expected outcomes. This study, therefore, recommends that career guidance should be given to students during the process of selecting schools and programmes of study into SHS in Ghana, and finally students should be given the opportunity to select programmes of their choice based on their career guidance and interest to pursue them. 
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[bookmark: _Toc125640613]GENERAL INTRODUCTION

[bookmark: _Toc125640614]1.1 Background of the Study 
The global community has consented that education and training are the backbone of national development in that it is the process of passing on information, such as experiences, ideas, skills, conventions, and values, from one person to another or from one generation to another (Irmawati et al., 2022). As a result, education is commonly regarded as the bedrock of civilization, progress, and development. It is a socially structured and controlled process of passing on socially meaningful experiences from previous generations to succeeding generations (Krishnamurthy, 2020).

Education is acquired through trajectories such as the learning environment, mode of learning, and the type of course or programme of study (Hussain, 2014). For a nation to have the ability to create behavioural changes in an individual and witness rapid development, it should give the right values and education that is capable of developing the youth into sound and effective citizens that would make them fit and responsible for themselves and the community at large (Zakira, 2015). To be able to achieve these objectives, a major focus of governments across the globe is to build individual self-reliance.

Despite the contribution of education to societal transformation, relevant scholars posited that the measure of an individual’s educational impact on society depends on the choice of educational programme pursued at the higher levels of learning (Ahmed et al., 2017; Sharif et al., 2019). The relevance of any educational programme is to make sure that the products are equipped with the relevant skills, namely scientific knowledge and the kind of behaviour needed to help students face the challenges in the world of work (Gilmullin & Pupysheva, 2016). This is relevant, especially with the current levels of unemployment across the globe (Falk et al., 2021). In order for Governments to create behavioural change in individuals and to minimize the unemployment ratio, the youth is motivated to undertake activities and training programmes that will make them self-reliant in terms of job creation. This brought to the fore the relevance of business education in the curriculum of both intermediate and institutions of higher learning (Muhamad & Sudin, 2015; Siraj & Chiew, 2013).

[bookmark: _Hlk104115186]Business studies is that part of the curriculum that enables students to make informed decisions in the everyday business of living. According to Tucker et al. (2014), business studies and its related concepts such as Financial Accounting, Cost Accounting, Business Management and Economics are among the most popular fields of study in secondary schools worldwide. Business studies contribute to the student's understanding of the world of business, which encourages them to develop a positive attitude toward enterprise and develop appropriate skills in that field (Charity, 2018). With business studies, students do not simply learn subjects but undergo a complete development of their personality by applying what they have learnt practically. Abbo (2021) added that business education is the bedrock for the economic development of every country. 

In the developed countries, especially in the United States of America, apprenticeship training, particularly in accounting, was the first type of business studies programme (Kwarteng, 2013). Someone with the knowledge of accounting and who needed to be assisted would train a student to offer a helping hand in bookkeeping (Ainsworth & Plumlee, 1993). This went on for some time until business developed, and the vendors who were performing apprenticeship training discovered that this type of training could no longer keep up with business expansion since there were more bookkeepers needed than there were available. As a result, instructors began travelling out into the rural areas to educate people on how to keep track of their monetary records. After a while, the United States Senate decided to include bookkeeping in the school curricula (Ainsworth & Plumlee, 1993; Kwarteng, 2013). 

Some developing countries such as the Philippines integrated business (entrepreneurship) education into their education system when the country came to the realization that business education could help boost the economy and decrease unemployment indices (Velasco, 2016). The country started forming programmes and policies to kindle entrepreneurship development. De La Salle University in the Philippines pioneered entrepreneurship (business) education by offering the first degree in entrepreneurship in 1983 and a second degree in entrepreneurship in 2003 (Aida, 2013). They provided formal and informal training to Filipinos so that they could build the talents and skills needed to start and grow enterprises.

In Africa, South Africa's education system, for instance, was criticized for the lack of entrepreneurial excellence (North, 2005). Many graduates who received no fundamental instructions in programmes such as Business Economics or Economics are almost "economic illiterates" when they enter the workforce (North, 2005) thereby contributing to various problems confronting the country including crime, corruption, mismanagement, and unemployment. South Africa's unemployment situation was triggering concern not only among government officials and private-sector players but also among the younger population (Co & Mitchell, 2006). More entrepreneurship, according to policymakers, was required to achieve higher levels of economic growth and innovation (Simon, 2012). South Africa’s policymakers believed that introducing business education could help curb the problem. Specialists in the field of education and curriculum were engaged to develop and integrate entrepreneurship into the school curriculum.

[bookmark: _Hlk104115267]In Ghana, various educational reforms implemented have had a greater impact on higher education in a variety of ways, including curriculum content. For instance, the Provisional National Defence Council (PNDC) under the leadership of Rawlings set up a committee to review the structure of the existing educational system after his coup d’état (Adu-Gyamfi et al., 2016). The reforms diversified the secondary school programmes into five curricula, one of which was business education. Business studies has been incorporated into the Ghanaian educational curriculum to equip students with the skills and knowledge needed to fit well into society and the competitive global world. As noted by Osei-Marfo (2014), the fundamental purpose of the business studies programme is to equip students with the knowledge, skills, and attitudes that are necessary to achieve success in secondary school, postsecondary education or training, the workplace and daily life.

Specifically, in Ghana, Junior High School (JHS) students are expected to select from a plethora of programmes when transitioning to SHS. In doing so, the first option is for the students to choose between the mainstream SHS Programme or the Technical and Vocational Education and Training (TVET) Programme. Recent studies posited that there is an immense commitment by governmental, non-governmental organisations and donor agencies to better the TVET sector (Amoamah, 2017; Kemevor & Kassah, 2015; Mohammed, 2020). This is because the TVET Programme has demonstrated to equip learners with the realities of the job markets. Thus, most TVET graduates left school well prepared to create their jobs owing to the practical skills obtained (Kemevor & Kassah, 2015). However, within the mainstream SHS Programme, students are confronted with choosing one programme out of several programmes including General Arts, General Science, General Agriculture, Home Science and Business studies. Among these programmes, General Science and General Agriculture have been projected under the Science, Technology, Engineering and Mathematics (STEM) Programme (Mohammed, 2020).

In some facets, business education transcends the boundaries of vocational education, a necessary condition for addressing the unemployment challenges facing Ghana. The numerous aspects of business education such as finance, economics, cost/accounting, marketing and management occupy a major position in everyday practice, growth and development of society (Osei-Marfo, 2014). Business studies was revered in Ghana because of the prosperous jobs associated with the sector (Saayir & Bosu, 2021). Thus, most students entering SHSs were enthused to be offered business studies at the expense of other programmes. However, due to the polarisation and generalisation of business studies–a situation whereby students who are offered any programme at the SHS and excel could pursue business studies is the current practice in Ghana. This has resulted in competition in accessing business professional jobs and a decline in the number of students pursuing business studies, specifically at the SHSs in the Upper West Region of Ghana.
[bookmark: _Toc125640615]1.2 Problem Statement 
Business studies is considered an important part of the curriculum that can improve students’ skills and enhances their readiness and competitiveness in the field of work. Therefore, the relevance of business education has attracted the attention of recent scholars (Amaewhule et al., 2020; Ikwesiri, 2016;  Saayir & Bosu, 2021). In Ghana, the work of Saayir and Bosu (2021) brings to the fore that students’ choice of business studies is directly shaped by the students’ characteristics although other factors such as parental influence and availability of respectable jobs could be important determinants. However, the study only focused on the Wa Municipality, which is a homogenous society in terms of the socio-cultural and political landscape. So therefore, there is the need to consider other districts within the region with heterogeneous societies in terms of the socio-cultural and political landscape.

 Uyar and Kuzey (2011) expressed that the essential goal of a business programme is to create an adequate number of graduates who have significant business information, with solid communication and scientific capacities required by businesses. Even for the purpose of demand and supply, it is expected that business studies will thoroughly train and prepare key professionals in the field of business to augment the existing experts – charted accountants, managers and administrators, financial analysts, and forensic auditors, among others, to man the growing business landscape of Ghana. However, this is only possible if students have the motivation to enrol in a business programme as an academic course of study. 
[bookmark: _Hlk104115452]The number of students pursuing business studies across the SHSs in the country continues to express a downward trend as few students are attracted to business studies as compared to other subject areas like general science, home science and general arts (Saayir & Bosu, 2021). The quality of students opting for business studies in recent times is also questionable (Owusu et al., 2019). In probing the rationale for the decline in interest in business studies, the literature highlighted that business students are limited in their quest to pursue further studies in certain professions such as enrolment in nursing and teacher training colleges, and agriculture colleges (Osei-Marfo, 2014; Waseem & Zarif, 2012 Omar et al., 2021). This puts the study of business and the business profession in a precarious situation and, if unchecked, may result in a shortage of business professionals in Ghana.  
Studies have looked at factors influencing students’ choice of business studies and the majority of such scholarly works had primarily focused on tertiary institutions such as colleges, polytechnics and Universities (Al-Lawati et al., 2017; Al-rfou, 2013;  Dibabe et al., 2015; Ikwesiri, 2016; Waseem & Zarif, 2016). This development has left a scholarly gap on what could influence students’ choice of business studies at the lower level of the educational ladder, which is a pillar in terms of the decision to pursue a given programme in the country. As expressed by Mei et al. (2010) and Vaghela and Matimbwa (2019), among others, students who opt to pursue business at the SHS level have the highest probability of continuing with business studies at the tertiary level and may choose career decisions in business ventures. 
The question then is, ‘if business studies is so relevant to the economic success of individuals and the development of Ghana as a whole (Abbo, 2021; Charity, 2018), why has the subject not attracted the desired number of students in the Ghanaian Senior High Schools (Saayir & Bosu, 2021) in recent times? There should be empirical evidence to address this challenge. This is the niche of the thesis. There is limited academic work on the socio-cultural, economic, and school-level factors, the policy implications and stakeholder perspectives on students’ choice of business studies in SHSs in the Upper West Region. It is against this background that, this study is designed to investigate the factors affecting students’ choice of business studies in Ghana’s SHSs with specific reference to the Upper West Region. 

[bookmark: _Toc125640616]1.3 Research Questions
[bookmark: _Toc125640617]1.3.1 Main Research Question
What considerations influence students’ decision in pursuing business studies in SHSs in the Upper West Region?
1.3.2 [bookmark: _Toc125640618]Specific Research Questions
i. How do socio-cultural factors affect SHS students’ choice of business studies in the Upper West Region? 
ii. What economic concerns influence students’ choice of business studies in SHSs in the Upper West Region?
iii. What school-level factors influence students’ choice of business studies in the Upper West Region?

[bookmark: _Toc125640619]1.4 Research Objectives
[bookmark: _Toc125640620]1.4.1 Main Objective 
To investigate the factors that drive students in considering business studies as an academic subject in SHSs in the Upper West Region
1.4.2 [bookmark: _Toc125640621]Specific Objectives
i. To investigate the socio-cultural factors influencing SHS students’ choice of business studies in the Upper West Region.
ii. To examine the economic factors that influence students’ choice of business studies in SHSs in the Upper West Region.
iii. To explore the school-level factors influencing SHSs students’ choice of business studies in the Upper West Region.

[bookmark: _Toc125640622]1.5 Significance of the Study
Students’ choice of studying business at the SHS level in Ghana is pertinent since it will stimulate the development of high-quality professionals to fill relevant productive sectors of the economy. Moreover, the persistent decline in the number and quality of graduates in business studies warrants further investigation into the factors influencing students’ choice of studying business at the foundational trajectory–the SHS level. Rababah (2017) indicated that peer pressure and family arrangements significantly influence students’ choice of a study programme. However, a majority of scholars appear to have settled on the student’s self-interest as the major determinant of choosing a study area (Ahmed et al., 2017; Dibabe et al., 2015; Omar et al., 2021; Saayir & Bosu, 2021; Uyar & Kuzey, 2011; Waseem & Zarif, 2012). This is subject to further interrogation because the geographic location, socio-cultural, economic, and school-level factors may come into play in choosing a study programme at the Senior High School (SHS) level. Besides, teacher influence, policy change and stakeholder effects in determining students’ choice of business studies cannot be overlooked. While these findings may be true for some specific locations, the case of the Upper West Region has never been explored, bringing to the fore the need for this study. The finding would, thus, contribute to policy planning and implementation on the factors causing the decline in SHSs students’ interest in business studies. It will provide relevant ways through which stakeholders can jointly contribute to uplift the falling status of business studies in the Ghanaian educational landscape. The study will thus provide information to stakeholders on how certain misconceptions influence students’ choice of business studies. This will help them debunk those misconceptions people hold about business studies.

Moreover, the study will inform parents and other stakeholders about the vitality of their role in guiding students on the choice of a study programme. This will enable them to consider the right factors such as the strength and weaknesses of learners as well as their areas of interest in choosing a programme of study, rather than imposing courses on them. The study brings to light the negative effects of such a decision. Parents will be advised to guide their wards away from negative peer influence in choosing a programme of study. This is necessary because learners mostly tend to copy their friends and peers in choosing schools and programmes of study.

Business education is emerging as an important course of study that seeks to impact entrepreneurial skills in students to enable them to create their own jobs. The findings will contribute to the compelling factors that influence students’ career decisions at SHSs. Extant scholars have posited that knowledge of the factors that inform SHS students' career choices in business studies goes a long way to bettering the business profession as a whole (Saayir & Bosu, 2021; Zakaria et al., 2012). According to Zakaria et al. (2012), the business profession is more or less like a calling–the individual is attracted to it based on its nature, perceived opportunities and familial influence. This makes the subject relevant for study at the post-graduate level as it will contribute to academic debate and serve as a basis for further studies. 

The results of the study will enhance people, especially stakeholders in policymaking, to understand the contradictory findings in prevailing literature on the factors influencing students’ choice of business programmes for study. For example, a recent study by Saayir and Bosu (2021) in the Wa Municipality found that personal interest and prospects of progressing to the next stage influence Senior High students' choice of pursuing business studies. In addition, these authors found that students’ choice of business studies was informed by the prospects of securing high-paying jobs. However, the study only focused on the Wa Municipality, which is a homogenous society in terms of the socio-cultural and political landscape. So therefore, there is a need to consider other districts within the region with heterogeneous societies in terms of the socio-cultural and political landscape. Moreover, a study conducted by Ahmed et al. (2017) revealed that students’ interests is the major determining factor in choosing a programme of study at Universities in Karachi, Pakistan. With regard to the findings of Ahmed et al. (2017), factors such as students securing good grades and future job opportunities were less significant in influencing students’ choice of a programme of study.

A study conducted by Sharif et al. (2019) took the discussion outside the student factor, to explore the influence of familial factors in students’ choice of a subject of study. The study revealed that parents had a significant influence in choosing a programme of study for their students. A related study conducted by Al-rfou (2013) similarly highlighted parents, friends and siblings as influential factors for students choosing business studies in school. This means that individual studies conducted in different areas have identified specific determinants, thus bringing to the fore the need for a specific study for the case of the Upper West Region.

[bookmark: _Toc125640623]1.6 Scope of the Study 
Geographically, the study was conducted across SHSs in the Upper West Region and focused primarily on first and second-year business students, Heads of Business Departments, and Headmasters of SHSs. The third-year students were not considered for the study; the reason being that they were preparing for their final examination and were not available. The study did not include private SHSs in Upper West Region because the large majority of the student population attends public senior high schools. Contextually, the study examined the socio-cultural factors, the economic factors, the school-level factors, and the stakeholder roles and perspectives on students’ choice of business studies in SHSs of the Upper West Region. These factors were considered because it was premised that decisions in terms of the pursuance of a given programme by students is driven by various considerations.


[bookmark: _Toc125640625]1.7 Organisation of the Study
The thesis is organized into five (5) major chapters. Chapter one consists of the general introduction to the study embodying the background, problem statement, research questions and objectives, significance of the study, scope, limitation, and organisation of the study.

Chapter two was devoted to the literature review covering key concepts such as business studies and motivations for pursuing business studies. The socio-cultural, economic, and school-level factors in relation to students’ choice of business studies across several geographies were covered. The chapter also contains the theoretical underpinning – the social change theory and draws on the extant empirical and theoretical literature to construct the conceptual framework for the thesis.  

Chapter three covered the research methodology – the study area, philosophical consideration, research design, sampling and strategies, source of data and data collection tools, the methods of data analysis, and ethical considerations in social science research were captured in this chapter. Chapter four consists of the presentation of results and discussions, and Chapter five summarized the major findings and draws conclusions (policy implications) from the findings and suggests policy and academic alternatives to addressing the decline in interest in business studies in SHSs in Ghana. 
[bookmark: _Toc125640624]
1.8 Limitations of the Study
The study did not capture all the districts’ Senior High Schools in the Upper West Region due to financial costs and other logistical challenges. A representative sampling approach, however, was used in the selection of respondents. The study was thus able to cover more than half of the Senior High Schools offering business studies in the Upper West Region, which was a good representative of the study locality. 
















[bookmark: _Toc125640626]CHAPTER TWO 
[bookmark: _Toc125640627]LITERATURE REVIEW
[bookmark: _Toc125640628]2.1 Introduction
This chapter presents a conceptual overview of business studies in Senior High Schools and why it forms part of the curriculum. The theoretical framework that underpins students’ choice of business studies was also discussed. The empirical literature on the factors influencing students’ decision to choose business as a study programme was also discussed in this chapter. In addition, the empirical literature was discussed in major themes namely socio-cultural factors, economic factors, and school-level factors that influence students’ choice of business studies in SHS. The chapter again presents and discusses the conceptual framework used in the study.

[bookmark: _Toc125640629]2.2 Conceptual Overview: National Policies on Business Studies as an Academic Programme
Business studies is one of the academic programmes offered at both lower and higher levels of educational attainment. In Ghana, business study is offered at the SHS and tertiary level (traditional universities and technical universities). Business studies at the SHS level in Ghana consist of academic subjects like Financial Accounting, Cost Accounting, Business Management and Economics. However, in some schools, students are offered the choice of combining it with secretariateship options including French and other languages. The fundamental purpose of the business studies programme is to provide students with the knowledge, skills, and attitudes necessary to achieve success in school, the workplace, post-secondary education or training, and daily life. The programme has been incorporated into the Ghanaian educational curriculum to equip students with the skills and knowledge needed to fit well into society and the world of work. Consequently, it has become a programme read at both secondary and tertiary institutions in Ghana by many students (Adu-Gyamfi et al., 2016). Business studies is recognized worldwide as an effective turning point for the development of professional or skilled manpower in all aspects of commercial, industrial, and managerial areas (Kwarteng, 2013).

