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[bookmark: _Toc138167804][bookmark: _Toc163200396]ABSTRACT
Early Childhood Development Centres play a crucial role in the development of children in society as they serve as the foundation upon which the future of society is built. In Ghana, these centres are under the ambit of the Department of Social Welfare, which has the responsibility of ensuring that the right environment is provided for the development of children until they reach the required age for the mainstream educational system. This study sought to Assess the Role of the Department of Social Welfare (DSW) in the operations of Early Childhood Development Centres (ECDC) in the Wa Municipality of the Upper West Region, with specific focus on how it sets out in fulfilling its mandate. The DSW is a state institution of Ghana which is mandated to ensure that Day Care educational centres operate according to standard practice and procedure as per sections 115 to 120 of the Children’s Act, 1998 (Act 560). Despite this, very little is known about how the Department has discharged this responsibility. Using a qualitative research approach, the study employed a convenience sampling technique to select 87 Early Childhood Development Centres and purposive sampling technique to select 3 respondents from the Department of Social Welfare in the Wa Municipality for the study. Data was collected from headteachers/operators, teachers of the sampled Early Childhood Development Centres and 3 officials of the Department of Social Welfare. The main methods of data collection were semi-structured interviews, and direct observation. Data was first organised and then analysed using thematic content analysis around specific major themes and sub-themes. The study revealed that there is a general non-compliance with the standard protocols on Early Childhood Development Centres’ operations arising out of inadequate supervision and inspection by the DSW.  Again, the study revealed some day care centres never went through the legal processes before they were granted permit to operate. The study recommends the strengthening of monitoring and enforcement mechanisms of the DSW in order to identify unregistered centres for sanctions. Lastly, the DSW should advocate for increased resources and funding for the effective regulations. 
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[bookmark: _Toc163200404]GENERAL INTRODUCTION
[bookmark: _Toc138167812][bookmark: _Toc163200405]1.1 Introduction
According to Reckhow (2020), it is globally acknowledged that investing in early childhood education is essential for a country’s future workforce expansion. Early Childhood Development Centres and Education (ECCE) has attracted a lot of attention throughout the world, which has improved its accessibility and standard of care globally (Belsky et al., 2019). Alongside formal education, various forms of early childhood education have become widely accessible across the world. According to Oyewumi, Alhassan, and Ofoha (2019), Early Childhood Education (ECE) was often thought of as semi-formal pre-school instruction that took place away from the home including settings such as crèches, nurseries and kindergartens. Early childhood education has significantly increased globally due to transformations in the extended family system, the work force, modernisation and urbanisation, parents need a place to keep their children while they go out to work. This has made it an integral component of human development.
In Ghana, the Department of Social Welfare (DSW) has set up a legal and regulatory framework for the private sector to engage in the establishment, promotion, operation, and growth of preschools. As at 2016, the number of kindergartens in Ghana has increased from 18,915 in 2011/2012 to 20,960 (Okai and Amaoh, 2018). 
This rise is attributed to so many factors, which includes: the opening up of preschools as well as shifting family structures and couples working outside the home, which have reduced the availability of family support for child care during working hours for parents.
There is an observed expansion of day care facilities in Ghana, including the Wa Municipality due to liberalisation of day care operations in Ghana. The proliferation of day care centres is partly due to social institution which require couples to work outside the home and the changing family structure that makes it difficult for families to provide social support for raising children at home while parents are at work. 
Prior to 2001, Ghana’s Early Childhood Education and Care (ECEC) program placed a strong emphasis on the young children’s cognitive growth. Government and private organisations both built crèches, nurseries, and kindergartens to offer childcare services to working parents. Given the Ghanaian government’s dedication to children’s development and its provision of free and mandatory education for all children, the significance of Early Childhood Education is crucial (Mwai, 2018). An evaluation conducted by UNICEF in 2011 revealed an increase in preschool attendance in Ghana, surpassing the national target. Private school enrolment was identified as the primary driver of this increase, according to a study by Innovations for Poverty Action in 2016. 
A variety of services are available through the Early Childhood Care and Development (ECCD) program, including day care programs, in-home care, after-school care, nanny houses, nurseries for children ages 3 to 4, day care centres for children ages 2 to 3, and crèches for infants under 2 years of age. District Assemblies and decentralised Departments, in particular the Department of Social Welfare, are tasked to facilitate the creation of day care centres in Ghana while complying to the established legal and regulatory framework under the Children’s Act of 1998 (Act 560) with the Department of Social Welfare with a major responsibility of ensuring compliance with the regulatory framework. Early Childhood Development Centres and preschools quality and standards are highly dependent on how well key stakeholders carry out their assigned duties and responsibilities (Orodho, 2019).
According to the country summary report on Early Childhood Care and Educational activities in Ghana by the UNESCO International Bureau of Education (IBE), just 22.2% of teachers in early childhood development institutions in Ghana have undergone training. In the Upper West Region (UWR) of Ghana, many preschools lack the required resources both human and capital in their establishment and operation (Ministry of Education, 2018). However, it is observed that the operators of these early childhood institutions in the Wa Municipality do not adhere strictly to the standards required of such establishments 
Notwithstanding these challenges, the role of the DSW in Early Childhood Development Centres is still relevant in the Wa Municipality and Ghana as a whole, in ensuring child’s welfare and development. The Department of Social Welfare is mandated to carry out specific duties under the Children’s Act, 1998 (Act 560) of Ghana to guarantee that day care centres run in a way that preserves high standards. Thus, Assessing the Role of Department of Social Welfare in Early Childhood Development Centres operations in the Wa Municipality is the main objective of this study.
[bookmark: _Toc138167813][bookmark: _Toc163200406]1.2 Statement of the problem
Reckhow (2020), argues that early childhood education is an essential investment for a nation’s workforce growth. Early Childhood Care Education (ECCE) has attracted a lot of attention throughout the world and both its accessibility and quality has improved globally (Belsky et al., 2019). In addition to formal education, various forms of Early Childhood Education have become widely available across the world. Early Childhood Education (ECE) is typically thought of as a preschool program that is semi-formal and held outside of the home (Oyewumi, Alhassan, and Ofoha, 2019). 
In Ghana, the government has established a legal and regulatory framework (Children’s Act, 1998 (Act 560)) that enables private sectors involvement in the development, management, and expansion of preschools.  Sections 115-120 of the Children’s Act spell out the standards and requirements for the establishment and operation of preschools in the country. The Department of Social Welfare is in charge of ensuring that these rules are followed. Day care facilities have increased significantly in number, especially in the Wa Municipality from 14 preschools in 2001 to 87 preschools in 2022 (Wa Municipal Directorate 2022). As a result of Ghana’s liberal preschool education regulations. This increase can be attributed not only to the liberalisation of preschools but also to societal changes, such as many couples working long hours outside the home, changes in family structures, urbanisation and migration. Due to that, parents need a place to keep their children whilst they go to work.
An evaluation conducted by UNICEF in 2021 revealed an increase in preschool attendance in Ghana, surpassing the national target. The primary driver of this increase was identified as private school enrolment, according to a study by Innovations for Poverty Action in 2018. Since 2017, government-owned preschools have remained consistently available nationwide. 
District Assemblies and decentralised organisations, in particular the DSW, are required by the Children’s Act of 1998 (Act 560) to support the opening of day care facilities in Ghana. In order to support Early Childhood Development in Ghana, the current policy statement describes the distribution of tasks, institutional frameworks for directing stakeholders, and coordination and monitoring systems. The Department of Social Welfare is responsible for granting permit and ensuring compliance in the operations of pre-schools in Ghana. Beyond encouraging social stability and economic growth, ECDC is crucial. Preschool quality and standards are highly dependent on how well key stakeholders carry out their assigned duties and responsibilities (Orodho, 2019).
Children whose rights are infringed upon perform poorly in national exams and do not have the skills essential to have a substantial impact on social development (UNESCO, 2018). Insufficiently skilled personnel and school administrators pose significant obstacles to achieving efficiency and effectiveness in managing education, as noted by Babeveni (2019).  The DSW is specifically tasked with the responsibility of ensuring that day care facilities operate in compliance with the set standards under the Children’s Act of 1998.