With intensifying enrolments comes the threat of curriculum materials that are increasingly irrelevant and ineffective (UNESCO, 2005). Therefore, secondary curriculum reform is necessary to ensure that educational content meets each child's unique demands while maintaining a response to the national and international labour market, societal demands, and political considerations. Stakeholders must assess the size and scope of initiatives for curricular reform and thoroughly consider the financial implications.
The first country to identify the need for business education was the United States (Kwarteng, 2013). This was necessary because the nature of the programme, which emphasises technicality only, has resulted in a lack of critical thinking, problem-solving, communication and many other generic skills deemed essential for entry-level accountants (Ainsworth & Plumlee, 1993). In 1989, the United States Accounting Education Change Commission (AECC) was formed with the aim to resolve this problem. Jordan recognized curriculum quality and relevance as significant reform targets due to high enrolment rates and gender equity in all areas of education (Qasem & Abdullatif, 2014). The country took a significant initiative to modernize the basic and secondary education curricula in 2003. This modernization was implemented to guarantee that graduates of secondary schools had the abilities and information necessary to enter the labour markets of the fast expanding global knowledge economy (Ngcwangu, 2015).
In 2007, Ghana, for instance, with an interest in promoting job market readiness in school leavers, embarked on reforming her education. At the lower secondary levels, emphasis was placed on developing the fundamental abilities of students for job readiness, notably in the areas of literacy, numeracy, the arts, and problem-solving. Businesses-related institutions expose students to an expanded core curriculum (English, mathematics, integrated science, social studies, ICT, and career guidance) at Senior Secondary Schools (SHSs), as well as a variety of electives (agriculture, business, technical education, vocational education, and general education (arts or science). The general syllabus is created to allow students to move at the same level and avoid reducing alternatives at an early stage, even when elective options are restricted to the school's specialism. Realizing the necessity for additional post-secondary Technical Vocational Educational Training (TVET) for both school leavers and out-of-school youth, Ghana has established a council to oversee, coordinate, and expand TVET through many public and private providers (Akyeampong, 2010; Amoah, 2012; Aryeetey et al., 2011). 
Starting from various places within a very wide range of country settings, programmes in secondary education reform can take a number of distinct pathways with correspondingly varying policy implications and options, as in the case of the United State of America. Secondary education may not be given much consideration in some countries where primary enrolment is still low, and financing is scarce. Expanding the available resources may be of the utmost importance for those where there are poor secondary enrolment rates and/or access disparities. Quality may be the main issue for countries that have already increased secondary enrolment, causing them to give priority to programmes that promote curriculum restructuring and modernization, improved efficacy and lower costs, or employment and training of new teachers, as in the case of Ghana. Whatever the background or the significance, every economy identifies its unique demands and associates economic inferences in order to make sure the reforms are inexpensive and workable (King et al., 2007).

[bookmark: _Toc125640630]2.3 Theoretical Approach
Every study needs to dwell on a theoretical foundation (Anol, 2012) and as a result, this study is theoretically underpinned by the social cognitive career theory. Bandura (1977), Nabavi (2012) and Woosong and Santos (2018) have shown that several factors determine the choice of a career trajectory. These determinants are internal and/or external inspirations. This implies that personal characteristics and expectations, school-level factors, parental influence, peer groups and teacher influence may play a very vital role in the choice of a study programme, and a career choice of business studies.
The social cognitive career theory is an extension of the social cognitive theory established by Albert Bandura in the year 1986 (Lent et al., 1994). The theory seeks to explain the elements that influence an individual's professional interest, career choice, and career growth process. According to the social cognitive career theory, individuals foster their career goals in a sociocultural environment impacted by opportunity structures such as educational opportunity, socio-economic background, and social support (Brown & Lent, 1996). It is a career perspective theory that examines how individuals recognize their career interests, personal goals and achievements in the workplace. Individuals' cognitive, personal characteristics, and inspirational processes, as well as their impact on job decisions, are all heavily emphasized in the theory.

Social cognitive career theory argues that goals generated from desire, self-efficacy, and outcome expectations influence an individual's decision to pursue a career/programme (Nabavi, 2012; Segal et al., 2002). The theory outlines three factors that influence the choice of career trajectory or study area: personal goals, self-efficacy, and outcome expectation. This implies that any person who wants to make a career trajectory decision can be guided by these elements.  

Self-efficacy is a term that describes a person’s ideas about his or her ability to undertake specific action or course of action (Rajabi et al., 2012). A student who is willing to study business should assess his/herself as having the ability to read the programme. Most people believe that students who are weak in numeric may find it difficult to study business in SHSs because it consists of several numerical subjects. 
Students' interest in a study area is well developed when they have the capability and confidence in that field (self-efficacy) and have the feeling that there will be a favourable turnover from participating in the assignments (outcome expectation). Bandura (1977) postulates that people with high self-efficacy are more likely to participate in activities in which they believe they are capable. Self-efficacy for diverse occupational practices varies.
For example, a person may be confident in his or her capacity to fulfil activities required for successful admission into and performance in mathematics areas but may not have much in social or entrepreneurial realms like sales. People are more likely to develop an interest in, choose to pursue and perform better in activities in which they have high self-efficacy beliefs, as much as they have the necessary capabilities and environmental backing (Whitson, 2006). According to the social cognitive career theory, people develop a desire in pursuing a programme in which they have self-efficacy beliefs, as well as the requisite competence and environmental backing.

Outcome expectations refer to the feedback that people are expecting from the activities that they perform (Segal et al., 2002). People's decisions concerning the activities they may involve in, and their effort and persistence in these activities, are influenced by their self-efficacy beliefs and outcome expectations (Hackett et al., 2002). Lent et al. (1994) indicated that outcome expectation refers to the consequences of specific behaviours that have been envisaged. Students’ choice of a programme depends on their expectations for pursuing that programme. If students have a strong belief in a favourable outcome in a particular programme, they will be motivated to choose that programme as a study area. Students may not choose a programme for that they do not have a very strong conviction of its future benefits. Programmes that have favourable job prospects have the capacity to entice students to pursue them.

Personal goals may be defined as the perception that people have for wanting to pursue a particular programme or get a certain level of performance (Woosong & Santos, 2018). Goals are the decisions to engage in a specific action or influence a specific future result (Lent et al., 1994). The social cognitive theory postulates that goals are very necessary and relate to self-efficacy and outcome expectations (Alshahrani et al., 2018; Ayhan, 2008). It is premised that students at the study locality may set their goals in line with their career trajectories, to conform with their capabilities and anticipated outcomes for making the choice. Success or failure in achieving personal goals may become valuable information that may be used to change or confirm self-efficacy beliefs and expectations.

[bookmark: _Toc125640631][bookmark: _Toc104333344]2.4 Empirical Literature on Factors Influencing the Choice of Academic Disciplines
Across the globe, various socio-cultural and economic factors have been identified as likely variables that tend to influence students' choice of study programmes (Masvoic, 2018). The social variables of interest to the study include educational, familial and economic. The cultural variables of consideration are values, attitudes, norms, and beliefs. For the purpose of this study, these variables are structured into three broad categories, namely social-related factors, economic factors and school-level factors.

[bookmark: _Toc125640632]2.4.1 Social-Related Factors
These factors involve parents and family issues, social status, gender and age categorisation, which have the capacity to constrain a student in terms of his/her decision to study a given academic programme. 

[bookmark: _Toc104333350][bookmark: _Toc125640633]2.4.1.1 Parental and Family Influence
Parents play a very important part in their children’s life in that they enrol their children in school and take care of them till they complete all levels of education. They also determine their wards’ choice of study programmes (Michele & Francesco, 2018). A study conducted by Ikwesiri (2016) revealed that parents were the most significant factor influencing which programme their wards should pursue. Njeri (2013) indicated that parents do not only influence students’ choice of business studies but socialization, offering social skills training, supporting character development, and establishing a feeling of responsibility are all influenced by parents. This implies that as students transit from the JHS to SHS, they make a choice on which programme to study, which is often influenced by a number of considerations.

Parents' educational level is one of the factors that influence students' choice of a study programme (Mbagwu & Ajaegbu, 2016). Thus parents, siblings, and other family members' level of education help students in determining which programme students should choose as a study area at the SHS level. They may consider their self-efficacy and interest when choosing a study area for him/her. Studies have shown that students perform better in school when their parents or guardians are involved in their education (Abubakar, 2020; Ahinful et al., 2014). A study by Sharif et al. (2019) on ‘factors influencing career choices’ found that parents usually play a major role in determining the programme of study for their children. The level of education acquired by parents will help them in determining which programme will best fit their children and the expected outcome of studying such a programme considering the child’s self-efficacy and interest.

Muhamad et al. (2021) noted that some students seek the attention of their parents, siblings and other family members as they transit from one level of education to another where they have to choose a study area, and a career trajectory. It has been revealed that in deciding which programme to study at the SHS, students also consult their parents, other family members, friends or neighbours (Baliyan, 2016). Parents' awareness enhances their ability to discuss various programmes with their wards and which programme they should choose (Wicaksono et al., 2018). The level of parents' educational attainment also gives them the ability to discuss their children’s work with them, communicate with teachers, and ask relevant questions about their children's progress (Westbrook & Scott, 2012). This implies that parents may be less able to communicate with teachers and ask relevant questions on a particular study area about their children’s progress effectively if they have not attained a certain level of education.
 
Mbagwu and Ajaegbu (2016) indicated that parents who have attained high education may be able to make more professional career trajectories for their wards while parents with a low level of education may persuade their wards to opt for a business career path. This suggests that the level of education acquired by parents determines how they may influence their wards choice of a study programme. Less educated parents may not be able to contribute much as they have little or no knowledge concerning study programmes and their prospects. Parents equally play a long-term active part in their children’s education such as payment of fees, assisting with learning materials and monitoring children's secondary education (Ikwesiri, 2016). This implies that parents match their financial strength against the programmes and influence their wards to study the one that they can see their wards through. Hashim and Embong (2015) studied “parental and peer influences upon accounting as a subject and accountancy as a career” in Malaysia and revealed that parents had a great influence on secondary school students’ choice of programme. However, the study revealed that students’ choice of business is not dependent on their parents’ educational level.

Parents are the most important sources of information for their wards regarding the choice of a study area and the institution to attend (Johnston, 2010). This implies that some students depend on their parents for information concerning which study programme they should choose and the institution they should attend. A study conducted by Westbrook and Scott (2012) on factors inducing students’ choice of business studies revealed that students take advice from their parents with the perception that parents possess the knowledge and information they needed with reference to higher education. This grants most parents the opportunity to decide which programme their wards should take in school. Rababah (2017) determined the factors that influence students’ choice of business studies and indicated that most students are advised by their parents when making a choice of programme. The advice that parents give to their children during the selection of a study programme influences their decision of whether to choose or not to choose a particular study programme. 

Primus (2019) indicated that advice given by parents to their children may influence them positively or negatively towards the choice of business studies. Parents are the first trainers of their wards and there are several ways in which they can influence them as they grow. If a parent has no interest in a particular programme and the various jobs affiliated with it, they may influence their wards not to opt-in for that programme. Parents' participation in parent-teacher meetings, parent workshops, and becoming involved in school council activities, enlighten them about their wards' strengths and weaknesses, which assist them in advising their wards on which programme they should study (Ministry of Education, 2006). Sharif et al. (2019) explored the factors influencing students’ choice of career trajectories by employing the mixed-method and found that students' choice of study programmes is based on their parents’ interests. However, Akerman (2012) indicated that parents should not compel their children to undertake programmes that they, the parents, feel are “vital” or “better”. Students should be allowed by their parents to choose programmes that they have interest for and can handle. 

Helland and Wiborg (2019) discovered that parents' occupation is another factor that influences students' choice of a study programme. Similarly, Primus (2019) explored the factors influencing students’ choice of business studies in public secondary schools in Embu County, Kenya and revealed that parents' occupations play a significant role in determining which programme students should study. This infers that students’ choice of business studies as a programme of study and career trajectory can be influenced by their parent's occupations. Parents who want their children to go for a particular career trajectory, train their children to develop an interest in the area at the early stages of their development and later persuade them to choose a study area in line with that (Primus, 2019). 

As children grow up, they may develop an interest in the career taken by their parents, and this may influence them to choose a similar career trajectory (Munk & Thomsen, 2017). If a parent’s preferred work provides a comfortable living, and social standing, students are more likely to appreciate it than other careers (Leppel et al., 2001). Gwelo (2019) stated that children who receive a vivid understanding of their parents' professions as they grow older can be influenced to choose a programme of study that will lead to the career goals of their parents. For instance, if a student’s parent is an accountant, the student may be influenced to study business at school, which will lead him or her to become an accountant. Pimpa (2017) indicated that students' choice of business studies is influenced by the occupation held by their parents. The business studies curriculum promotes lifelong learning, which supports regular school activities. Parents encourage their wards to take an active interest in such programmes and provide them with opportunities to question and reflect on what is happening in the world (Westbrook & Scott, 2012).

Fernandez (2010) used the mixed-method approach in determining the factors that influence students’ choice of tertiary institutions and found that parental influence has an inspirational and proactive role in students’ choice of institution to attend. The study further revealed that parents try to motivate their children to climb higher academically. Consequently, they get involved in their children’s educational issues. This implies that parents influence students’ choice of a programme of study and the institution in which they should attend (Johnston, 2010). Dagang and Mesa (2017) discovered in The Philippines that parents have a strong influence on their wards' choice of a business studies programme and the institution they should attend. According to them, such influence is deeply rooted in the respect Filipino people have for their elders. They motivate their children in both the choice of a study institution and the programme to pursue.

In determining the factors that influence students' choice of a programme, Al-rfou (2013) questioned students whether the choice of studying business is being influenced by their parents. The results indicated that students' parents have a considerable influence in determining which programme their wards should study and the institutions they should attend. This implies that parents do not only influence their wards' choice of a study programme but also the choice of a study institution in which the children attend. Although the study of Saayir and Bosu (2021) in the Wa Municipality indicated that students’ choice of business is less influenced by their parents, several studies have shown that students’ choice of business studies is greatly influenced by their parents and other family members in different ways (Abubakar, 2020; Munk & Thomsen, 2017; Omar et al., 2020). Maybe the best way to conclude these findings is to assume that parents have an influence on students’ choice of study programme at the SHS.
[bookmark: _Hlk104301105]According to Ibrahim (2017), other family members apart from students’ parents can make contributions toward the well-being of the student. These family members can influence the students in different ways, which might include the programmes they study in school. Akerman (2012) examined the factors affecting students’ choice of business studies in the Further Education and Training (FET) phase in three co-educational independent schools in Kwazulu-Natal, South Africa. The study found that family members' interaction with students has an influence on the students' choice of a study programme. The interaction between students and their family members can give rise to either a positive or negative influence. These interactions mostly aid in building the career of the student, particularly when the student has been helped by some family members who have experience in a particular field of study (Omar et al., 2020; Primus, 2019). Students who come from families where some of them have business studies backgrounds are likely to be influenced to study business, and this can influence the students’ performance positively. Although some scholars (Hsiao, 2016; Stritch & Christensen, 2016) stated that there is no significant correlation between family members and students’ choice of a study programme and career path, several studies indicated that parents and family members play a very influential role in their children choice of a study programme and a career path (Adu-Gyamfi et al., 2016; Matey, 2020; Owusu et al., 2021).

[bookmark: _Toc125640634]2.4.1.2 Social Status Influence on Students’ Choice of Business Studies
Social status is very important in everyone’s life. People want to be recognized in the communities that they emanate from and among their peers. It has also been argued that students' profession choice processes are influenced by the socio-cultural background of their families and the communities they come from. For instance, Dandy and Nettelbeck (2002) disclosed that socio-cultural factors, such as parents' educational backgrounds, financial circumstances, and societal and religious views on a certain policy relating to a career are social norms that affect students' choice of career. At Delta State Colleges of Education in Nigeria, Ikwesiri (2016) studied the factors influencing students' choice of career in business studies. The findings revealed that finance, educational level, family size, the type of school attended, gender, culture, and social and economic conditions were the factors that influenced students’ choice of career in business education. Students whose parents are self-employed are encouraged by the independence and flexibility of self-employment to becoming entrepreneurs themselves. Several entrepreneurial parents who value the business as a prospect encourage their children to develop positive attitudes toward business (Huang et al., 2016). This implies that parents who are entrepreneurs can be a source of inspiration for young men and women who cherish what they do. These entrepreneurs may gain recognition from these young men and women in society. 

According to Akerman (2012), parents who are entrepreneurs serve as role models to young people and a source of influence for their children, and as a result, they are given recognition in the society. Dandy and Nettelbeck (2002) explored how educational expectations of parents with Asian–Australian and Anglo–Celtic Australian backgrounds influence the ambitions of their children, hence, their professional choices. According to these scholars, Chinese and Vietnamese parents prefer university education for their children, but Anglo–Celtic Australian parents from lower socioeconomic backgrounds desired their children to undertake vocational and apprenticeships. This implies that social background, religion or community can influence such a person's career choice process. Students may not want to be looked down upon by their peers and may do whatever they can to gain recognition. The desire of students to gain popularity and fame may influence them to peruse a particular study programme they think might give them that recognition in and after school (Sojkin et al., 2015). 

[bookmark: _Hlk102046807][bookmark: _Hlk102046865][bookmark: _Hlk102073827]A study conducted by Nauman (2014) in Pakistan revealed that social recognition is one of the factors that influence students’ choice of a particular study programme and career trajectory. This suggests that students do not just choose programmes without thinking of what those programmes will provide them after completion. They consider the job prospects relating to those programmes and their value in society. A study conducted by  Zakaria et al. (2019) investigated the factors influencing students' choice of accounting as an academic programme and revealed that students’ choice of accounting has an association with social prestige. They want the social image that is accorded to accountants and are influenced to pursue a programme that will lead them to the opportunity of becoming accountants. The accounting profession is one of the professions that people cherish and recognition is accorded to it; as a result, students choose to study business with an intention to become accountants one day.  Kumar and Kumar's (2013) study conforms with that of Zakaria et al. (2019) where it was found that students are influenced by social image to choose business as a major area of study and career development. 