In recent years, significant progress has been made towards achieving equitable liberalisation of all educational programs in developing nations, as emphasised in the Global Monitoring Report and the 2015 deadline for Education for All (EFA). But even with these advancements, over 69 million kids around the world are still not enrolled in elementary schools. Early Childhood Education faces several difficulties as a result of the poor quality of education and the inadequate legal and regulatory environment that surrounds it (Ministry of Education, 2017).
In cooperation with relevant ministries, district assemblies, agencies, and organisations, the Ghanaian government has pledged to continue supporting Early Childhood Education and Care programmes.  According to the 1998 Children’s Act (Act 560), it is mandatory for District Assemblies and other decentralised agencies like the DSW to assist in establishing childcare facilities across the breadth and length of Ghana. The legislation prioritizes safety, survival, and holistic development of Ghanaian children as primary objectives. These objectives are to ensure that children grow and develop in a safe and sound environment, and that their future will not be jeopardised.
The Department of Social Welfare is tasked with ensuring that childcare facilities comply with the legal and regulatory framework created by the Metropolitan, Municipal, and District Assemblies in accordance with Section 19(3) of the Children’s Act of 1998 (Act 560). This comprises: Permits, registrations, training and seminars, professional and educational background of operators, regular inspections, and compliance to the legal and regulatory framework are used to accomplish its mandates. 
According to the country summary report on early childhood care and educational activities in Ghana by the UNESCO International Bureau of Education (IBE), just 22.2% of teachers in Early Childhood Development institutions in Ghana have undergone training. Some day care establishments in Ghana, as noted by Amponsah (2019), suffer from inadequate environmental conditions, deficient infrastructure, insufficient educational resources, and a shortage of qualified educators. While some people open day care facilities with the intention of fostering children’s wellbeing, others see them as businesses that generate profits and may skimp on necessary equipment and resources while ignoring the rights of children. Insufficient resources and inadequate training of preschool teachers have led to a lack of required qualifications for operating day care centres (Amponsah, 2019). 
Adequate playground areas, including both indoor and outdoor spaces, are crucial for early childhood development centres, as emphasised by the Ministry of Education (2018). According to Nyarko and Mate-Kole (2018) and Morrison (2020), individuals seeking certification to teach in nursery schools are required to undergo a three-month professional training program at the National Nursery Teachers’ Training Centre. However, kindergarten educators are required to hold a diploma or a degree, as stated by UNESCO (2019). In the academic year of 2011/2012, only 15,622 out of the 51,946 preschool teachers in Ghana had received any formal training (Nyarko and Mate-Kole, 2018). Additionally, just 35% of kindergarten teachers received training, and only 754 out of 9,529 instructors representing 7.9% are still in school (Nyarko and Mate-Kole, 2018).
Given the observed spread of ECDC in the Wa Municipality, the study’s objective is to gain a deeper understanding of the role of the DSW in the operations of ECDC in the Municipality. By filling this identified gap in the literature, this research aims to advance knowledge on the operations of day care facilities in the Wa Municipality in the Upper West Region of Ghana.
[bookmark: _Toc163200407]1.3 Objectives of the study
[bookmark: _Toc138167816][bookmark: _Toc163200408]1.3.1 Main objective of the study
The main objective of this study is to assess the role of the Department of Social Welfare in the establishment and operations of Early Childhood Development centres in the Wa Municipality. 
[bookmark: _Toc138167817][bookmark: _Toc163200409]1.3.2 Specific objectives of the study
1. To find out the criteria used by the Department of Social Welfare for the establishment and operations of Early Childhood Development Centres. 
2. To unearth the educational and professional qualifications of teachers in Early Childhood Development Centres in the Wa Municipality. 
3. To determine the frequency of inspection of Early Childhood Development Centres by the Department of Social Welfare.
4. To find out the Department of Social Welfare’s actions on compliance/noncompliance in the operations of Early Childhood Development centres. 
[bookmark: _Toc138167818][bookmark: _Toc163200410]1.4 Significance of the study
This research aims to enhance the existing body of knowledge and promote a deeper comprehension within the department of social welfare, with regards to its capacity to carry out its mandate in establishing and managing ECDC in the Wa Municipality. Again, the study will be extremely helpful to the Ministry of Education, Ghana Education Service, and other partners tasked with ensuring the welfare of children.  Additionally, the outcomes will help proprietors/headteachers, caregivers and educators of ECDC in comprehending their responsibilities, duties, and commitments, thereby enabling them to effect the requisite modifications. Finally, it will function as a point of reference for subsequent investigations pertaining to the subject matter or related research themes.