[bookmark: _Hlk102002509][bookmark: _Hlk102049219]A study conducted by Umar (2014) targeting the department of accountancy at the University of Yobe State, Nigeria revealed that a significant number of the respondents indicated their choice of accounting (business) as a study programme has been influenced by the need for prestige. Hsiao (2016) similarly noted that accounting over the years has been a prestigious profession that people cherished. This shows that students' choice of studying business is because of the prestige that is associated with the profession and the people that are in it. People working in the field of accounting are socially recognized and it serves as a source of motivation for students to pursue business studies in SHSs (Ahmed et al., 2017; Al-Rfou, 2013). In Ghana, a similar study was conducted by Saayir and Bosu (2021), who employed the mixed method with 95 students as respondents. The scholars indicated that any variable with a mean score of 2.6 and above can influence a student’s decision of choosing a study programme. The study revealed that the prestige attached to business professionals had a mean score of 2.73 implying that students may choose to study business because of the prestige. 

[bookmark: _Toc125640635]2.4.1.3 Gender Influence on Students' Choice of Business Studies
Gender refers to the socially constructed roles and relationships, personality traits, attitudes, behaviours, values, relative power, and influence that society assigns to the two sexes on a separate basis (Aboagye, 2016). Some scholars (Connell, 2014; Njeri, 2013) agreed that gender is a social structure within which a person or group operates, rather than solely a biological manifestation in human life. 

A study conducted by Saayir and Bosu (2021) pointed out that more male students are attracted to the study of business in Wa Municipal Senior High Schools than their female counterparts. The study further indicated that although the male students outweighed the female students in the business classes, there is no insignificant disparity concerning gender and students' choice of business studies in SHSs. Similar findings were arrived at by Owusu (2020) in the Berekum Municipality. He found that the effect of students' interests on the choice of a study programme or occupation path in senior high schools was not appreciably influenced by gender. Contradictory findings were revealed by Joseph and Julius (2017) in Southwest Nigeria where students' choice of a study programme was found to be significantly influenced by gender with the male students superseding the female students. Similar findings were arrived at by Hellen (2017). The scholar indicated that gender is a significant factor that influences students' choice of business studies. 

Ahinful et al. (2014) studied the factors influencing students' choice of Accounting as a major course of study at the Kwame Nkrumah University of Science and Technology and the University of Education, Winneba, Kumasi campuses. They revealed that 67 % of the total respondents (300) were males and the remaining 33% were females. They explained that in the accounting profession, male domination is unsurprising given the national population trend of more males than females. This suggests that at that time the male dominance in the accounting profession may not be due to a preference for the profession by males over females but may be due to the male population dominating the female population in the country, which might have reflected in the students' choice of study accounting. This may not be the case as the Ghana Statistical Service (2021) indicated that females are more (50.7%) than males (49.3%) in the country. 

A study was conducted by Gammie et al. (2010) on ‘gender differences in accounting education’. The study involved 132 accounting and finance graduates of which 63 were males and 69 were females. The female students in this study outweighed the male students, although the margin is not great. A conclusion was drawn from the study that female students have a preference for studying business over male students at Robert Gordon University in Scotland. 

Ly et al. (2017) investigated the ‘factors influencing the choice of business school in a city of Southern Philippines’. The data was collected from 446 first-year students who enrolled in business courses in four different educational institutions between March and May 2016. The study revealed that 67% of respondents were females and 33% were males. From this study, a suggestion could be made that female students in the Philippines have a greater desire to study business than male students. The choice of business studies in the Philippines could be perceived to have been influenced by gender. If female workers dominate male workers in jobs relating to business studies, the programme may be viewed as a feminine programme and more female students would be interested in studying it than male students. 
A study carried out by Ounlert (2016) indicated that women are not allowed to work as accountants because professional accounting is considered a public-sector job, which is better for men than women. When men are in positions of authority in a profession, they will use masculine values to masculinize it and argue that it is only appropriate for men. The study has further established that factors such as educational instructors and prior knowledge have influenced career choices. The accounting profession has long been dominated by males and it is viewed as men's work, offering high status, high pay and advancement prospects are not typically linked with women's work (McKay et al., 2019). The findings from these scholars have not been able to spell out clearly whether business education has been influenced by gender or not, implying that one cannot just conclude that the choice of business studies has been influenced by gender.

[bookmark: _Toc125640636]2.4.1.4 Age Influence on Students' Choice of Business Studies 
Age can be described as the time since one's birth in this world. Hellen (2017) revealed that it is a stage of adulthood during which a person could make decisions about his or her future or private life. This part of the study gathers scholars' views on whether age is a factor that determines students’ choice of business studies.
According to Theis and Fischer (2017), people's levels of goal accomplishment and interests may fluctuate depending on their age. As a result, students' ages may influence their task and activity selections as well as their choice of study programmes. Akerman (2012) stated that some students who went to senior high school at an extremely early age (less than 15) might not be mature enough to select a lifelong profession because they might have not made up their minds about what they intended to do with their lives. This implies that, because they could not decide on the particular career path to take, it will affect their choice of a study programme. They may choose to study any programme without giving it much thought. However, students who are 15 years of age and older may not face many difficulties because they may already be aware of the profession they want to pursue in the future, which will help them decide on which programme they should study (Akerman, 2012). This entails that they might have been quite aggressive in their pursuit of information about the vocation, including attempting to learn about the financial perks, other advantages associated with it, and the potential for career advancement.
Migunde et al. (2015) investigated how age affected the relationship between professional certainty and uncertainty. A survey on professional certainty and uncertainty was conducted with a total of 369 Senior High School students. The study revealed that the indicator factor was able to clarify 25.7% of the difference in professional uncertainty by employing multiple regression analysis. Professional certainty and uncertainty were significantly inversely associated. This implies that a decline in career uncertainty was significantly predicted by an increase in professional certainty. The relationship between age and professional certainty was highlighted as significantly predicting professional uncertainty, entailing that age was a substantial moderator in the association between professional certainty and uncertainty because the interaction term was significant.

A study conducted by Hellen (2017) in Kenya found that age was the second strongest factor that influences students' choice of business studies. Similar findings were arrived at by Osman et al. (2017) in Australia, who indicated that age is an important determinant of the attrition and retention rate of students in business studies. However, Owusu et al. (2021) found that age was not a factor that influences students’ choice of a study programme. This infers that any student, irrespective of his/her age, can develop an interest in any programme and choose to study that programme. The age of a student does not matter in the selection of a study programme. Both minors and mature students can choose to study any programme.

A study was carried out by Akpochafo (2021) on ‘the impact of age and type of school in career decision-making difficulties’ in the Delta State of Nigeria. The results showed mean variations between students under the age of 16 and those above that age. The study revealed that there were no significant differences between students below 16 years and those above 16 years in career-making difficulties. This implies that age does not have a significant impact on students' decision-making challenges. Similar findings were arrived at by Joseph and Adedayo (2017) who maintained that age is not a major determinant that influences students' choice of business studies. These scholars indicated that age is not a significant factor that influences students' choice of a study programme and career trajectory. Considering the findings of these scholars (Akpochafo, 2021; Hellen, 2017; Joseph & Adedayo, 2017; Owusu, 2021; Theis & Fischer, 2017), one cannot conclude that students' choice of a study programme is influenced or not influenced by age and this calls for further study on the issue. 

[bookmark: _Toc125640637]2.4.2 Economic Factors Influence on Students’ Choice of Business Studies
Economic factors are the basic data about the market and economy. Factors, including the job market, salary and wages, remunerations, and interest rates, may influence students' decisions when choosing a particular study area and a career trajectory.

[bookmark: _Toc125640638]2.4.2.1 The Job Markets 
Students are more concerned about what they will become after attaining a certain level of training from various educational institutions (Umar, 2014). They desire to get good employment after attaining higher levels of learning. This influences most students to choose their study programmes based on the job opportunities that may be available for them after their stay in school. Kumar and Kumar (2013) indicated that students' interest in going to school is to complete and be able to get employment. As a result, they will not choose any programme knowing that there are no job opportunities for them in that field of study after graduation.
[bookmark: _Hlk102075359]
A study conducted by Mbawuni and Nimako (2015) on the important factors underlying students’ choice of institution for graduate programmes revealed that students' concern about going to school is to get work after completion. As a result, they choose study programmes by looking at the job opportunities that might be available for them after the programme. Owusu et al. (2018) investigated the factors influencing the career choice of students in Ghana. Their focus was on science and business majors. The study postulated that students consider the availability of job opportunities when choosing a programme of study. This implies that every student before embarking on a career trajectory thinks of the availability of related jobs in that field.
[bookmark: _Hlk102134009][bookmark: _Hlk102134053]A study carried out by Harnovinsah (2017) on factors influencing students' carrier choice decisions in accounting found that better job opportunities were the main reason that influenced students' choice of accounting (business studies) as a study programme. The study further indicated that 59.6% of the respondents prefer job opportunities outside the public sector whilst 47.3% indicated that they are interested to work as public sector accountants. This implies that students' decisions to study business as a major is influenced by the availability of job opportunities in both the public and the private sectors. Similar findings were arrived at by Dibabe et al. (2015) who found that among extrinsic factors influencing students' choice of a study programme, career opportunity has a beneficial impact on students' choice of accounting.

[bookmark: _Hlk102167176]A study conducted by Duku et al. (2021) on the factors affecting the career choice of business students in SHSs in the Cape Coast Metropolis indicated that the majority (84.1%) of the respondents chose to study business (accounting) because there are good career opportunities available in the field of business studies. The minority (15.9%) of the respondents indicated that their choice of business studies was not influenced by the availability of job opportunities in the field of business studies. The study concluded that the availability of job opportunities in accounting plays a very vital role in students’ choice of business studies. Agrey and Lampadan (2014) opine in their study that good job prospects have an impact on students' decision of choosing a study programme and an institution to attend. Their findings agreed with the findings of Ali and Tinggi (2014) who stated that students' choice of studying business (accounting) is influenced by the job prospects or job opportunities and good working conditions affiliated with the field of business studies.
Rababah (2017) examined the factors influencing students' choice of business administration at Arab Open University and postulated that most students choose to study business administration because of the good job prospects that are associated with the programme. Advancing in a career is one of the factors that students consider when choosing a programme to study. Students do not want to be stagnant in a particular job without getting the opportunity to progress to a higher rank or even change jobs.  Considering that, they will want to study a programme with good job opportunities, which can also help them in rising to higher positions as well. Although Rababah (2016) found that job prospects have no substantial impact on students' decisions to specialize in business programmes, several studies have indicated that students' choice of business programmes is influenced by the availability of job opportunities in that field  (Dibabe et al., 2015; Harnovinsah, 2017; Zakaria et al., 2019). 

[bookmark: _Toc125640639]2.4.2.2 Salary Factor 
The principle of having a well-paid job after one's education has been recognized as a factor influencing the choice of study programmes among students. A study by Nauman (2014), which aimed at determining the factors that persuaded Pakistani graduates in making a career choice, found that most students choose study programmes by looking at the living standard of individuals in jobs that are related to those programmes. The study indicated that job security and other financial benefits associated with some occupations are the main reasons why some students choose to study programmes leading to those jobs.

Noreen et al. (2016) indicated in their study that students’ intention of getting jobs with decent remuneration packages influences their choice of a study programme and a career path. Similar findings were arrived at by Alexander et al. (2015), who opined in their study conducted on factors affecting students’ choice of career route that students choose a career path based on salary. This implies that students, before choosing a study programme, will first find out whether there are good job opportunities and salaries associated with the programme they intend to peruse at the higher levels of learning.

Harnovinsah (2017) researched the career decision of accounting students and their influencing factors and found that students’ decisions to study accounting (business) were because of the high salary expectation in accounting jobs. The study further indicated that students may be enticed by decent organizational rewards such as bonuses, salary increments and/or promotions to choose a career trajectory that will land them in such organisations. Zakaria et al. (2019) similarly found that a student's attitude towards outstanding career chances and a high salary form part of the factors that influence Malaysian and Indonesian first-year undergraduate accounting students’ intention to study accounting. 

Duku et al. (2021) examined the factors affecting the career choice of students in business studies in SHSs within the Cape Coast Metropolis. The study revealed that students’ choice of business studies was based on the fact that there is a good history concerning salaries and other benefits attached to business programmes. The findings of Duku et al. (2021) were not different from that of Nyamwange (2016) who indicated that individuals are influenced by careers that offer high benefits including salary, allowances, and holidays.
Mtemeri (2020) likewise revealed that students are motivated by the salary and other bonuses that are related to a particular job to make a career choice. Although Kaneez and Medha (2018) indicated that students’ choice of a career path in business studies is not based on salary and other financial factors, several scholars (Nyamwange, 2016; Saayir & Bosu, 2021; Sharif et al., 2019) posited that students are influenced by the intention of acquiring jobs with high salaries in choosing business studies programmes as career trajectories.

[bookmark: _Toc125640640]2.4.3 School-Level Factors 
These are activities and resources at the school level that are likely to influence students’ choice of a business studies programme. Typical among these factors are students’ interests, teachers, peers at the school level, school guidance and the counselling team at the school level.
[bookmark: _Toc125640641]2.4.3.1 Peer Influence on Students' Choice of Business Studies
The aspirations of peer groups or the expectations of peer groups may have an impact on students' choice of study programmes (Ogunleye, 2018). Peer pressure can be constructed as the force that is applied by one’s social group to make one take a certain action, behave in a certain way, or conform to be accepted by those around him or her. According to Spadafora et al. (2019), a peer group is a group of persons of comparable ages who have common hobbies, backgrounds, or social standing. Peer groups may have an impact on an individual’s beliefs and behaviour. Peer groups are the friends that students move with both at home and the school level.

Students choose companions with qualities or talents they admire, which nonetheless drives them to strive and act in the same way. At the senior high school level, peers play a significant part in the lives of teenagers. Therefore, it is natural that students could look to their peers and adopt a trend just because everyone else is doing it. Peer group influence on students' academic performance in schools has been widely reported (Amaewhule & Marylyn, 2020; Hoxby, 2000; Robertson & Symons, 2003). These effects on achievement could have a spillover effect on students’ choice of a subject as well as academic performance (Abubakar, 2020; Khalid et al., 2020).  Daniel (2017) asserted that students choose who they want to be friends with, including their roommates and classmates. They are more prone to choose peers who are systematically tied to each other. Students who choose friends that are academically serious may be influenced to learn and this may lead to positive academic performance.

A study conducted by Rababah (2017) on the factors influencing students' choice of business administration as a major, discovered that peer groups have a significant influence on the choice of a study programme and the career path of their colleagues. Students who build strong relations with their peer group may want to do a programme that their peers advise them to do or will want to study the same programme that their peers are taking. 
According to Yi-Hue (2016), students’ connections with their peers have a significant impact on how they perceive themselves. The study again postulates that students’ encounters with their peers who have other interests and who are of different races and origins can promote introspection, knowledge, and beliefs; potentially leading to new ways of thinking about the world, other peers and themselves. Given this development, these authorities opine that this could eventually influence students’ decisions to choose a career. Peers can influence one another because they depend on one another to validate the programmes they are choosing to study (Shumba & Naong, 2012). Students exchange career information when they interact. The interaction that these peers have concerning the programmes they intend to study may influence their career choices (Walaba & Kiboss, 2013).

Okiror and Denis (2015) explored the factors influencing students’ choice of a career path among undergraduates at Makerere University in Uganda. The study found that 11.3% of the respondents indicated that peer groups play a very important role in students’ choice of a study programme, and career trajectory. The study further revealed that some of the students chose a study option based on the fact that their peers had chosen to study that programme; and that if a group leader chooses to study a particular programme, the other group members are likely to study the same programme. Kwadwo et al. (2019) found that some students enrol in certain courses only because their peers are pursuing those programmes. Some students may not have the capabilities in studying those programmes but because their peers are taking them, they decide to pursue them. Such students may find it difficult to perform effectively.

Peers serve as the basis of aspiration for one another, and they support one another in doing their coursework and eventually become advisers to one another in their lives (Salvy et al., 2012). A study conducted by Kwadwo et al. (2019) on factors influencing the career aspiration of students at Berekum SHSs in Ghana revealed that some peers get support from one another in schools even more than some of their siblings. Students establish confidence in the friends they make, discuss a lot of their issues with one another, and are always ready to assist one another. They inspire each other to work hard and influence one another in the area of study and career preference. 

Ogunleye (2018) used a descriptive research design to determine how peers and parents influence students’ choice of a career in the Ogun State of Nigeria. The result showed that 75.0% of the respondents made career choices similar to their friends. A further 25.0% had a contrary view to that. Ogunleye further found that 80.0% of the respondents agreed that their friends have a direct say in their career choice, and also indicated that 67.0% of the respondents were of the view that socialization with friends influences their choice of career trajectory. Naz et al. (2014) examined the level at which peers can influence the choice of a career path. They picked data from various articles and depositories and questionnaires were retrieved from a hundred respondents. All the obtained data were rigorously analysed and explained to develop a theory for generalization, whilst the field data were assessed using the chi-square test in the form of frequencies and percentages. Their study found that family largely influenced and modified children's behaviour in numerous ways, yet peer influence was a benefit for establishing career options and decision-making among adolescents. 

Hashim and Embong's (2015) study investigated the extent of influence that Malaysian school students' parents and peers had on students’ decision to pursue a career in accounting by using the mixed method. The findings demonstrated that peer groups have control over their peers’ choice of professional careers, however, it was revealed that the impact created by these peers is not significant. Several studies have indicated that peer group influence plays a significant role in students' choice of a programme of study and career trajectory (Akomolafe & Adesua, 2016; Salvy et al., 2012; State et al., 2018; Zhou et al., 2013). 

The preceding discussions suggest that a peer group has a role to play in the lives of peers. This indicates that the decision of students in terms of a career path could be affected by peer admonishing or pressure. The problem, however, is the extent to which peer groups influence others of similar status, level of thinking and understanding.

[bookmark: _Toc125640642]2.4.3.2 Teachers' Influence on Students' Choice of Business Studies
The goal of every secondary school is to support high-quality learning whilst allowing individual students to choose programmes that suit their skills and interests (Zakaria et al., 2012). The curriculum, in combination with a broader range of learning options outside traditional classroom instruction, enables students to better customize their high school education and improve their prospects for success in school and life (Ontario Ministry of Education, 2006).