[bookmark: _Toc138167819][bookmark: _Toc163200411]1.5 Limitations of the study  
Every research project is susceptible to some limitations and challenges, and none can be completely exempted from them (Marshall and Rossman, 2021). This research exhibits two primary constraints. The qualitative nature of this research precludes generalisation. When viewed in conjunction with other instances, this may aid in formulating generalisations enhancing the DSW in day care facilities. Due to constraints in both time and financial resources, it was unfeasible to comprehensively consider all the private day care institutions within the Wa Municipality. The researcher opted to solely focus on a limited number of private schools, specifically those that are categorised as preschools within the Municipality, based on certain justifications. The study’s scope was restricted to its current domain due to constraints on time and resources, although it would have been advantageous to include all preschools in the analysis. Nevertheless, the validity and honesty of the results were unaffected by these circumstances.
[bookmark: _Toc138167820][bookmark: _Toc163200412]1.6 Operational definition of terms
Role - In this context, it refers to how the officials of the DSW carry out their tasks and obligations. This includes monitoring the quality of care provided to children, inspections, evaluations, and assessments to ensure that ECDC meet the required standards and maintain a safe and nurturing environment and promoting the overall wellbeing of children.
Welfare- refers to anything that supports and promotes the well-being of individuals, particularly in relation to early childhood development and care. It encompasses various aspects that contribute to the growth of individuals, especially children.
Department- In this study, the term "department" refers to a specific division or unit within a larger organisation, specifically the Department of Social Welfare (DSW). 
Children- In the context of this study, the term “children” refers to individuals who are under the ages of five years. These young children are considered a vulnerable population and require special attention and protection due to their age and developmental stage. 
Liberalisation- Refers to a policy or action taken by the government of Ghana to enable and encourage the participation of the private sector in the establishment and operation of day care centres. It signifies a shift from exclusive government control to a more open and inclusive approach that allows private entities to play a role in providing early childhood care and education services. 
Watchdogs- it refers to the Department of Social Welfare acting as the lead agency in charge of organising, overseeing, approving, and establishing regulations for the construction and management of day care facilities.
[bookmark: _Toc138167821][bookmark: _Toc163200413]1.7 Organisation of the study
The study was structured into five primary sections. The first chapter provides a comprehensive overview of the research topic. This includes the study’s problem statement, primary objectives and specific objectives, significance, and scope. Chapter two of the study on a comprehensive review of literature pertaining to the topic. It delves into conceptual matters, operational definitions, and theoretical foundations of the research. Chapter 3 centred on the methodology utilised in the investigation. The aforementioned elements were used to address the research problem, including the research design, sampling methodologies, sample unit, and sampling size, data sources, a summary of the study area, and methods for data analysis and presentation. Chapter four encompassed the topics of data analysis, discussions, and presentations. The Chapter 5 provides a succinct summary of the results, conclusions and recommendations.




[bookmark: _Toc163200414]CHAPTER TWO
[bookmark: _Toc163200415]LITERATURE REVIEW
[bookmark: _Toc163200416]2.1 Introduction 
This chapter reviews the literature in line with the research topic. The organization of the literature is based on themes which are consistent with the objectives of the study. Sections 2.1.1 and 2.1.2 explain the theoretical framework of the research. Sections 2.2 to 2.4.7 covers the conceptual review and sections 2.5 to 2.6.5 delve into the empirical review.
[bookmark: _Toc163200417]2.2 Theoretical framework
[bookmark: _Toc163200418]2.2.1 Bronfenbrenner's Ecological Systems Theory 
Bronfenbrenner's Ecological Systems Theory offers a comprehensive framework for understanding the multifaceted influence of various environmental factors on a child's development. This theory underscores the idea that development is not solely a product of an individual's traits or biology; rather, it is deeply intertwined with the context in which a child grows and learns. The theory comprises four key components that operate in concert to shape a child's development.