The responsibilities of teachers and students are complementary. It is the responsibility of teachers to create acceptable instructional strategies that will assist students to meet the requirements of the curriculum as well as proper ways for evaluating and assessing students’ learning (Kaneez & Medha, 2018; Korth et al., 2014). Additionally, teachers assist students in acquiring reading, writing, oral communication, and numeracy abilities necessary for success in their courses. They engage students with passion and a variety of teaching and evaluation methods, addressing the needs of each student and ensuring that they have good learning opportunities (Mei et al., 2010). Using a variety of instructional, assessment, and evaluation strategies, teachers provide numerous opportunities for students to acquire marketable business knowledge and skills whilst learning fundamental concepts. Students should be able to relate and apply these principles to economic, technological, social, and ethical challenges in the world in which they live through the activities that are provided.

The effectiveness of a business education programme is dependent on careful planning, efficient implementation, enough finance, and motivation (Koffi & Etukudo, 2016); suggesting that instructors can be influential in the decisions students make with regard to their studies. Junior high school headteachers and teachers share a certain level of influence on students’ choice of a study programme at the senior high school (Al-rfou, 2013). Some scholars (Owusu et al., 2021; Rababah, 2017) have reiterated the significant role played by teachers in the choice of a programme of study by students. They further indicated that teachers explain to the students the various programmes offered in the SHSs and the prospect affiliated with those programmes. 

Hsiao (2016) noted that teacher-student interaction allows teachers to influence students in a variety of ways, including their choice of business programmes. Saayir and Bosu (2021) investigated the factors influencing students' choice of business studies in the Wa Municipality and found that teachers influence students' decision of studying business in Senior High Schools. Related findings were arrived at by Kaneez and Medha (2018), who indicated that teachers are part of the most important determinants that influence students' career choices. A study conducted by Oben (2019) on high school students' perception of choosing business studies as a career trajectory revealed that 37.4% of the students had the intention of studying Bachelor of Commence in accounting at the tertiary and 7.2 %  indicated that their willingness to study accounting at the tertiary was influenced by their accounting teachers at the SHSs, professional accounting bodies and accounting firms.
Some teachers serve as role models to their students; these teachers tend to groom the students to develop an interest in certain subjects and later motivate them to choose career trajectories in those areas. Amaewhule and Marylyn (2020) indicated that a dedicated instructor or role model identifies youngsters who excel in certain subjects and encourages them to study programmes in line with those subjects at a higher level. Adinkrah and Fosu-Ayarkwah (2020) have expressed that role models play a vital effect in students' decisions to pursue a programme. Students have role models they like and want to emulate, which may influence their decision to pursue a programme comparable to theirs. Godfred et al. (2018) investigated the career choice of tertiary students in Ghana and stated that university lecturers and other professionals associated with students influence their career choice decisions. The degree of influence was found to be higher on business students than in other disciplines.

Walaba and Kiboss (2013) explored the factors that influence undergraduate students' choice of Christian religious education in Kenya. The study employed both qualitative and quantitative research approaches and revealed that 3.8 % of the respondents indicated they were influenced by their teachers to study Christian religious education. Even though the percentage of respondents who claimed to have been influenced by their teachers in their choice of career path was relatively low, the finding, however, implies that students are either influenced or induced by their teachers to pursue programmes at various levels of educational institutions.

[bookmark: _Toc125640643]2.4.3.3 Role of Guidance and Counselling on Students’ Choice of Study Programme
Guidance and counselling involve planned and coordinated activities aiming at supporting a trainee in better understanding himself/herself and his/her abilities, as well as developing his/her capacity to solve difficulties (Muhammad & Kabir, 2018). Some students may not know their strengths and weakness and may find it difficult to determine which programme to study at the SHS. These students may need to be assisted to choose the programme they should study. The school guidance and counselling team aim to aid students to understand the various discipline for choice-making purpose (Owusu, 2020). Ibrahim et al. (2019) indicated that programme and career counsellors help individuals in getting a reasonable image of what is critical to them, how they can get ready for their professions independently, and help with settling on tough choices.
Students wish to be supervised by skilled career counsellors to develop self-awareness in terms of personal abilities, interests, knowledge, talents, and weaknesses, as well as to discover job prospects such as employment trends, capabilities needed in disciplines, engagement necessities, and the nature of various jobs (Kok & Low, 2017). Ibrahim et al. (2019) examined how guidance and counselling can influence students to choose business programmes as study areas among Gombe State secondary school students in Nigeria. They discovered that guidance and counselling have an impact on secondary school students' choice of business studies in the Gombe State of Nigeria.

Khan et al. (2012) explored the position of teachers in career counselling in secondary schools and opined that teachers play a significant role in guiding and counselling students to choose a study programme or a career path by focusing on their strengths and weaknesses. The study further indicated that some teachers portrayed as voluntary counsellors by guiding students to choose a programme of study or career trajectory. The findings are in line with the findings of Ampadu (2017) and Orewere et al. (2020) who discovered that there is a strong association between career counsellors and the career choices of students. Some scholars (Kisilu et al., 2012; Omar et al., 2021) stated that guidance and counselling teams in various schools give programmes and career orientation to students. The orientation given to students aids them to have little knowledge about the programmes that are offered at the SHSs and the Universities, which informs their decision on which programme to study. 

Mghweno et al. (2014) postulated that career counselling teachers in Tanzanian schools performed a critical role in preparing students to successfully progress to the next level, either for further education or employment. The study further indicated that career selection is one of the many crucial life decisions that students will make in defining their future. This will have a long-term impact on them so they should be guided well in choosing a programme of study and career trajectory.
 
A study by Vaghela and Matimbwa (2019) wrote that programme and career counselling is very necessary, and it plays a major role in assisting students to choose a programme of study and a career path. It helps students to understand various programmes and their prospects and guides them during their career choice process. Even though a study conducted by Ahmed et al. (2017) indicated that school guidance and counselling committee plays an insignificant role in students' choice of a study programme, several studies have indicated that the impact of a school’s guidance and counselling committee can never be downplayed when discussing factors influencing a student’s choice of a study programme in all levels of education (Agrey & Lampadan, 2014; Ibrahim et al., 2002; Mghweno et al., 2014; Nwadinobi, 2019).

[bookmark: _Toc125640644]2.4.3.4 The Students’ Interest
Students' characteristics are important factors to consider with respect to the choice of a study programme. Students who are preparing to transit from one educational level to another should have in mind the field that he/she should choose as a study area and a career trajectory (Mbawuni & Nimako, 2015). The choice of studying any programme should be made by the students considering his/her capacities. Students' choice of a study programme is a reason for their personal development (Dibabe et al., 2015; Godfred et al., 2018; Kuzey, 2011). This implies that if they choose an area that is not of their interest, they will face a lot of challenges going forward.

Some scholars (Abe & Chikoko, 2020; Sarkodie et al., 2020) found that the most significant reason why students choose to study a particular programme is because of the interest they have in that programme. This suggests that students consider their interests in deciding on choosing a study programme. Nyamwange (2016) and Olamide and Olawaiye (2013) found that personal characteristics were one of the factors that influence students’ choice of study programme in Secondary School and career trajectory.  

Adeowu and Jekayinfa (2016) stated that development is the process of moving from one system that is perceived not to be good to a condition of life that is regarded to be satisfactory; and that students' choice of their interest programmes is a factor in their future development. Similarly, Oluwole and Adebayo (2013) revealed that the need for development is a reason why students choose programmes that interest them. They further stated that when students study in their area of interest, it enables them to live a long and healthy life, acquire knowledge and have access to resources necessary for a decent level of living, and successfully participate in society. Adinkrah and Fosu-Ayarkwah (2020) and Waseem and Zarif (2012) postulated that students intend to pursue study programmes that will help them progress and develop fast. As a result, they choose study programmes that are associated with their characteristics as it gives them the motivation to study hard, which will eventually lead to their personal development. 

A study conducted by Duku et al. (2021) suggested that students obtain higher grades when they study programmes that they are interested in. A student should have an interest in the programme he or she wants to pursue at higher levels of learning. The reason is that the pursuance of an academic field that is of no interest to a student has a high tendency to result in poor performance (Omar et al., 2021; Waseem & Zarif, 2012). The fact that learners compare their achievements with that of their peers leads them to believe that they are “good at” one subject because they seem to perform relatively better in that subject when compared with others (Eccles & Wigfield, 2002). 

Porter and Woolley (2014) found that students' choice of studying accounting (business) was influenced by the desire they have for the programme. This implies that students naturally develop an interest in certain programmes and aspire to study them. Amaewhule et al. (2020) indicated that the number of students who enrol in a business programme is determined by the interest they have in the programme. This implies that there is a substantial association between interest and the choice of a study programme. If students are more interested in studying business, then there will be high enrolment in business classes. 

Alanezi et al. (2016) indicated that there is a substantial decrease in the number of students majoring in accounting at the University level. This suggests that either students are no longer interested in pursuing business studies in the SHS, which they will proceed to offer at the Universities, or they choose to study a different programme after SHS. Saayir and Bosu (2021) found self-interest to be the most influential intrinsic factor that propels SHS students to choose business studies in the Wa Municipality of the Upper West Region.

Business studies is a programme that consists of subjects full of calculations. Hsiao (2016) opines that students who are well vested in calculations are more likely to choose it. Contrarily, students who do not have an interest in calculations are more likely not to study them. Ahinful et al. (2014) indicated that some students found business to be a boring programme because of the calculation. This suggests that students’ interest in terms of their capabilities is a factor that influences the choice of a programme of study. 


  

[bookmark: _Toc125640645]2.5 Conceptual Framework
The conceptual framework (Figure 2.1) depicts the factors influencing students’ choice of business studies. Three factors were identified that may have an influence on students’ choice of a study programme. These factors include sociocultural, economic factors and school-level factors. 

The aforementioned factors may tend to influence students’ choice of business studies along two trajectories (positive or negative), which have implications on students’ enrolment in business studies at the SHS level. Socio-cultural factors include parental and family influence, personal characteristics and social prestige and status; economic factors include the availability of job opportunities, and salary influence; and the school level factors include teachers' influence, peer group influence and guidance and counselling. These factors are presumed to interact and cumulatively influence the decision of students in their choice of business studies as an academic programme.

Parents play a crucial role in the lives of their children. Parents may be able to influence their children in many ways including the choice of their programme of study, as found in the work of Michele and Francesco (2018). Parents’ influence on their children's choice of a programme of study can be n two-fold. It could be either positive or negative. The number of students in terms of enrolment in business students may increase if parents advise their children to study business at the SHS level. Parents who want their children to become accountants, auditors, and managers will play a very vital role in nurturing their children in that line and later advise them to study business. This will, in turn, increase the enrolment in the business classes in the SHSs. Business Departments in SHS will experience a decrease in numbers if parents want their children to study programmes other than business studies. Parents who want their children to study science, technology, engineering, and mathematics programmes will have a negative effect on the choice of business studies. 

Social status is identified as one of the factors under socio-cultural factors influencing students’ choice of business studies at SHS. Students may want to be recognized among their peers and society and their choice of business studies may be influenced by that. Students may choose a study programme that will give them social recognition as discovered in the study of Sojkin et al. (2015). If students realize that perusing accounting is a career trajectory, this may influence them positively to choose business studies, which will eventually result in an increase in enrolment in business studies. Some students may want to read the science-related programmes just to gain that recognition and this may have a negative effect on the choice of business studies, which will eventually result in a decrease in enrolment in business studies in SHSs. 

No students would like to be unemployed after school. Students, therefore, figure out the available job opportunities before they may choose any programme. The availability of job opportunities has been identified as a major influential determinant factor in the selection and pursuance of a particular programme of study by students (Al-Lawati et al., 2017). If students identify that more job opportunities are related to business studies, they may positively be influenced to choose business studies, which will lead to an increase in business students’ enrolment in high school. On the other hand, if students perceive that there are limited job opportunities available in the field of business studies, it will influence their choice of business studies negatively, which will eventually lead to a decline in enrolment in the field of business studies. 

Students are likely to be motivated by high salaries and good work to choose a programme of study. This is because if certain jobs pay high salaries and have good working conditions, they may serve as a pull and motivating force to attract more students to pursue a programme that may enable them to realise their career aspirations (Dibabe et al., 2015). This implies that a high salary and a job with good conditions of service may either have a positive or negative influence on students’ choice of business studies. The salary factors may positively influence the choice of business studies if students identify business studies-related jobs with high pay and good working conditions, which will lead to an increase in students choosing to study business. If jobs related to business studies are perceived not to attract high salaries and have poor working conditions, students may decline to studying business, which will result in smaller numbers in business classes in high school. 

Personal characteristics are another factor captured under socio-cultural factors that can influence a student’s choice of a programme. Students who have an interest in calculations may want to study a programme that involves a lot of calculations. Business studies is one of the programmes that involve a lot of calculations. Students may be influenced positively by their love for calculations to choose business as a programme of study and this will result in an increase in enrolment in business classes. Students who are not good at mathematics may not want to choose business studies and this may have a negative effect on the enrolment of business studies students.
Students may want to study the same programme as their peers or may want their peer’s approval for them to study a particular programme in SHS (Ahinful et al., 2014). If peers are studying business, then the student may equally want to study that programme, which will increase the enrolment in business studies. If peers are studying or want to study different programmes apart from business studies, then the students may be influenced not to study business, which will result in fewer students in business classes in high school.
Similarly, students could be influenced by their teachers to choose a programme of study (Waseem & Zarif, 2012). Students’ choice of business studies may be influenced by these teachers positively or negatively. If a teacher develops a positive attitude towards business studies, students may be influenced in that direction, which will lead to an increase in students’ enrolment in business studies. If a teacher has a negative attitude toward business studies, students may be influenced to choose a programme other than business studies, which will eventually reduce the number of students that will be studying business in high schools.
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[bookmark: _Toc113893913]Figure 2. 1: Conceptual Framework on Factors Influencing Students' Choice of Business Studies
Source: Author’s Construct, 2022


[bookmark: _Toc125640646]2.6 Conclusion 
The chapter reviewed studies on the conceptual overview of Business Studies and why it forms part of the curriculum. The social cognitive career theory by Bandura (1986) constitutes the theoretical underpinning of the study. The empirical literature on the factors influencing students’ decision to choose business as a study programme was also discussed in this chapter. In addition, the empirical literature was discussed in major thematic areas namely socio-cultural factors, economic factors, and school-level factors that influence students’ choice of business studies. The conceptual framework enables the researcher to establish the negative and positive effects of the various themes on the students’ choice of business studies in SHS in the Upper West Region.
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[bookmark: _Toc125640649]3.1 Introduction
This chapter presents the methods and techniques used in gathering the relevant data. The chapter presents the profile of the study area, the philosophical underpinning of the study, the research design, target respondents, sampling procedure and sample size determination, source of data and data collection techniques as well as the instruments used, and the methods of data analysis. 

[bookmark: _Toc125640650]3.2 Study Area
[bookmark: _Toc125640651]3.2.1 Location
The study was conducted across 15 Senior High Schools in the Upper West Region (Figure 3.1). The region is located in the north-western part of Ghana and lies in the guinea savannah vegetation belt. It is one of the 16 regions of Ghana. The Upper West Region is made up of 11 Districts/Municipalities. The region shares administrative boundaries with the Savanah Region to the south, Upper East Region to the east, to the north with Burkina Faso and to the west of Côte d’Ivoire. It lies within a latitude of 9.8°- 11.0° North and a longitude of 1.6°- 3.0 West, (Ghana Statistical Service, 2014).  Wa is the capital of the Wa Municipal, which is also the capital town of the Upper West Region. The region is estimated to have a geographical land area of 18,476 square kilometres, representing 12.7% and ranked 7th in the country (Ghana Statistical Service, 2014).  
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[bookmark: _Toc103871711][bookmark: _Toc114703440]Figure 3. 1: Map of Upper West Region Showing Study Schools
Source: Author’s Construct, 2022

[bookmark: _Toc125640652]3.2.2 Population Distribution
The Upper West Region has a total population of 901,502 (male: 440,317 and female: 461,185) people (2021 Population and Housing Census (PHC). This represents 2.9 % of the Ghanaian total population (Ghana Statistical Service, 2021). The Upper West Region growth rate ranges from 2.3 %. Population density is increasing, putting strain on land and educational facilities. The Upper West Regional demographic pattern favours the young over the elderly and females over males (Youth 49%, potential working population 47% and the aged 4%). Because the economically active population is 47% compared to a dependent population of 53%, this results in a high dependency ratio. The population is likewise overwhelmingly female, with 51% females and 49% men. This emphasizes the importance of taking steps to increase female education to meet the expanding population's needs.

The Mole-Dagbani linguistic group makes up almost 80.4% of the population in the Municipality. The most populous are the Dagaabas. Other ethnic groups present in the Municipality are the Akan, Ewe, Ga, Dagomba, Grunshi, Gonja, Sissala, and Moshies who operate in government and business fields (Ghana Statistical Service, 2014). In schools, children from all these ethnic groups can be found. 

[bookmark: _Toc28447152][bookmark: _Toc125640653]3.2.3 Education
Upper West Region is characterized by several basic schools, both public and private and SHSs. The region has 39 SHSs. There are four Teacher Training Colleges and four Nursing Training Colleges in the Upper West Region. The region also has two universities: Wa Technical University and the SD-Dombo University of Business and Integrated Development Studies (UBIDS). 

About 65.2% of the population aged 11 and above are literates, whilst 34.8% are illiterates. Literate males (74.1 %) are greater in number than literate females (56.7 %). It was shown that six out of ten persons (60.7%) claim to be able to speak and write both English and Ghanaian languages; and 22.2% of the Municipality's population under the age of three years (48,131) has ever attended elementary school, with 37.0% being presently enrolled (Ghana Statistical Service, 2014).

According to the Ghana Statistical Service (2021), 69.8% of the country's inhabitants had attended school at some point in their lives (74.1% of males and 65.4% of females). This is an improvement on the statistics of the 2010 census where the literacy of the Ghanaian population was 67.1%. The statistics indicated that in the Upper West Region, 46.0 % of the population is literate. The proportions of boys and girls accepted to elementary (74.5% boys and 75.6% girls) and junior high school (36.4% males and 36.3% girls) are almost similar, but the proportion of girls continuing to the next grade decreases from one grade to the next (Ghana Statistical Service, 2014). This implies that girls are less likely to pursue business studies in senior high school with consequential implications for the gender gap in employment and other sectors relating to business studies in society.

[bookmark: _Toc28447153][bookmark: _Toc125640654]3.2.4 Economy of the Upper West Region
Agricultural activities dominate (72.0%) of the Upper West Region’s economic activities (2021 Population and Housing Census). Other important economic areas include transportation, tourism, communication, and energy. The majority of the people in the region work in the agricultural sector, and the primary staple crops planted are millet, sorghum, maize, rice, cowpea, and peanuts, which are grown for subsistence. Soya beans, groundnuts, and Bambara beans, on the other hand, are cash crops. Animal husbandry is combined with other sources of income, such as agricultural cultivation (Ghana Statistical Service, 2014).

The agricultural production situation in the Upper West Region is similar to that in northern Ghana. Around 86% of the population in the area relies on agriculture as a source of income, with agricultural production dominating (Arthur et al., 2016). The majority of farm businesses are still dominated by the semi-subsistence production of staple crops, which is not conducive to profit maximization (Huq, 2016). As a result, poverty remains prevalent, with the average family yearly income remaining at US$65.00 in 2006 and the poverty headcount index being at 83.9% (Ghana Statistical Service, 2014).

Households' subsistence farming practices have ramifications for educational development. The average yearly income of households is frequently insufficient to satisfy the essentials of life (food, shelter, and clothing). As a result, poor families have a tough time affording the necessary educational expenses. As a result, it is expected that such low-income families would rely largely on government subsidies to cover the expense of schooling.

[bookmark: _Toc125640655][bookmark: _Toc68079564]3.3 Philosophical Underpinning of the Study
Every researcher who conducts research is guided and influenced by beliefs, values, or visions of the world. These worldviews are categorised into three: (1) positivism; (2) constructionism; and (3) pragmatism. The study adheres to pragmatic principles. Pragmatism is central to the scientific methods of using multiple ways or approaches to scientific research (Creswell, 2014). The term "pragmatism" was taken from Kant's book "The Critique of Pure Reason," which was later used by Williams James and Richard Rorty aiming to criticise the work of Charles Sanders Pierce, widely regarded as the father of the movement (Campbell, 2011; Tienn, 2014). Pragmatism was expanded to include research vocabulary and pragmatic philosophy in America by the pair, who were thought to be its co-founders (Tienn, 2014). The main idea of pragmatism is derived from the Greek word "pragma", which means action (Pansiri, 2005). Pragmatism contends that there is no one scientific approach that can be used in social science research to access a reality. It developed out of the rejection of established assumptions about reality, knowledge, and methodology in scientific research (Creswell, 2014).

According to pragmatism, reality is dynamic and subject to alteration at any time. The world is dynamic and undergoes constant change. Thus, actions lead to change, which is why actions, situations and contexts are positively linked pragmatically. The outcomes of actions are directly related to how they change. Pragmatic beliefs, which are brought on through consistent encounters with predictable results, are centred on actions. Pragmatism maintains that human actions are part of their experiences and are inextricably connected to their beliefs from past experiences. Human behaviour and thinking are entwined. Actions taken now are based on potential outcomes, and if conditions remain the same, they will forecast the outcomes of actions taken in the future. According to this argument, ideas about potential outcomes and actions in situations are both provisional because it is impossible to experience the same event twice. This makes the worldview of pragmatism unique and socially shared (Anol, 2012; Neuman, 2014).  On the epistemological and ontological levels, as mentioned earlier, pragmatism departs from contentious issues in research, such as truth and reality. Pragmatism maintains that knowledge and reality come deep into our beliefs and habits that are socially constructed. The choice of a student to do business studies or otherwise is a social issue; thus, socially created – this explains that understanding the perspective of students regarding their choice of business studies through the pragmatist worldview may present a more nuanced portrait of the entire phenomenon.

Pragmatism recognizes both single realities and multiple realities from an ontological standpoint. The pragmatist views’ objective reality as a component of human experience. Pragmatism encourages results from multiple dimensions to determine the point that is closer to reality. According to pragmatism, reality is true as long as it enables us to have a satisfying relationship with other aspects of our experiences. Truth is whatever has consistently proven to be true or has withstood scrutiny from individual users over time (Geelan, 2015).

From an epistemological perspective, pragmatism holds that knowledge is socially formed in the world and that some social constructs are more akin to personal experiences than others. Pragmatism indicates that reality is what functions; hence, knowledge must be based on ideas, routines, and experiences. All information is social knowledge that is shared based on individual experiences and created to further our existence (Khatri, 2020; Kivunja & Kuyini, 2017). By using abduction reasoning, where the researcher can switch between deduction and induction analysis, pragmatism holds that knowledge acquisition is a continuum rather than objectivity and subjectivity. Pragmatism considers the researcher's socio-political setting as well as his/her discretion over the study objectives and methods. According to the pragmatic theory, if a research problem includes numerous layers, the research should use multiple methodologies or a mixed method. Epistemology and ontology should not be prioritized over the use of a mixed-method approach in addressing a research gap (Dammak, 2015). This, therefore, explains how the pragmatism worldview strongly fits into unpacking the factors determining students’ choice of business studies at the senior high school level in Ghana.  

[bookmark: _Toc68079565][bookmark: _Toc125640656][bookmark: _Hlk103030725]3.4 Research Design
The study adopted the cross-sectional survey design. A cross-sectional survey ‘entails the collection of data on more than one case (quite a lot more than one) and at a single point in time. A survey is suitable for the collection of both quantitative or qualitative data and/or both in connection with two or more variables (usually many more than two), which are then examined to detect patterns of association (Bryman, 2008, p. 44). 

A cross-sectional survey can examine current attitudes, beliefs, opinions, or practices. Attitudes, beliefs, and opinions are ways in which individuals think about issues, whereas practices are their actual behaviours (Aggarwal, 2008; Creswell, 2014). A cross-sectional survey allows the researcher to engage directly with the study setting or phenomena. The cross-sectional survey is used to describe what is happening at the present. It considers cultural standards, convictions, patterns, rehearses, and their interrelationships (Aggarwal, 2008).

Besides, the cross-sectional survey design creates a way for the incorporation of both qualitative and quantitative data and for making valuable decisions (Creswell, 2014). In this regard, the study employed the mixed method research approach as argued by Creswell (2014). This enabled the researcher to investigate the broad factors underpinning students’ choice of business studies in SHSs in the Upper West Region.  
[bookmark: _Toc68079566]The mixed methods research approach encourages methodological complementarity in which each methodology (qualitative or quantitative) supports the other (Creswell, 2014; Kumar, 2011; Neuman, 2014). In addition, data validity and reliability were highly promoted because of the blending or combination of both qualitative and quantitative data. Therefore, the use of the mixed-method approach in this study minimized biases that would have occurred due to shortfalls associated with either the quantitative or qualitative research paradigm (Creswell, 2014). Within the research philosophical paradigms, the mixed methods are in line with the pragmatist world view, which argues that there are two ways or multiple approaches to solving social problems.

[bookmark: _Toc125640657]3.5 Target Respondents 
In this study, the target respondents consisted of all first and second-year students in SHSs in the Upper West Region. The third years were preparing for their final examination and where not available. The total population of the entire student body from the schools offering business studies was 893 (Baseline Information, 2022). The SHS students were relied upon for a large proportion of the study data. Headteachers and Heads of Business Studies Departments in SHSs in the region were likewise considered for the study. These categories were targeted because they are critical actors in the area of teaching and learning, most especially, in relation to the study problem.

[bookmark: _Toc125640658]3.6 Sampling 
The study employed multiple sampling strategies, both probability and non-probability in selecting the desired respondents. Four districts, namely Wa Municipal, Nadowli-Kaleo, Jirapa and Lambusie- Karni, were purposively selected out of the 11 districts of the Upper West Region for the study.  This was based on the fact that these districts have the majority of SHSs offering business studies. Fifteen (15) SHSs in the Upper West Region were purposively selected from these four districts. At the district level, all the SHSs offering business studies were considered for the study (Table 3.1), however, the study excluded the private SHSs in the Upper West Region because the large majority of the student population attends public senior high schools. To obtain the study sample size, first-year and second-year business students in the study schools were selected. Third-year students were preparing to take their final examination and were not available. Therefore, the total population of the first and second-year business students in the study schools was sourced from the Head of the Department (HODs) of business studies during a preliminary visit of the researcher to the schools (Table 3.1). This constitutes the sampling frame and was used in calculating the study sample size.
 
[bookmark: _Toc68079571][bookmark: _Toc125640659]3.6.1 Sample Size Determination
The total number of first and second-year students (893) was used to calculate the sample size for the study by using a sample size determination formula by Yamane (1967, p. 886) as follows: 
n =   …………….…………… [1].
N = Sampling frame (893), e = Error (0.05) or 95% confidence level, n = Sample Size (276) 
n = 	 =   276   …………. [2].          
Thus far, the sample size of 276 obtained was distributed proportionally across the selected SHS in the Region (Refer to Table 3.1). The choice of using Yamane’s sample size determination formula was arrived at based on two major reasons: (1) it is easy to use and an illicit better understanding of the large majority of scholars in the social science research field; and (2) the formula has been used by many scholars (Ahmed, 2020; Kenea, 2019; Ogalo & Nyapete, 2017).
 
[bookmark: _Toc103874477]Furthermore, in reaching out to the desired students, the simple random sampling method was used. The first and second-year students’ numbers in each selected school were listed in a form of ‘Yes’ or ‘No’ on pieces of paper; and each student was given the chance to select at random from the list after stratifying the population into homogeneous strata - males and females, respectively. All the students who selected ‘Yes’ were selected and participated in the study. According to Creswell (2014), the simple random sampling strategy is applicable when the researcher is presented with a huge sample because it gives each respondent an equal chance of being represented in the survey.












Table 3.1: Distribution of Study Population
	Districts
	Schools
	Sample Frame
	Sample Size

	


Wa Municipal
	Wa SHS
	117
	36

	
	Wa Islamic SHS
	122
	38

	
	T.I Ahmadiyya SHS
	107
	33

	
	Northern Star SHS
	31
	10

	
	Islamic Girls SHS
	42
	13

	


Jirapa District
	St. Francis’s girls' SHS

	49
	15

	
	Jirapa SHS
	107
	33

	
	Ullo SHS
	70
	22

	
	Han SHS

	13
	4

	Nadowli-Kaleo District
	Queen of peace SHS
	74
	23

	
	Takpo SHS
	11
	3

	
	Sombo SHS
	10
	3


	Lambussie-Karni District
	Piina SHS
	50
	15

	
	Lambusie Community Day
	65
	20

	
	Holy Family SHS
	25
	8

	Total =
	893
	276



Source: Field Survey (2022)

In addition to the 276 student respondents, purposive sampling was employed in selecting 30 other key informants for the survey. This group of respondents included Headmasters and HODs of business studies of SHSs in the Upper West Region (Table 3.2). The study thus made use of a combined sample of 306 respondents.

[bookmark: _Toc103874478]Table 3. 2: List of Key Informants
	Key informants
	Number
	Data Collection Instrument

	Headmasters of SHS offering business
	15
	Interview guide

	HODs of SHS offering Business
	15
	Interview guide


Source: Field Survey (2022)

[bookmark: _Toc125640660]3.7 Source of Data
Data were obtained from only primary sources and no secondary data were used in the study. The primary data were gotten from the students - respondents and the stakeholders - key informants.

[bookmark: _Toc68079567][bookmark: _Toc125640661]3.7.1 Primary Data Collection Methods
The primary data were generated through interviews and questionnaire administration. Interviews were held among the key informants while questionnaire administration was employed to solicit information from the selected business studies students. 

[bookmark: _Toc125640662]3.7.2 Pilot-Test and Questionnaire Administration 
Prior to the administration of the structured questionnaires to the selected 276 students, the questionnaires were pilot tested in Lawra Senior High school which is within the region but outside the survey's geographic scope. The school was considered for the pilot test because it is one of the oldest schools in the region and has a high student population coming from both socio-cultural and economic backgrounds.  This was done with the view to identify some unintended mistakes, ambiguities, and gaps in relation to the survey instruments. This helped the researcher to deal with these survey instrumental gaps and flaws before starting the real questionnaire administration in the 15 selected schools. 
Also, Cronbach alpha analysis was done to determine the reliability and consistency of the instruments. The alpha coefficient for twenty-three (23) items is 0.85, the implies that the items have relatively high internal consistency. Taber (2018) revealed that an alpha coefficient of 0.70 and above is considered dependable and therefore is accepted in social sciences. With this, all the questions designed were considered valid and reliable. This certainly resulted in the quality and effectiveness of the data collection process. 

The questionnaires were self-designed by the researcher. Some gaps were identified during the literature review and the questionnaires are designed based on that. They were structured into four main sections with each section meticulously devoted to a specific objective of the study including the biographic data of the respondents. The first section contained the student demographic characteristics such as age, gender, and parental status. The second section focused on the socio-cultural factors determining students’ choice of business studies, while the third section captured the economic considerations that drive the decision of students in pursuing business studies. Section four, on the other hand, looked at the school-level factors that influenced students’ choice of business studies. Both closed-ended and open-ended questions were involved in the survey. Each questionnaire administration lasted for an average of 35 minutes. Two field assistants, graduate students from the SD Dombo University of Business and Integrated Development Studies, were trained on the purpose and research ethical considerations of the study and assisted the researcher in collecting the field data.

[bookmark: _Toc526167506][bookmark: _Toc68079574][bookmark: _Toc125640663][bookmark: _Hlk103031129]3.7.3 Key Informant Interviews
[bookmark: _Hlk109371861]In-depth interviews were held with the key informants to elicit an in-depth understanding of the factors determining students’ choice of business studies in SHS and the general perspectives toward the studies of business in Ghanaian schools. This was done by soliciting responses regarding the status of business studies in Ghana for the past decade and the current dynamics. These responses were used to support the questionnaire survey data for a better understanding of the factors determining students’ choice of business studies in SHSs in Ghana. The interview process was facilitated by interview guides and an audio recording device. Averagely each interview session lasted for 30 min. In all, 30 face-to-face interview sessions were held among the key informants at various places, dates, and times. To avoid disappointments, prior notices were given to the respondents about the scheduled dates. With this, the researcher was able to rally the support of the respondents, which led to the fruition of the study.
[bookmark: _Toc400776336]
[bookmark: _Toc68079575][bookmark: _Toc526167507][bookmark: _Toc125640664]3.8 Methods of Data Analysis
Quantitative data were analysed with the aid of statistical tools. The quantitative raw data were entered into Statistical Package for Social Sciences (SPSS) version 20 where further transformation was done. Descriptive statistics such as frequency distribution, cross-tabulation, and inferential statistics including the Chi-square test of independence were employed. The results were presented using figures and tables. The key informant interviews, which were tape-recorded, were transcribed and grouped under major themes with respect to the research objectives. In addition, content and thematic analysis were used in analysing the qualitative data. The results were presented using direct and indirect quotes. Both quantitative and qualitative data were presented concurrently. This brought to bear the beauty of the two forms of information, thereby projecting a concrete and vivid account of the issues in contention.

[bookmark: _Toc68079576][bookmark: _Toc125640665]3.9 Ethical Considerations in the Research
The study involved interacting with human beings and as such strict ethical concerns were required. Any divergence from ethical standards was carefully considered and justified, making ethical concerns a critical component of the study's credibility, validity, and reliability. Furthermore, it secured and protected the participants' privacy and safety. Respondents were advised not to write their names or any other identifiers that could expose their identity. The respondents’ well-being and dignity, as well as their right to privacy and confidentiality, were respected by the researcher.

[bookmark: _Hlk109372724][bookmark: _Hlk109373053][bookmark: _Hlk109373198]The researcher and his data collecting team took the time to explain the study's main goals to the respondents for them to consent to participate in the survey after presenting an introductory letter from the University to the needed stakeholders. The relevance of the respondents' involvement in the research was thoroughly explained to them. All the critical aspects of the study were discussed with the respondents. Since some of the students were minors (below 18 years of age), their teachers were relied on to critically explain the relevance and all ethical guidelines of the study to them. In addition, the respondents were assured that their personal information would be kept private and only used for the study. The survey participants were given the option of withdrawing from the study if they were not interested at any point in time. They were, however, encouraged to be frank in their contributions.

Indeed, the study was not free from challenges. The dominant challenge the researchers encountered had to do with sourcing data from the key informants, particularly headteachers of the study senior high schools. Schedule time to interview the headteachers was largely unattainable because the headteachers are always engaged with administrative duties of the schools.  As a result, the researcher had to visit the study schools on several occasions before an interview could be held with the headteachers.
















[bookmark: _Toc125640666]CHAPTER FOUR
[bookmark: _Toc125640667]DATA ANALYSIS AND DISCUSSIONS

[bookmark: _Toc125640668]4.1 Introduction
This chapter presents an analysis and discussion of the results of the study. The discussion focused primarily on the objectives of the study – the socio-cultural factors influencing SHS students’ choice of business studies, the economic factors that influence students’ choice of business studies and the school-level factors influencing students’ choice of business studies in Senior High School in the Upper Region. However, the demographic characteristics of the respondents were presented first to ascertain their implications on students’ choice of business studies in SHS. 

[bookmark: _Toc125640669]4.2 Demographic Characteristics of Respondents 
The biographic information of the respondents (students) and their guardians was presented in this section. The key variables under consideration included gender, educational status, occupation, and religion. The researcher considered these characteristics as necessary as they have bearing on individuals' understanding, analysis and decisions making processes.

[bookmark: _Toc125640670]4.2.1 Gender of Respondents 
The results indicated that male students dominated the study representing 58% out of the total respondents 276 (see Table 4.1). This revelation is not different from the finding of Saayir and Bosu (2021) whose study found that male students dominate their female counterparts in business classes in Senior High Schools in Wa Municipal. Conversely, an earlier study by Gammie et al. (2010) in Scotland found that more females are enrolled in business studies than males. These findings suggest that different localities may have compelling factors explaining the gender differentials in the SHS business studies classes. Regardless of this, from the evidence of this study, it could be premised that male students are more inclined to study business in SHS than their female counterparts in the study locality. This also implies that men are more likely to dominate women in the business-related work environment and aligns with the findings of McKay et al. (2019) who indicated that the accounting profession has long been dominated by males. Thus, the accounting profession is viewed as a men's profession.