The first layer, known as the microsystem, represents a child's immediate environment. It encompasses elements such as the family, school, peer group, and community. These are the primary settings where a child directly interacts with others and experiences the most immediate impact on their development. For instance, the quality of relationships within the family or the dynamics within a peer group falls within this microsystem (Bronfenbrenner, 1979).
Moving outward, the mesosystem highlights the interactions between different components of the microsystem. It acknowledges that various parts of a child's life are interconnected, and changes in one microsystem can ripple into another. For example, a conflict within the family microsystem can spill over into the school microsystem, affecting a child's academic performance (Bronfenbrenner and Morris, 2006).
The exo-system represents external settings and structures that indirectly impact a child's development, despite the child not having direct interaction with them. Examples include a parent's workplace, the local government's policies, or the extended family network. Changes in the exo-system can indirectly influence the child, such as when a parent's loss job due to corporate decisions affects the family's financial stability (Bronfenbrenner and Ceci, 1994).
Lastly, the macrosystem constitutes the broadest level and encompasses cultural values, societal norms, and overarching ideologies that shape a child's environment. This layer includes factors like cultural beliefs, economic systems, political structures, and historical events. These factors set the tone for the values and expectations within a child's immediate environment, profoundly impacting their upbringing and opportunities (Bronfenbrenner, 2005).
In assessing the role of the Department of Social Welfare in the operations of Early Childhood Development centres in the WA Municipality, Bronfenbrenner's Ecological Systems Theory provides a valuable framework to understand the various environmental factors that influence these centres. 
Firstly, at the microsystem level, the Department of Social Welfare plays a direct and immediate role in regulating and overseeing the ECDC. This includes licensing, monitoring, and ensuring the quality of care and education provided to young children. The Department's policies and guidelines directly influence the daily operations and practices of these centres. It is essential to assess how effectively the Department is fulfilling its role in this microsystem to ensure the well-being and development of children in ECDC (Smith, 2010).
The mesosystem perspective emphasizes the interactions and collaborations between different components of the microsystem. In this context, it is crucial to evaluate how well the Department of Social Welfare coordinates with other stakeholders, such as local educational authorities, parents, and ECDC staff. Effective communication and collaboration between these entities are essential for the holistic development of children in ECDC. Any gaps in these interactions could hinder the success of these centres (Brown and Lekwa, 2016).
Furthermore, the exosystem’s external factors indirectly impact ECDC. This includes funding, government policies, and community support. Assessing the DSW role in advocating for sufficient funding, favourable policies, and community engagement is vital. An effective department should ensure that ECDCs have the necessary resources and a supportive external environment to operate optimally (Ward, 2017).
Finally, the macrosystem encompasses broader cultural values and societal norms. These values influence the overall perception of Early Childhood Development Centres. The Department's role in promoting a cultural shift toward valuing and investing in Early Childhood Development is significant. This might involve advocating for policy changes, promoting awareness campaigns, or collaborating with other government agencies to create a conducive macrosystem for ECDC (Bronfenbrenner and Morris, 2006).
In conclusion, when assessing the role of the Department of Social Welfare in Early Childhood Development Centres' operations in the Wa Municipality, Bronfenbrenner's Ecological Systems Theory provides a comprehensive perspective. It helps evaluate the Department's involvement at multiple levels, including its direct regulation (microsystem), collaborations (mesosystem), influence on external factors (exosystem), and promotion of cultural values (macrosystem). A thorough assessment through this lens can provide insights into how effectively the Department supports the development and well-being of children in ECDC within the Wa Municipality.
[bookmark: _Toc163200419]2.3 Conceptual review
[bookmark: _Toc163200420]2.3.1 The concept of childhood 
The concept of childhood is a multifaceted and evolving notion that has been significantly shaped by cultural, social, historical, and psychological factors. It encompasses the perceptions, roles, and experiences associated with individuals during their early years of life. To gain a deeper understanding of the concept of childhood, it is essential to consider these various influences and perspectives, drawing from a range of recent scholarly sources.
Historically, childhood has undergone substantial transformations and has evolved considerably over time. Aries (1962), noted that in medieval Europe, there was limited recognition of childhood as a distinct life stage, with children often regarded as miniature adults. However, contemporary scholarship, such as Cunningham's work (2005), has emphasized that the recognition of childhood as a unique phase with distinct needs and characteristics began to emerge during the Enlightenment period and gained momentum in the 19th century.
Cultural perspectives play a pivotal role in shaping the concept of childhood, and these perspectives continue to evolve. Different cultures have diverse views on what constitutes an ideal childhood and the expectations placed on children. Recent research, as exemplified by Duran et al. (2019), highlights those indigenous cultures often emphasize community and collective responsibility in raising children, fostering a sense of interconnectedness and shared caregiving. In contrast, Western cultures tend to underscore individualism and autonomy (Corsaro, 2015), where children are encouraged to develop independence and self-identity.
From a sociological standpoint, the concept of childhood is deeply intertwined with societal norms and expectations. Sociologists like James and Prout (2015) have explored the social construction of childhood, emphasising that it is not a fixed, universal concept but rather a socially constructed one that varies across time and cultures. They argue that childhood is defined by societal norms and values, which can shift and adapt over time in response to societal changes.
Psychological research continues to contribute significantly to our understanding of childhood development and its role in shaping the concept of childhood. Contemporary scholars build upon the work of theorists like Jean Piaget and Erik Erikson, examining the cognitive and psychosocial stages of childhood. Recent research in this field (e.g., Siegler, 2018; Santrock, 2021) sheds light on how children's cognitive and socioemotional development impacts their self-concept and their interaction with the world.
Furthermore, ongoing debates surrounding the concept of childhood include discussions about children's rights and agency. The United Nations Convention on the Rights of the Child (1989) remains a critical reference, recognising children's rights to be protected, heard, and actively involved in decisions that affect them. This convention has led to a contemporary shift in how society views children, emphasising their agency, participation, and their status as important stakeholders (Lundy et al., 2020).
[bookmark: _Toc163200421]2.3.2 The concept of Early Childhood Development Centres (ECDC)
According to Bredekamp and Copple (2018), the ECDC refers to any program designed for children between infancy and eight years of age that aims to enhance their holistic development, including but not limited to social, linguistic, emotional, cognitive, and physical domains. This can be interpreted as children from varying age groups engaging in a diverse range of programs. The ECDC includes a variety of educational programs that address the developmental requirements of new-borns, toddlers, and pupils in the first years of primary education, including preschool, kindergarten, and early elementary school. According to Kolstelnik, (2018), the aforementioned programs are classified based on several criteria such as duration, either half-day or full-day, accessibility to the public or private entities, emphasis on enrichment or remedial activities, and targeted towards low-income, middle-class, or upper-class families.  These programs are facilitated by diverse local organisations.  
Childcare facilities were established in Ghana by the department of social welfare to provide a reliable option for parents to bring their children during the day while they engage in work, as reported by UNESCO in 2016. Child care facilities are sometimes utilised by parents as a place to leave their children while they attend work, rather than as an environment for educational instruction (Dartey, 2019). The field of Early Childhood Education endeavours to promote holistic development in young children by providing comprehensive nurturing and care across all domains of their existence. 
Establishing the groundwork for the development of maturity is of paramount significance during the initial six years of an individual’s life. It is crucial that all parties involved effectively handle this matter as a result. According to Hirst, Jewis, Sojo, and Cavagh (2019), all children should have access to Early Childhood Education because it is so important for their development. They contend that preschool education fosters young pupils’ acquisition of competencies, erudition, self-assurance, and a sense of social duty while also offering a strong basis for cognitive development. Therefore, they emphasized it is crucial to ensure that all kids have access to high-quality early education. The author’s highlighted the various positive advancements and occurrences that have transpired in several nations, including heightened engagement and professional development of educators to enhance liberalisation and transition rates. However, the authors point to the rates exhibit of a notable lack of speed as far as Ghana is concerned.  

[bookmark: _Toc138167826][bookmark: _Toc163200422]2.4 Early Childhood Education Policy in Ghana 	
Early Childhood Education (ECE) stands as an indispensable phase in the formative years of a child's life, representing a crucial determinant of a nation's future. In Ghana, the government has conscientiously recognized the pivotal importance of ECE and, with a profound sense of responsibility, has initiated and implemented policies and programs aimed at ensuring that all children, irrespective of their socio-economic backgrounds or geographical locations, receive equitable access to quality early education. The cornerstone of the Early Childhood Education policy in Ghana is its unequivocal commitment to a set of pivotal objectives that provide the bedrock for its foundational principles (Republic of Ghana, 2020). These objectives collectively embody the policy's vision and mission.