[bookmark: _Toc125640671]4.2.2 Age Distribution of Respondents 
The age distribution of the respondents showed that the majority (84.8%) of the respondents are below 18 years, followed by those with the age group of 18-20 years representing 13.8 % whereas the least age group of respondents was 21 years and above (1.4%) of the total respondents (Table 4.1). The results revealed that most of the senior high school students are within the age group of 18 years and below. The findings did not vary completely from the finding of  Owusu (2020) who indicated that most senior high school students are around 19 years of age and below. Any person that is below eighteen years is considered a child per the Constitution of Ghana. This implies that all the respondents below eighteen (18) years are considered children. Decision-making may be problematic for these respondents and therefore there is a need for them to be guided and protected by their parents and school authorities in selecting a programme of study in SHS.

[bookmark: _Toc125640672]4.2.3 Nature of Guardianship
[bookmark: _Toc109506013]The respondents were asked to provide information with regard to the nature of guardianship. About 88.8% of them indicated that they are taken care of by their biological parents. Only 11.2 % indicated that they are taken care of by other relatives (Table 4.1). This implies that the majority of the students offering business in the study schools are under the care of their biological parents.




















[bookmark: _Toc112600771] Table 4.1: Demographic Characteristics of Respondents (N = 276)
	Gender of Student
	Frequency
	                      Percent

	Male
	160
	          58.0

	Female
	116
	          42.0

	Total
	276
	         100.0

	Age of student
	
	

	below 18
	234
	          84.8

	18-20
	38
	          13.8

	21 and above
	4
	            1.4

	Total
	276
	        100.0

	Nature of guardianship
	
	

	Biological Parents 
	251
	         90.9

	Other relatives 
	25
	           9.1

	Total
	276
	        100.0

	Nature of parenting
	
	

	Single parenting
	71
	          28.3

	 Both parents 
	180
	          71.7

	Total
	251
	        100.0

	Who does the student stay with
	
	

	Male Parents 
	25
	         9.1

	Female Parents
	46
	        16.7

	Others
	28
	         10.1

	Both 
	177
	         64.1

	Total
	276
	        100.0

	Age of guardian
	
	

	20-30
	7
	            2.5

	31-40
	66
	          23.9

	41-50
	113
	          40.9

	51-60
	60
	          21.7

	61+
	30
	          10.9

	Total 
	276
	         100.0

	Gender of guardian
	
	

	Male 
	157
	          56.9

	Female
	119
	           43.1

	Total 
	276
	                     100.0


Source: Field Survey (2022). 

[bookmark: _Toc125640673]4.2.4 Nature of Parenting
Respondents that indicated that they are under the care of their biological parents were asked to indicate whether they were under the care of both parents or they were under single parenting. The majority of the respondents (71.7%) indicated they are under the care of both parents and only 28.3% reveal that they were under single parenting (Table 4.1). This implies that the majority of the students may have the guidance of both parents in choosing a study programme and also receive support from both parents throughout the study period.

[bookmark: _Toc125640674]4.2.5 The Educational Level of Guardian
The results on the educational level of the student’s guardians indicated that 41.3% of them have not attained formal education, 20.7% have attained tertiary education, 13.0% completed SHS, 13.4% completed JHS whereas 11.6% completed primary school (Figure 4.1). The results however suggest that in aggregate, about 58.7 % of the respondents had attained some level of formal education and therefore may have a fair idea about the prospects of pursuing certain subjects in SHS. 


[bookmark: _Toc103872931][bookmark: _Hlk101645553]
[bookmark: _Toc112599210]
Figure 4.1: Educational Level of Guardian
Source: Field Survey (2022)

[bookmark: _Toc125640675]4.2.6 Occupational Status
The respondents were asked to indicate whether their guardians worked in the formal sector or the informal sector. In response to the question, 19.2% out of the total respondents indicated that their guardians work in the formal sector whilst the majority of them representing 80.8% revealed that their guardians work in the informal sector (Table 4.2). The data gathered showed that teaching and farming dominated the various occupations across the formal and informal sectors, respectively. The results suggest that the majority of the students’ guardians are employed. This may come as a sort of relief to the students because they may be well supported financially by their parents.






[bookmark: _Toc112600772]Table 4.2: Occupational Status
	Formal and informal sector
	         Frequency
	                   Percentage

	Formal sector
	     54
	                   19.6

	Informal sector
	   222
	                   80.4

	Total
	   276
	                  100.0

	Formal Sector occupation 
	
	        

	Teaching
	    29
	                   53.7

	Banking
	      4
	                     7.4

	Health
	      6
	                   11.1

	Security 
	      6
	                   11.1

	Others 
	      9
	                   16.7

	Total
	     54
	                 100.0

	Informal sector occupation
	
	          

	Farming
	   143
	                  64.4 

	Artisan works 
	     16
	                    7.2

	Driving
	      7
	                    3.2 

	Trading
	    54
	                  24.3

	Others
	      2
	                    0.9

	Total
	          222
	                100.0  


[bookmark: _Hlk101649610]Source: Field Survey (2022)
[bookmark: _Hlk101790827]
[bookmark: _Toc125640676]4.2.7 Religious Status of Respondents
Religion plays a vital role in many aspects of society (Nath, 2015). The study showed that the majority of the respondents are Muslims (Islam), representing 69.9% of the total population. Non-religious affiliation (NRA) had the least, with 0.4% of the total respondents. The dominance of the Islamic religion in this study may have implications on the parents’ perspectives towards that are jobs related to business studies, specifically in the field of banking and finance. This is because the Islamic doctoring and teachings detest the idea of interest and high profiting which are associated with the banking and finance sector.  Therefore, these parents may consider getting their wards to pursue business studies as an indirect way of getting them into future jobs that may not be in line with the teachings of Islam.




[bookmark: _Toc112599211]Figure 4. 2: Religious Status of Respondents
Source: Field Survey, 2022.

[bookmark: _Toc125640677]4.3 Objective 1: Socio-cultural Factors Influencing Students’ Choice of Business Studies 
Avruch (2019) observed that humans are influenced by culture and so our perspectives are very much shaped by the culture or cultures we were born into or have come into contact with. In view of this understanding, this section discusses the various socio-cultural factors likely to influence students’ choice of business studies at the SHS level. The section examines critical social issues such as parental advice, family members' influence, peers, social status, and prestige in relation to students' choice of business studies.
[bookmark: _Toc104333393]
[bookmark: _Toc125640678]4.3.1 Choice of Business Studies Programme 
To be able to get a broader picture of the problem mooted in the study, the respondents were first asked to indicate whether business studies was their first-choice programme to be offered at the SHS during their completion of JHS. About 55.1% (152) of the respondents indicated that business studies was their first choice programme during their school and programme selection time to be offered at the senior high school. Out of this figure, 92.8% indicated that they willingly chose to study business at the SHS while 7.2% expressed that the programme was imposed on them. However, 44.9% indicated that they did not select business studies as their first-choice programme as captured in Table 4.3.




[bookmark: _Toc112600773]

Table 4.3: Choice of Business Studies Programme
	Was business studies your first choice programme?
	                       Frequency
	                             Percentage

	Yes
	152
	                           55.1

	No
	124
	                          44.9

	Total
	276
	                        100.0

	Did you choose business studies yourself? 
	
	

	Yes
	141
	                         92.8

	No
	11
	                            7.2

	Total
	152
	                        100.0


Source: Field Survey (2022)

The study revealed that students, to a large extent, freely took the decision to offer business studies as their first-choice programme at the SHS. Regardless of this, the finding showed that some level of imposition is made in terms of programme selection. This of course could affect the learning interest of the affected students and therefore requires a second look.

[bookmark: _Toc125640679]4.3.2 Parents/Guardians' Advice and Influence on Students’ Choice of Business Studies
As to whether parents/guardians influence students' choice of business studies, the results indicate that the majority of the respondents representing about 69.9% (193/276) expressed that their parents/guardians' advice did not in any way influence their selection of business studies as a programme at the SHS. Contrarily, 30.1% indicated that their parents/guardians influenced their decision in the selection of business studies as a programme. The results suggest that many parents have shifted their interest away from business studies or are less concerned about what programmes their children/wards offer at the SHS. In an attempt to elicit a more nuanced perspective on the aforementioned subject matter, an interview with a headmaster of one of the study Senior High Schools in February 2022 was captured as follows: 

Some of the students who were placed in the business programme came crying that their parents wanted them to change the programme to General Arts or Home Economics. Some parents followed their wards to the school insisting that their wards who were placed on the Business programme should be changed to either General Arts or Home Economics. This happens to be one of the reasons why there are fewer students in the Business classes and making the Business Department ineffective. If care is not taken the Business Department may collapse in the near future (Key Informant Interview, 2022).

The information from the headmaster is a manifestation that some parents do influence their wards' choice of a study programme borne out of certain conceptions. The headmaster further indicated that both 1st and 2nd-year business students in the Northern Star Senior High School are 30 whilst that of the General Arts and Home Economics are 122 and 97 respectively. This was validated by the majority of the key informants who indicated that some parents influenced their wards not to take business studies because of perceived inadequate job opportunities for students who pursue such programmes.

Probing further, 33/83 of the respondents representing 12.0% revealed that their parents’ advice influenced their choice of business studies to a low extent. Some 9.4% of the respondents insinuated that their choice of business studies was moderately influenced by their parents’ advice. Only an aggregate of 24 respondents representing about 8.7% expressed that their parents' advice either greatly or very greatly influenced their choice of business studies as captured by Table 4.4.

[bookmark: _Toc112600774]Table 4.4: Influence of Parent’s Advice on Students’ Choice of Business Studies
	Level of Influence
	Frequency
	Percentage

	Not at all
	193
	69.9

	Low extent
	33
	12.0

	Moderate extent
	26
	9.4

	Great extent
	14
	5.1

	Very great extent
	10
	3.6

	Total
	276
	100.0


Source: Field Survey (2022)
The study findings indicate that the influence of parents on students’ choice of a programme has been insignificant as only 30.1% of the respondents admitted that they were influenced by their parents in the selection of their programme of study. The finding disputed the findings of Ly et al. (2017) who found that students' choice of business studies was heavily influenced by their parents' advice in Southern Philippines. The finding, however, is consistent with that of Saayir and Bosu (2021) who found that parents had no substantial influence on their children's choice of business studies in the Wa Municipality. The findings from the current study, as opposed to Ly et al.’s (2017) work, may suggest that various factors beyond parental control may play a critical role in students’ choice of business studies as a programme at the SHS level.

[bookmark: _Toc104333397][bookmark: _Toc125640680]4.3.3 Influence of Guardian Educational Level on Students’ Choice of Business Studies
[bookmark: _Toc112600775]A study conducted by Ikwesiri (2016) in Nigeria suggested that guardian or parental educational level is one of the factors that influence students' choice of career in business studies. In this study, the result in Table 4.5 showed that 53.6% of respondents' choice of business studies was not influenced by their parent's level of education. About 10.5% of the respondents indicated that their parent's level of education has a low extent of influence on their choice of business studies. The respondents who indicated that their parent's level of education has a moderate extent of influence on their choice of business studies represented 14.1% of the total respondents. About 13.4% indicated that their parent's level of education greatly influenced their choice of programme. Further 8.3% of respondents indicated that their choice of business studies was to a very greater extent influenced by their parents' level of education.

Table 4.5: Influence of Guardian Educational Level on Students’ Choice of Business
	Level of influence 
	Frequency
	                      Percentage

	Not at all
	148
	                     53.6

	Low extent
	29
	                     10.5

	Moderate extent
	39
	                     14.1

	Great extent
	37
	                     13.4

	Very great extent
	23
	                        8.3

	Total
	276
	                    100.0


Source: Field Survey (2022)

The results as gathered imply that the majority of the respondents' choice of business studies had no association with their parent's level of education. As found by the study, an aggregate of 176 respondents indicated that their parent's level of education either had no influence at all or low level of influence on their choice of Business as an academic programme at the SHS level. Contrarily, an aggregate of 60 respondents represented about 21% expressed that their choice of business studies was either influenced greatly or very greatly by the level of their parents. 

[bookmark: _Toc112600776]The findings are not strange given the educational status of the respondents’ parents. According to Table 4.5, only 20.7% of the respondent's parents had attained tertiary education. The rest indicated their parents have acquired either primary school education or had no formal education. This suggestion was validated by a chi-square test as depicted in Table 4.6.








Table 4.6: Cross-tabulation of Parents/Guardians' Level of Education and Students
	Guardian educational. level                                
	Was business studies your first choice Programme
	Total

	
	Yes
	No
	

	Primary
	23 (71.9%)
	     9 (28.1%)
	           32 (100.0%)

	JHS
	21 (56.8%)
	    16 (43.2%)
	          37 (100.0%)

	SHS
	21 (58.3%)
	15 (41.7%)
	         36 (100.0%)

	Tertiary
	26 (45.6%)
	31 (54.4%)
	          57 (100.0%)

	No formal education
	61 (53.5%)
	53 (46.5%)
	         114 (100.0%)

	Total
	152 (55.1%)
	124 (44.9%)
	276 (100.0%)

	Pearson Chi-Square    6.022                      df= 4                                      P-value 0.198


Source: Field Survey (2022)

A chi-square test was performed on the respondents' guardian level of education and students' choice of business studies to determine the associations between parents' level of education and its influence on students' choice of business studies. The results indicated that there is no significant (P-value= 0.198) association between the level of guardians' education and students' choice of business studies. The results corroborate with the findings of some scholars (Ali & Tinggi, 2013; Hashim & Embong 2015) who argue that the level of education of the student's parents has no bearing on the student's decision to pursue an accounting program (business studies). 

[bookmark: _Toc104333398][bookmark: _Toc125640681]4.3.4 Parent's Career and its Influence on Student’s Choice of Business Studies
The results in Table 4.7 revealed that 41.7% of the total respondents indicated that their parents’ careers did not at all influence their choice of business studies. Some respondents representing 15.2 % indicated that their parents' career has a low extent of influence on their choice of business studies, 21.4 % revealed that their parents' career has a moderate influence on their choice of business studies as a study program, 11.6% specified that their parents' career has a great influence on their choice of business studies and 10.1% stated that their parents' career has a very great influence on their choice of business studies.

[bookmark: _Toc112600777]Table 4.7: Parents’ Occupation and their Influence on Student’s Choice of Business
	Rating
	Frequency
	           Percent

	Not at all
	115
	         41.7

	Low extent
	42
	         15.2

	Moderate extent
	59
	       21.4

	Great extent
	32
	     11.6

	Very great extent
	28
	    10.1

	Total
	276
	   100.0


Source: Field Survey (2022)

The results revealed that an aggregate of only 21.7 % of the respondents expressed that their parents’ career either very greatly or greatly influence their choice of business studies. From the results, a conclusion can be drawn that parents' career has an element of influence on students’ choice of business studies. Contrarily, an aggregate of 56.9% of the respondents opined that their parents' careers either had a low extent or no influence at all on their choice of business studies. This information may not be surprising. According to Table 4.2, as many as 222 parents of the respondents representing about 80.4% work in the informal sector dominated by farming (64.4%). According to Suehara (2022), the agriculture sector employs about 44.7% of Ghana’s labour force. International Labour Organization (2020) noted that the sector is dominated by people with low skill levels and a lack of capital investment in capita. This information may suggest that the occupational status of most of the respondents' parents is not interesting enough to influence their decision about career programmes, especially in Ghana. The results are in line with the findings of Hashim and Embong (2015) who found that parents' careers do not influence students' choice of a career trajectory. 

The information gathered from the present study, however, does not dismiss the association between a parent's occupation and the choice of a study programme by a student. An aggregate of 43.1% was of the view that parents' occupation or career either moderately, greatly or very greatly influence the choice of a study in business studies. This may suggest that parents' occupation has a role to play in students' choice of programme, nonetheless, there are other multiple influential factors affecting students' decision-making. The findings agreed with those of Gwelo (2019) and Pimpa (2017) who stated that students' choice of a business programme is influenced by their parents' occupations.  

[bookmark: _Toc125640682]4.3.5 Family Members Influence on Students' Choice of Business Studies 
Probing further as to the influence of family members on the choice of a programme of study by students, 51.1% of the total respondents indicated that their family members did not at all influence their choice of business studies. An aggregate of 48.9%, however, had a different view (Table 4.8). A key informant (HoD of Business Studies) who corroborated the assertion that family members do influence students in their programme choice decision-making stated:

Some students in an attempt to change their programme to business studies indicated that their family members who have studied business are still at home without jobs several years after they have completed Universities and Polytechnics and have advised them against the choice of business studies as a programme. Family members also advised the students not to study business because they cannot go to teacher or nursing training colleges where job opportunities are guaranteed after completion (Key Informant Interview, 2022).

[bookmark: _Toc104448606]
[bookmark: _Toc112600778]Table 4.8: Influence of Other Family Members such as Siblings on Students’ Choice     of Business Studies
	Level of influence
	Frequency
	Percent

	Not at all
	141
	51.1

	Low extent
	46
	16.7

	Moderate extent
	34
	12.3

	Great extent
	28
	10.1

	Very great extent
	27
	9.8

	Total
	276
	100.0



Source: Field Survey (2022)

This information gathered is a manifestation that the extent to which a person is influenced in terms of the choice of a programme could be borne out of the experience of family members and the availability of job opportunities. This suggests why the literature is indifferent about the influence family members have on students’ choice of a programme. For instance, Dibabe et al. (2015)  and  Rababah (2016) showed that students' choice of business studies as a career trajectory is highly influenced by their other family members. On the other hand, Hsiao (2016) concluded that family members had little influence on students' decisions to pursue business degrees. In this current study, however, the information gathered revealed that the extent of family members' influence on students' decision of choice of a programme has not been massive as an aggregate of 67.8% stated that family members have either not influenced them at all or if any to a low extent.

[bookmark: _Toc104333400][bookmark: _Toc125640683]4.3.6 Students Followed Their Peers in Choosing Business Studies 
The result on whether students followed their peers in choosing business studies indicates that the majority (69.9%) of the respondents have not followed their peers at all in choosing business studies. About 9.1 % of the respondents indicated that their peers, to a low extent, influenced their choice of study. An aggregate of 9% expressed that their peers either greatly or very greatly influenced their decision to study business studies at the SHs (see Figure 4.4). 

The information gathered is a manifestation that students' decision to take business studies is insignificantly influenced by their peers. What this means is that peer influence may hold in a certain aspect of the lives of students as found in delinquent studies (Alenoma, 2012; Smith & Smith, 2018). However, in this study, it has been found not to be any factor of influence. The findings disagree with the work of Ogunleye's (2018) study in the Ogun State of Nigeria which found that most students follow their friends in choosing a study programme. The findings, however, agreed with those of Embong and Hashim (2015) whose work revealed that students' choice of a study programme is insignificantly influenced by their peers.

[bookmark: _Toc112599212][bookmark: _Hlk114703431]Figure 4.3: Students followed their peers in choosing business studies 

Source: Field Survey (2022)

[bookmark: _Toc104333401][bookmark: _Toc125640684]4.3.7 Students' Choice of Business Studies Based on Friend/Friend’s Advice
The respondents were asked to indicate the extent to which their friends’ advice influence their choice of studying business. Out of the 276 respondents, 51.5 % indicated that their friends’ advice had no influence on their choice of studying business. About 14.5 % indicated that their friend/friends’ advice had, to a low extent, influenced their choice of business studies; 17.0 % indicated that their friends’ advice had, to a moderate extent, influenced their choice of business studies; with a further 11.2% indicating that their friends' advice had a great influence on their choice of business studies. Only 5.8% of the respondents indicated that their friend’s advice had, to a very great extent, influenced their choice of business studies (Figure 4.4). 


[bookmark: _Toc112599213]Figure 4. 4: Students’ Choice of Business Studies Based on Friend/Friend’s Advice
Source: Field Survey (2022)

The data gathered on the extent to which friends’ advice influences students' choice of business studies showed that as many as 182 respondents (about 66 %) in aggregate expressed that friends’ advice either had no influence or low influence on their choice of business studies. The information from the 34% of respondents indicated that friends' advice had, to some extent, a level of influence on their decisions even if not to a greater extent. The findings disagreed with that of Njeri (2013) and Zakaria et al. (2019) whose works revealed that friends' opinion influences students' choice of an academic programme. However, it agreed with that of Kaneez and Medha (2018), who found that students’ choice of business studies is not significantly influenced by their friends' advice.

[bookmark: _Toc104333404][bookmark: _Toc125640685]4.3.8 Societal Recognition and Students’ Choice of Business Studies
 The outcomes of whether recognition in society influences students’ choice of business was sought. Figure 4.5 results showed that 38.4% of the respondents' choice of business is not dependent on societal recognition, and 24 respondents representing 8.7 % indicated that the need to be recognized in society has a low extent of influence on the choice they made to study business. Some of the respondents representing 16.3% indicated that their decision of studying business is moderately dependent on the need to be recognized in society. About 13.0 % and 23.6% of the total sample population indicated that the need for social status and prestige had a great and very great influence on their choice of business studies, respectively. 


[bookmark: _Toc112599214]Figure 4. 5: Recognition in Society
Source: Field Survey (2022)
The results showed mixed reactions with regard to social status as an influential factor in students' choice of business studies. However, in a related study, Saayiri and Bosu (2021) opined that social status and prestige accompanying certain occupations are influential factors in determining students' choice of business studies in senior high schools. In addition, Hsiao (2016) maintained that business studies (accounting profession) over the years have been a prestigious profession that people cherished and this influences students to study business in senior high schools with the knowledge of being accorded social recognition when they finally graduate from the university as professional accountants. The results suggests that the choice of a given academic programme is contingent upon a number of factors of which prestige could be a factor as validated by the findings.

[bookmark: _Toc104333405][bookmark: _Toc125640686]4.3.9 Gender of Respondents and Choice of Business Studies
Studies conducted on gender and subject preference (Gammie et al., 2010; Ly et al., 2017; McKay et al., 2019; Ounlert, 2016)  showed mixed outcomes. In this current study, the results in Table 4.9 indicated that 160 respondents were males while 116 were females. About 63.8% of the male respondents indicated that business was their first-choice programme as opposed to about 43.1% of the female respondents. A Chi-square test was conducted to determine the association between gender and the students' choice of business studies. The results are captured in Table 4.9.






[bookmark: _Toc112600779]Table 4.9: Cross-tabulation of Respondents' Gender Influence and Students’ Choice of Business Studies

	Gender
	Was business studies the programme of your first choice
	Total

	
	Yes
	No
	

	Male
	102 (63.8%)
	58 (36.2%)
	160 (100.0%)

	Female
	50 (43.1%)
	66 (56.9%)
	116 (100.0%)

	Total
	152 (55.1%)
	124 (44.9%)
	276 (100.0%)

	Pearson Chi-Square   11.586                      df = 1                          P = value 0.001


   Source: Field Survey (2022)

The chi-square analysis was performed on gender and choice of business studies. The purpose was to identify the association between gender and the choice of business studies. The results showed that there is a significant (P-value = 0.001) association between gender and students' choice of business studies. The P-Value generated indicates that the association between respondents' gender and the choice of business studies is significant at 1%. The result contradicts the finding of Saayir and Bosu (2021) who maintain that there is no significant impact between male and female students in their choice of a business programme. The view has been upheld by Aboagye (2016) that there is a significant difference in male and female students' choice of a business programme, with males overwhelming females.

[bookmark: _Toc125640687]4.3.10 Age Influence on Students’ Choice of Business Studies 
Several conceptions are held about age and its influence on people’s career choices. The study, therefore, examined the association between the respondents' age and the choice of business studies. The result in Table 4.10 indicates that the majority of the respondents fell within the age group of below 18 years and the minority of the respondents were in the age group of 21 and above. This implies that students that are within ages below 18 years are more likely to choose business studies than students that fall out of that year range. A test of association was conducted to validate this assertion. 

[bookmark: _Toc112600780]Table 4.10: Cross-tabulation of Age and Students' Choice of Business Studies
	Age
	Was business studies your first choice
	Total

	
	Yes
	no
	

	11-15
	3 (75.0%)
	1 (25.0%)
	4 (100.0%)

	16-20
	131 (56.0%)
	103 (44.0%)
	234 (100.0%)

	21-25
	18 (47.4%)
	20 (52.6%)
	38 (100.0%)

	Total
	152 (55.1%)
	24 (44.9%)
	276(100.0%)

	Pearson Chi-Square 1.632                                 df= 2                         P-Value 0.442



Source: Field Survey (2022)


In order to determine the associations between respondents' age and influence on students' choice of business studies, a Chi-square analysis was performed.  The results indicate that there is no significant association between age and students' choice of business studies (P-value 0.442). The results suggest that students’ choice of business studies is not significantly influenced by age. This buttresses the augment put forward by Owusu et al. (2021) that students' choice of a study programme or career trajectory is not influenced by their ages. 

[bookmark: _Toc104333409][bookmark: _Toc125640688]4.4. Objective 2: Economic Factors Influencing Students’ Choice of Business Studies
Across the globe, various economic considerations such as the availability of jobs and high remuneration have been cited as factors influencing the choice of a study programme by students (Agrey & Lampadan, 2014; Alexander et al., 2015; Ali & Tinggi, 2014;  Dibabe et al., 2015; Duku et al., 2021;  Harnovinsah, 2017;  Nauman, 2014; Noreen et al., 2016;     Rababah, 2017; Zakaria et al., 2019). Against this background, the relationship between four economic considerations and students’ choice of business studies was examined (Table 4.11) to obtain the specific determinants in Ghana’s Senior High Schools. These issues were considered because according to the extant literature, they are among the major pull factors to the study of business at various levels of educational institutions (Alexander et al., 2015; Harnovinsah, 2017; Noreen et al., 2016; Rababah, 2017; Zakaria et al., 2019).

[bookmark: _Toc125640689]4.4.1 Availability of Job Opportunity
[bookmark: _Toc112600781]The respondents were asked to indicate the extent to which the availability of job opportunities induces their choice of business studies in the SHS. Some of the respondents representing 52.9 % indicated that the availability of job opportunities did not influence their decision of pursuing business studies while about 16.3 % admitted that they were to a low extent influenced by the availability of job opportunities.



Table 4.11: Cross-tabulation of Economic Factors and Students' Choice of Business Studies (N=276)
	Rating level of influence
	Not at all
	Low extent
	Moderate extent
	Great extent
	Very great extent

	Availability of job opportunities
	146 (52.9%)
	45 (16.3%)
	41 (14.9%)
	21 (7.6%)
	23 (8.3%)

	Desire to work in financial institutions influences on students’ choice of business studies
	47 (17.0%)
	34 (12.4%)
	28 (10.0%)
	57 (20.7%)
	110(39.9%)

	Good working conditions influence on the choice of business studies
	43(15.6%)
	18 (6.6%)
	42(15.2%)
	68 (24.6%)
	105(38.0%)

	History of good salary influence on the choice of business studies
	49(17.8%)
	24(8.7%)
	23 (8.3%)
	61 (22.1%)
	119(43.1%)



Source: Field Survey (2022)

[bookmark: _Toc104333410]In addition, 14.9% of the respondents indicated that they were moderately influenced by the availability of job opportunities to study business.  Also, about 7.6% indicated that they were to a great extent motivated by the availability of job opportunities to pursue business. Further 8.3% indicated that their choice of business studies was to a very great extent motivated by the availability of job opportunities. 

The information gathered suggests that the majority of the students offering business studies were not induced by perceived job opportunities. However, the respondents that indicated that job opportunities had a (low, moderate, great, and very great) influence on their decision of pursuing business studies sum up to 47.1%. This implies that few students are still motivated to pursue business studies in SHSs. One of the HODs indicated that:

‘There are fewer job opportunities in pursuing business studies in the country and this pushes the students away from business studies. Besides, the teacher and nursing training colleges do not give admissions to students who offered business in Senior High Schools. This influences most students, especially female students to study programmes like General Arts and Home Economics rather than Business.

The information gathered from the key informant implies that there are compelling factors which demotivate students to offer business studies. This could explain the dwindling number of business studies students in the various SHSs in the study locality. The information also suggests that students have become conscious of the unemployment situation in the country that informs their choice of a study programme. In Ghana, most SHS graduates offering other programmes proceed directly to the teacher and nursing training colleges where there are relatively job opportunities. In this situation, if business students generally are not allowed into these institutions that provide already jobs, then this will influence their decision not to study business at SHS. The finding contradicted Harnovinsah's (2017) work who found that job opportunities were the main reasons that influenced students' choice of accounting (business). However, the finding agreed with that of Rababah (2016), who stated that career prospects do not affect students' decision to pursue business as a major field of study. 

[bookmark: _Toc104333413][bookmark: _Toc125640690]4.4.2 Desire to Work in Financial Institutions and Students’ Choice of Business    Studies 

Respondents were asked to indicate if their choice of business studies was influenced by their desire to work in a financial institution. The results indicated that 39.9% of the sample population's choice of business studies was very greatly influenced by the need to work in financial institutions/banks. Furthermore, 20.7% indicated that their choice of business studies was greatly influenced by the need to work in financial institutions or banks. About 10.0% of the respondents indicated that their desire to work in financial institutions or bank moderately influenced their decision of offering business studies in the SHS.  Respondents who indicated that their decision of studying business in SHS was a low extent influenced by their desire to work in financial institutions or banks represented 12.4%. Further 17.0% indicated that they were not in any way influenced by the desire of working in a financial institution or bank to study business in the SHS (Table 4.12).

The results showed that the respondents who chose business studies because of their desire to work in financial institutions outweigh those who expressed that their decision was not in any way influenced by the need to work in a financial institution. This implies that most students in the business classes have been influenced by their desire of working in financial institutions or banks to study business in SHS. This probably could be attributed to the relatively high incentives to workers in such industries as compared to other establishments in the country. This was confirmed when respondents were asked if a high salary has been a driving force for their choice of business studies. This as the study identified has been a major pull factor in terms of students’ decision to study business studies.

[bookmark: _Toc104333414][bookmark: _Toc125640691]4.4.3 Good Working Conditions and the Choice of Business Studies 
The respondents were asked to indicate whether their decision of studying business at SHS was influenced by getting better working conditions. The results revealed that 38.0% of the respondents were to a very great extent influenced by the desire to get a job with better working conditions. About 24.6% showed that the need for them to get jobs with better working conditions influenced their decision of studying business greatly.  About 15.2% indicated that they were, to a moderate extent, influenced by good working conditions in choosing business studies; 6.5% of the respondents indicated that they were, to a low extent, influenced by the decision of getting a job with better working conditions in choosing business studies; and 15.6 % indicated that their decision of studying business was not influenced by their desire of getting a job with better working condition. 

From the results, only 15.6 % of the respondents revealed their decision to offer business studies was not motivated by getting a job with better working conditions (Table 4.12). The information gathered suggests that a better working environment, well secured with the necessary safety arrangements and future benefits are considerations that potential workers look out for. This means that for a job to be attractive to a worker, the needed enabling environment has to be created aside from immediate financial enticement. The finding agreed with the work of Ali and Tinggi (2013), which revealed that good job prospects are the main reason why students choose to study business (accounting).
[bookmark: _Toc104333415]
[bookmark: _Toc125640692]4.4.4 History of High Salary and its Influence on Students’ Choice of Business Studies

The respondents were asked to indicate whether their decision to study business in the SHS was influenced by a history of high salary that is associated with jobs in the field of business studies. The results revealed that the idea of a good salary did not influence the decision of 17.8% of the respondents to offer business studies at SHS. However, an aggregate of 82.2% of the respondents indicated that a history of good salaries associated with jobs in the field of business studies influenced their decision at various levels (low extent = 8.7%, moderate extent = 8.3%, great extent = 22.1% and very great extent = 43.1%) (Table 4.12). 

Extrinsic factors including high salary, play a major role in the decision of potential job seekers as the information gathered had shown. This study has found that students' choice of business studies is driven by their career aspirations in terms of high remuneration. The finding confirmed Alexander et al. (2015) and Noreen et al. (2016) who opined that the intention of getting jobs with high decent remuneration packages drives students in their choice of a study programme and a career route. This implies that some cost and benefit analysis is done by students before they settle on pursuing a given study programme. This demands that periodic career prospects orientations have to be conducted by key actors to enable students to select the right programmes of their choice. The finding supported Saayir and Bosu (2021) whose work concluded that the most important extrinsic factor which students evaluate when choosing a business studies program is the chance of landing a high-paying job after graduation.

[bookmark: _Toc104333417][bookmark: _Toc125640693]4.5 Objective 3: School-level Factors that Influence Students' Choice of Business     Studies
[bookmark: _Toc112600782]This section presents results on school-level factors that influence students' choice of business studies. Of much interest to the study were students' interest and good at calculation subjects, teachers' advice, counsellors' guidance and availability of role models (Table 4.12).




Table 4.12: School-level Factors and the Choice of Business (N=276)
	Students' interests influence on their choice of business studies.

	Level of influence
	Frequency
	Percentage

	Not at all
	51
	18.5

	Low extent
	21
	7.6

	Moderate extent
	39
	14.1

	Great extent
	57
	20.7

	Very great extent
	108
	39.1

	Total
	276
	100.0

	Good at calculation                                

	Not at all
	141
	51.1

	Low extent
	38
	13.8

	Moderate extent
	37
	13.4

	Great extent
	31
	              11.2

	Very great extent
	                  29
	              10.5

	Total
	276
	100

	Teachers’ advice                                 

	Not at all
	108
	39.1

	Low extent
	32
	11.6

	Moderate extent
	55
	19.9

	Great extent
	45
	16.3

	Very great extent
	36
	19.9

	Total
	276
	100

	Role model                         

	Not at all
	80
	29.0

	Low extent
	39
	14.1

	Moderate extent
	55
	19.9

	Great extent
	49
	17.8

	Very great extent
	53
	19.2

	Total
	276
	100

	Counsellors' advice and approved programme                                

	Not at all
	141
	51.1

	Low extent
	34
	12.3

	Moderate extent
	39
	14.1

	Great extent
	53
	12.7

	Very great extent
	27
	9.8

	  Total 
	276
	100


[bookmark: _Toc104333418]Source: Field Survey (2022)
[bookmark: _Toc125640694]4.5.1 Students' Interests and Choice of Business Studies

According to the results, an aggregate of 81.5% (225/276) of the respondents expressed that interest at various levels influenced their choice of business studies (Table 4.12). This implies that in deciding on a study programme, interest should be given critical attention. In their study in Kuwait, Alanezi et al. (2016) found that students' passion for a given study area allows them to learn more about the subject and improve their academic performance. Such interest enables students to cope with difficulties which may result in high academic achievement. This suggests that self-interest and the ability to progress in their educational career are major intrinsic factors that students consider in deciding on a study programme.

[bookmark: _Toc104333419][bookmark: _Toc125640695]4.5.2 Good at Calculation and Students' Choice of Business Studies
Interrogating the situation as to whether a person’s good calculation skill has a role to play in the choice of business studies, the majority of the respondents representing 51.1% remarked that their decision to study business was not influenced by their competency in calculations. The least respondents representing 10.5% revealed that they were to a very great extent motivated to choose business studies due to the knowledge they possess in calculations as many aspects of the business programmes involve calculation. Students’ attitude and interest towards business studies was also revealed during an interview with a Head of the Department of Business Studies in one of the study’s SHSs. He retorted:  

Some students avoid business studies because of the fear of calculation. They perceive the calculations involved in business subjects as comparable to that of core mathematics. This misconception frightens some students from choosing to study business, especially female students (Key Informant Interview, 2022).
The information gathered from the key informant implied that some potential business students have avoided business studies as a programme of study because they considered themselves as not good at calculation. It also suggests that the decision to select a given course or programme demands well-informed information as a misconception is inimical to creative thinking and concrete decision-making. The finding was not different from the work of Ahinful et al. (2014), which revealed that some students who are not good at calculation perceive business studies as an uninteresting academic programme. Defusing this negative notion demands that the career guidance section of the Ghana Education Service should intensify its orientation among Junior High Students who may be driven away from business studies at the SHS. 

[bookmark: _Toc104333420][bookmark: _Toc125640696]4.5.3 Advice from Teachers and the Choice of Business Studies 
Teachers play an important role in the career development of students (Mghweno et al., 2014). In response to the question of whether teachers influence students’ choice of business studies, the result revealed that 39.1% of the respondents expressed that their decision to study business studies was in no way influenced by their teachers' advice. The least respondents representing 11.6 % revealed that their choice of business studies had a low extent influenced by their teachers' advice. The result in Table 4.12 denotes that a greater proportion of 60.8% in aggregate was of the opinion that their decision to study business was either to a low extent (11.6%), a moderate extent (19.9%), a great extent (16.3%), or a very great extent (19.9 %) influenced by their teachers' advice.  This assertion was not different from what a key informant stated during an interview:

Students consider some of the teachers in the school as their guardians when it comes to schooling activities. They trust these teachers very well and believe in their opinions. Some of the teachers advise and approve programmes for these students to pursue both at the Senior High School and beyond. Given this trust, the students pursue such programmes as suggested by these guardian teachers (Interview with Headmaster of SHS, February 2022).