The Early Childhood Education (ECE) policy in Ghana is underpinned by a resolute commitment to ensuring universal access and unwavering equity in the domain of early education. The primary goal is to dismantle the historical barriers that have hindered access to quality ECE programs, thereby guaranteeing that every child, irrespective of their socio-economic status or geographic location, enjoys an equitable starting point in their educational journey (Akyeampong et al., 2021).
This emphasis on "unfettered access" signifies a firm determination to eliminate all hindrances that may impede children from enrolling in ECE programs. Over the years, socio-economic disparities and geographical constraints have persistently marginalised certain groups, particularly those dwelling in rural or underserved regions, thus exacerbating educational inequalities (Akyeampong et al., 2021). These disparities have profound and enduring consequences for the educational trajectories of these children.
Moreover, the policy's steadfast commitment to "unassailable equity" aims to rectify historical injustices. It seeks to ensure that every child, irrespective of their socio-economic background or other contextual factors, has an equal and unassailable opportunity to access high-quality ECE programs. This approach is rooted in the belief that each child, regardless of their circumstances, possesses inherent potential for success and growth when provided with the appropriate educational foundations (Akyeampong et al., 2021).
The overarching ambition of the policy to "obliterate disparities" aligns closely with Ghana's commitment to achieving Sustainable Development Goal 4 (SDG 4), which centres on inclusive and equitable quality education for all. Recognising the pivotal role of ECE in advancing this global agenda, the policy underscores the importance of addressing disparities in early education as a pivotal step towards creating a more inclusive and prosperous society (Akyeampong et al., 2021).
The second pivotal objective of Ghana's Early Childhood Education (ECE) policy is dedicated to the delivery of unyielding quality within the realm of early education. This aspiration extends far beyond the mere transmission of knowledge; it encompasses the provision of a holistic and all-encompassing education that delves deep into the cognitive, social, emotional, and physical dimensions of a child's development (UNESCO, 2021).
In practical terms, this commitment to quality underscores the policy's determination to offer ECE programs that go beyond rote learning. Instead, it seeks to create an environment where children are encouraged to explore, discover, and engage in play-based learning experiences that stimulate their cognitive faculties (UNESCO, 2021). Such an approach recognizes that children, especially in their formative years, thrive in environments that nurture their natural curiosity and creativity.
Furthermore, the policy acknowledges the critical role of social development in early education. It emphasizes the importance of fostering positive social interactions and relationships among young learners, laying the groundwork for healthy social development as they progress through their educational journey (UNESCO, 2021). This approach aligns with research showing that social skills developed in early childhood have long-lasting effects on a child's overall well-being and success in life.
Emotional development is also a cornerstone of the policy's commitment to quality education. It recognizes that children's emotional well-being plays a vital role in their ability to learn and thrive. Thus, the policy aims to create a nurturing and supportive learning environment that fosters emotional intelligence and resilience among young learners (UNESCO, 2021).
Additionally, physical development is integral to the policy's holistic approach. It emphasizes the importance of physical activity and health in early education, recognising that a healthy body contributes to a healthy mind (UNESCO, 2021). Accordingly, ECE programs under the policy incorporate opportunities for physical play and exercise, as well as a focus on children's nutritional needs.
Another critical objective of the policy is to catalyse and nurture active parental involvement in their children's educational journey. The policy acknowledges the profound impact that parents and caregivers have on a child's early development and learning experiences (Republic of Ghana, 2019). As such, it places a premium on engaging families as partners in education.
By fostering collaboration between educators and parents, the policy seeks to create a cohesive and supportive educational ecosystem that extends beyond the classroom. This partnership includes activities such as parent-teacher meetings, workshops, and educational resources that empower parents to actively participate in their children's learning (Republic of Ghana, 2019). It recognizes that when parents are actively engaged in their child's education, the child's overall development and educational outcomes are greatly enhanced.