The information received from both the students and the key informant implied that teachers do not only teach subjects in schools but most importantly provide information and guide students on which programmes they should study. In guiding students in their choice of programmes, teachers should, however, ensure that they do not impose their will on the students. Besides, they should have much knowledge about the changing economic and political landscape of the globe and domestic politics so as to feed the students with factual information. The finding agreed with the study of Hsiao ( 2016) and  Rababah (2017) whose works revealed that teachers' advice plays a critical role in the choice of a study programme among students. 

[bookmark: _Toc104333421][bookmark: _Toc125640697]4.5.4 Role Models' Influence on the Choice of Business Studies
People in various settings admire and are often influenced by individuals in society with reputations as role models. The study sought to establish whether a similar situation pertains among the respondents in terms of their choice of business studies as an academic programme. The results showed that the decision to study business by 29.0% of the respondents was not influenced by any role model. However, quite a significant number (about 70%) claimed their choice of studying business to various extents was influenced by their role models (Table 4.12)

This information suggested that students' decision in terms of preference for a study programme is influenced by a number of external factors including that of role models who may even not be aware of this influence. This also indicates that various prominent people who have pursued varied academic programmes and have made it in life should guide their conduct very well as they indirectly influence the decision of people including students unknowingly. The finding is in line with that of Adinkrah and Fosu-Ayarkwah (2020) who found that students choose people they admire as role models and these individuals influence them in many ways including their choice of a study programme. 

[bookmark: _Toc104333422][bookmark: _Toc125640698]4.5.5 Counsellors Approved Programme
Given the enormity of opportunities and challenges surrounding society, schools are provided with counsellors who guide students in their daily decision-making process. The results indicated that the majority (51.1%) of students’ decision to study business was not influenced by their school counsellors. Contrarily, an aggregate of about 49.9% expressed that their decision to study business studies to various levels of extent was motivated by the school counsellors (see Table 4.12).

The findings suggest that school counsellors relatively have very little influence on students' choice of business studies in the study locality. This finding contradicts Zakaria et al.’s (2019) finding that indicated that school counsellors have a significant impact on students' decisions to pursue a business programme. The finding, however, is in consonance with the work of Ahmed et al. (2017) and Akerman (2012) who found that school guidance and counselling committee has a minor impact on students' choice of study programmes. The general picture, however, is that school counsellors' role to some extent is helpful to students in their decision including the choice of study programmes.


















[bookmark: _Toc125640699]CHAPTER FIVE
[bookmark: _Toc125640700]SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS
[bookmark: _Toc125640701]5.1 Introduction
This chapter presents a summary of the key findings based on the specific objectives of the study. It also captures the conclusion and suggested recommendations for necessary actions.

[bookmark: _Toc125640702]5.2. Summary of Major Findings
[bookmark: _Hlk121810158]This section summarizes the major findings of the study on factors influencing students' choice of business studies in the Upper West Region. The cognitive career choice theory was adopted for the study. The study also adopted the mixed research approach in conducting the research. Data from the field were collected using in-depth interviews and questionnaires. Quantitative data were analysed using statistical tools- frequencies, percentages, and chi-square with the help of the software SPSS version 20, while qualitative data was analysed using thematic analysis. 

[bookmark: _Toc125640703]5.2.1 Socio-Cultural Factors Influencing Students' Choice of Business Studies in SHS
According to the findings, parents' guidance has minimal impact on their children's decision to pursue business courses. This is because the majority of the respondents (51.8%) said their decision to pursue business studies was not affected by their parents' opinion. While parents may encourage their children to pursue other courses such as general arts or home economics, business studies were not the same. They also found that parents' educational level had little influence on students' choice of a study programme as expressed by 53.6% of respondents. This was validated by a Chi-Square test, which proved that there is no association between respondents' guardians' educational level and their choice of business courses (P-value = 0.198).

The results showed that parents' careers have little influence on their children's choice of business studies, an aggregate of 56.9% of the respondents expressed that their parents' careers either had no or slight influence on their choice of business studies. The Chi-Square analysis was utilized to see if there was an association between the respondents' guardians’ occupation and their choice of business studies. The outcome revealed that there was no association between the occupation of guardians and the choice of a business programme offered by their wards (P-value = 0.501). The study further showed that other family members such as their siblings influenced their decision to pursue programmes such as Home Economics and General Arts rather than business studies. As a result, there were few students studying business at SHSs. 

Gender was discovered to be one of the elements influencing students' decision to study business. When it came to choosing business studies, male respondents outnumbered female students. It was also shown that there is an association between gender and the choice of business studies by students (P-value = 0.001). At 1%, the association was statistically significant. Friends' recommendations had little bearing on students' decisions to pursue business studies. About 51.4 % of respondents revealed that their decision to pursue business degrees was not affected by their friends' recommendations.


[bookmark: _Toc125640704]5.2.2 Economic Factors Influencing Students’ Choice of Business Studies

According to the findings, 51.4% of respondents said that the need for a job in the business sector had no influence on their decision to study business. Only 17.4% of the respondents said that the desire to find work in future with regard to the availability of jobs in the business field influenced their decision to pursue business studies. This means that the desire for future jobs in the business field does not influence students' decision to pursue business studies. The result revealed that the majority of respondents (52.9%) were unaffected by future job prospects in the field of business studies in choosing business studies, while the remaining 7.6% were moderately influenced by the availability of job opportunities in future in the field of business studies in choosing business studies. The desire to work in financial institutions and banks has been highlighted as influencing students' decisions to study business. The prospects of working in a decent work environment was found to influence students' decision to pursue business studies at SHS.

[bookmark: _Toc125640705]5.2.3 School-Level Factors Influencing Students' Choice of Business Studies

The findings revealed that the majority of respondents' interests influenced their decision to choose a study program. The choice of business studies by 51.1% of the studied population was not influenced in any way by their ability to calculate. One of the elements that influence students' choice of business subjects in Upper West Region secondary schools is teacher advice. The explanation for this is that 60.8% of respondents said their choice of business studies was influenced in some way by their lecturers' advice. The data also found that counsellors' advice and approved programs had little influence on the majority (51.1%) of respondents' choice of business courses.
[bookmark: _Toc125640706]5.3 Conclusions
[bookmark: _Toc125640707]5.3.1 Socio-Cultural Factors
The findings demonstrated that some socio-cultural elements such as parental counselling, guardian educational level, and advice from family members had no positive impact on the majority of respondents' decision to pursue a business programme. This implies that parents and other family members have advice their wards and relatives to study other programmes besides business in senior high schools. This led to a decrease in the number of students in the business classes. Educated parents are aware that graduates with business backgrounds are facing challenges in acquiring jobs and as a result, they do not want their wards to study business in SHS.  Furthermore, it was discovered that parents' occupation has an impact on students' choice of business studies. The findings revealed that peer guidance had no influence on their decision to pursue business and that they did not follow their colleagues into business school. Students have identity their interests and target areas therefore do not allow their peers to influence them during programme selection. Students' choice of business studies was discovered to be influenced by their desire to be recognized in society. The desire to be recognized in society has led respondents to choose a study programme that will add value to them to be recognized. 

[bookmark: _Toc125640708]5.3.2 Economic Factors Influencing Students' Choice of Business Studies
The study found that some economic considerations such as the necessity for a job, the availability of work possibilities in the field of business, and job vacancy alerts in the field of business studies had little effect on the majority of respondents' decision to pursue business studies. The job market is filled with people with business backgrounds that are unemployed and also there are limited job opportunities in the field of business, therefore, students are not enticed to study business causing a decline in enrolment in business classes. The study found that respondents' choice of business studies was affected by a desire to work in a financial institution (bank), favourable working circumstances, and a history of high pay and allowances in positions related to business studies. Good salary and working conditions have always been the dream of everyone when searching for a job and this as a result has influenced students to study programmes that will lead them to such jobs. 

[bookmark: _Toc125640709]5.3.3 School-Level Factors Influencing Students' Choice of Business Studies.
The findings demonstrated that school-level elements such as students' enthusiasm for studying business, teacher advice, and role models have an impact on students' decisions to pursue business studies. Students' interests cannot be downplayed during the choice of a study programme. Considering the limited job opportunities in the field of business yet students still willingly choose to study it, this implies how their interest could influence their choice of a study programme. The study found that school guidance and counsellors' recommendations, as well as students' ability to calculate, did not impact their choice of business courses.

[bookmark: _Toc125640710]5.4 Recommendations
· Ghana Education Service should give career guidance to students during the process of selecting schools and programmes of study in SHS in Ghana. This will give them an overview of the various programmes and help inform their choice of programme to offer at the SHS. 


· Parents should be given orientation during PTA meetings on the prospects of various programmes and how to guide the children during the process of selecting school programmes to study in Senior High School.

· Finally, the Ghana Education Service in collaboration with the National Accreditation Board should provide a common platform and standards for business students to gain direct entry into other professional training institutions such as teacher training and nursing training colleges. 


[bookmark: _Toc125640711]5.5 Recommendations for Further Studies 
· Considering the fact that this study is limited to senior high schools in the Upper West Region, it is recommended that future studies should take a countrywide trajectory to unpack the geographic and social-cultural dynamics and implications on students’ choice of business studies. 

· In addition, further studies should be conducted at the tertiary level (technical and mainstream universities) on the determinants of students’ choice of a business programme for a more nuanced understanding of the differences at the tertiary and pre-tertiary levels. 
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SD DOMBO UNIVERSITY OF BUSINESS AND INTEGRATED DEVELOPMENT STUDIES, WA
DEPARTMENT OF BUSINESS EDUCATION
PROGRAMME: MPHIL IN BUSINESS EDUCATION (ACCOUNTING) 
Appendix 1: Questionnaire for Students
This study seeks your kind responses to enable the research to undertake an MPhil thesis on the topic “Factors Influencing Students’ Choice of Business Studies in Senior High School in the Upper West Region”. You are assured of anonymity and confidentiality, the fundamental guiding principles of the study. Your responses would be strictly used for academic purposes. You are at will to express your opinion in whatever form that will aid in the successful completion of this thesis by ticking the appropriate boxes. 

SECTION A: Biodata
1. Name of SHS…………………………………………………
2. Type of SHS 	(a) Mainstream SHS [] (b) SHS/Tech [   ]	
(c) Vocational Institute []   (d) Technical Institute [   ]			
3. Year of study……………………………………………………
4.  Gender of student    Male [   ]               Female [   ]
5. Age of student (a) 11 -15 [   ] 	(b) 16-20 [   ]	(c) 21-25 [   ]	(d) 26-30 [  ] 
6. Nature of Guardianship (a) biological parents [   ]   (b) Other relatives [   ]
7. If biological parents in (6), indicate the nature of parenting.
  (a) Single parenting [ ]	(b) Both parents [   ] 
8. If single parenting in question (7), indicate whether the student stayed with 
(a) Female parent [   ] 	(b) Male parent [   ]	(c) others (specify)…………………….
9. Age of guardian (a) 20-30 [   ]  (b) 31-40 [   ]  (c) 41-50 [   ]  (d) 51-60 [   ]           (e) 61+ [   ]
10. Gender  of guardian (a) Female [   ] 	(b) Male [   ]
11. The highest educational level of guardian    a. Primary [  ] b. JHS [   ]    c. SHS  d. Tertiary [  ]
12. Occupational status of guardian (a) Formal sector  [   ]  (b) Informal sector [  ]
13. If formal sector in question (12), indicate	                                                                                                                      (a) Teaching service [   ] (b) Banking [   ]     (c) Health service [   ]                      (d) Security service (police, military, prisons, etc.) [   ]   (e) Other (specify)……………………………………
14. If informal sector in question (12), indicate                                                                                                                                                                     (a) Farming [   ]   (b) Artisan works (masonry, carpentry, wielding etc.)  [   ]  		(c) driving [   ] 	
   	(d) Trading [   ]  (e) Other……………………………………………
15. Religious status of guardian   (a) Traditional African Religion [   ]	(c) Islam [   ]
(c) Christianity [   ]	(d) No religious affiliation [   ] (e). Other………………
16. Was business studies your first choice programme? (a) Yes [   ]	(b) No [   ]
17. If yes to question [16], did you choose business studies yourself?   (a) Yes [  ]	(b) No [   ]
18. If no to question [16], what was your first-choice programme?
(a) General Arts [  ]  (b) General Science[  ] (c) Agricultural Science [  ]                                                                                (d) Home Economies [  ] (e) other…………………………………
19. Which of these factors (s) influenced your choice of studying business in your current school? 
(a) I have not been placed in my first choice school [  ].
(b) My first choice Programme was short-changed by the computerized placement system [  ]. 
(c) Business studies was the only option available to me in this school [  ].
(d) Other (specify)………………………………………………………………………
20. Did your guardians/parents influence your decision to choose business studies as a first-choice programme?	(a) Yes [  ]	(b) No [   ]
21. If no to question [20], which of the following personality influenced your decision to choose business studies?  (a) Headteacher at JHS [] (b) A teacher at JHS []	
(c) Peers at JHS []	(d) Siblings [  ] 	(e) other (specify)…………………








SECTION B: Socio-cultural factors affecting students’ choice of business studies 
On a scale of 1 to 5 where 1-not at all, 2-low extent, 3- moderate extent, 4- great extent and 5 very great extent, indicate by ticking the appropriate boxes where possible the extent to which the following factors affect your choice of studying business in SHS.
	Parents and Family factors influence on the choice of program

	 Rating of Influential factors 
	Not at all 
	Low extent 
	Moderate
extent
	Great
extent
	Very great
extent

	
	1
	2
	3
	4
	5

	22. Your parent’s level of education
	
	
	
	
	

	23. Your parent’s career
	
	
	
	
	

	24. Advice from parents
	
	
	
	
	

	25. Advice from other family members 
	
	
	
	
	

	Peer influence on the choice of program

	26. You followed your peers in choosing business studies 
	
	
	
	
	

	27. Your choice of business studies was based on a friend/friends’ advice
	
	
	
	
	

	28. Membership in a particular association (peer group)
	
	
	
	
	

	Influence by social status and prestige

	29. Recognition among peers
	
	
	
	
	

	30. Recognition in society
	
	
	
	
	






[bookmark: _Hlk96962042]Section C: Economic factors influencing students’ choice of business studies. 
On a scale of 1 to 5 where 1-not at all, 2-low extent, 3- moderate extent, 4- great extent and 5 very great extent, indicate by ticking the appropriate boxes where possible the extent to which the following factors affect your choice of studying business in SHS.
	Job-related factors influence on students’ choice of business studies

	Rating of Influential factors
	Not at all
	Low extent
	Moderate extent
	Great extent
	Very great extent

	
	1
	2
	3
	4
	5

	31. Need for job
	
	
	
	
	

	32. Availability of job opportunity
	
	
	
	
	

	33. Job orientation
	
	
	
	
	

	34. Job vacancy notices in the field of business studies 
	
	
	
	
	

	35. Working in a financial institution/bank
	
	
	
	
	

	36. Better working conditions and working hours  
	
	
	
	
	

	Salary and remunerations influence on students choice of business studies

	37. History of high salary
	
	
	
	
	

	38. Allowances
	
	
	
	
	







Section D: School-level factors influencing students’ choice of business studies. 
On a scale of 1 to 5 where 1-not at all, 2-low extent, 3- moderate extent, 4- great extent and 5 very great extent, indicate by ticking the appropriate boxes where possible the extent to which the following factors affect your choice of studying business in SHS.
	[bookmark: _Hlk114693415]Student’s characteristics influence on students’ choice of business studies 

	[bookmark: _Hlk96447376]Rating of Influential factors
	Not at all
	Low extent
	Moderate extent
	Great extent
	Very great extent

	
	1
	2
	3
	4
	5

	39. Personal interest
	
	
	
	
	

	40. Good at calculation
	
	
	
	
	

	Teachers influence on students choice of business studies 

	41. Teacher’s advice
	
	
	
	
	

	42. Teacher as a role model
	
	
	
	
	

	School guidance and counselling influence on students choice of business studies 

	43. Counsellor approved program
	
	
	
	
	

	44. The counsellor explains the prospects of business studies to you during orientation
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The interview session is seeking your views to enable the researcher to write his thesis on the top Factors influencing students' choice of business studies in senior high schools in the Upper West Region
1. Introduction of the researcher
2. Date of the interview_______________________________________________  
3. Time____________________________________________________________
4. What is your current position?       _____________________________________
5. How long have you worked in your current position?     ____________________
6. What are some of your responsibilities? ________________________________ 
7. Have you noticed a decline in students’ choice of business studies at the SHS level?
8. What factors would you say are responsible for the decline in the number of students opting for business studies (Probe for job-related factors, socio-cultural factors etc.)?
9. Have you been helping students to match their career choice with their choice of
business studies?        _________________________________________________
10. What recommendations would you give to help students choose of
business studies?      __________________________________________________







Apendix 3: Introductory letter for data collection
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Primary	JHS	SHS	Tertiary	No formal education	11.594202898550725	13.405797101449275	13.043478260869565	20.652173913043477	41.304347826086953	Eductional Qualification

Percent


0.4

Traditional african religion	Islam	Christianity	Non religious affiliation	4.3478260869565215	69.927536231884062	25.362318840579711	0.36231884057971014	Religious status of respondents 

Percent


Percent	
Not at all	Low extent	Moderate extent	Great extent	Very great extent	69.927536231884062	9.0579710144927539	11.956521739130435	5.4347826086956523	3.6231884057971016	Students follow their peer to do business studies

Percent


Percent	51.5
11.2

Not at all	Low extent	Modearte extent	Great extent	Very great extent	51.449275362318843	14.492753623188406	17.028985507246375	11.231884057971014	5.7971014492753623	Students choice of business based on friends influence

Percent 



Not at all	Low extent	Moderate extent	Great extent	Very great extent	38.405797101449274	8.695652173913043	16.304347826086957	13.043478260869565	23.55072463768116	Recongnition in society influence on choice of business studies

Percent
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