Another critical facet of the policy's multifaceted objective centres on the professional development of educators, recognising the intrinsic value of specialised training and continuous professional development initiatives. The significance of these mechanisms cannot be overstated, as they play a central role in enhancing the capacity of educators to effectively nurture young minds (UNICEF, 2020).
Specialised training programs are instrumental in equipping Early Childhood Education (ECE) teachers with the necessary pedagogical skills and knowledge to engage with young learners effectively. These programs cover a wide range of topics, including child psychology, developmentally appropriate teaching methods, and strategies for promoting holistic growth (UNICEF, 2020). Continuous professional development further ensures that educators remain up-to-date with the latest research and best practices in the field of early education.
The policy acknowledges that well-trained and motivated ECE teachers are the linchpin of a successful early education system. Their ability to create stimulating learning environments, facilitate meaningful interactions, and tailor instruction to meet the diverse needs of young children is paramount to the policy's success (UNICEF, 2020). Consequently, investments in professional development are not merely seen as an expense but as an essential investment in the quality of early education provided to Ghana's children.
Lastly, the policy is deeply rooted in the aspiration of holistic child development, extending its focus beyond purely cognitive and educational aspects. This holistic approach encompasses addressing the vital domains of children's nutritional, health, and psychosocial well-being (Republic of Ghana, 2019).
Nutritional support is recognized as a fundamental component of early education, as proper nutrition is essential for children's growth and cognitive development. The policy advocates for the provision of nutritious meals and snacks in ECE centres to ensure that children receive the nourishment they need for optimal learning and development (Republic of Ghana, 2019).
Health considerations are also integrated into the policy's framework. This includes ensuring that children have access to regular health check-ups, immunisations, and timely medical attention when needed. A healthy child is more likely to be attentive and engaged in learning, making health an integral part of the educational equation (Republic of Ghana, 2019).
Furthermore, the policy recognizes the importance of addressing children's psychosocial well-being. It emphasizes creating a supportive and nurturing environment that considers the emotional needs of young learners. This includes providing opportunities for social interaction, emotional expression, and building positive relationships with both peers and educators (Republic of Ghana, 2019). Research has consistently shown that a child's emotional and social development has a profound impact on their overall well-being and future success in life.
[bookmark: _Toc163200423]2.5 Components of the Early Childhood Education Policy
Ghana's Early Childhood Education (ECE) policy is a meticulously crafted framework designed to provide a solid foundation for its youngest learners. This comprehensive framework comprises interlocking components that encompass curriculum development, infrastructure, teacher training, parental engagement, and monitoring and evaluation (UNICEF, 2020).
[bookmark: _Toc163200424]2.5.1 Curriculum development
At the heart of the policy lies a carefully tailored curriculum that aligns with the unique developmental needs of young learners. This curriculum prioritizes play-based learning, which research has shown to be highly effective in nurturing cognitive, social, and emotional growth during early childhood (Perry, 2018). It emphasizes not only the transmission of knowledge but also the cultivation of vital social skills, literacy, and numeracy (UNICEF, 2020).
[bookmark: _Toc163200425]2.5.2 Infrastructure and facilities
Equally critical is the provision of conducive learning environments in ECE centres. These centres are mandated to create safe, stimulating spaces that inspire curiosity and exploration. Well-furnished classrooms are thoughtfully designed to accommodate the developmental needs of children. Moreover, ample outdoor play areas are considered essential, not only for promoting physical activity but also for fostering social interaction among children, a cornerstone of early education (UNESCO, 2021).
[bookmark: _Toc163200426]2.5.3 Teacher Training
The policy recognizes the central role of educators in the success of ECE programs and places a strong emphasis on teacher training. Specialised training programs and continuous professional development opportunities are indispensable components (ECE Policy, 2019). These programs equip ECE teachers with the skills, pedagogical insights, and contemporary knowledge necessary to create engaging and developmentally appropriate learning experiences (Perry, 2018).
[bookmark: _Toc163200427]2.5.4 Parental Education and Engagement
Ghana's ECE policy acknowledges the pivotal role of parents and caregivers in a child's early education journey. It underscores the need for parental education and active engagement, recognising families as essential partners in a child's learning process (Perry, 2018). By providing resources, guidance, and support to parents, the policy empowers them to actively participate in their children's education (Perry, 2018). This collaborative approach reinforces the importance of a holistic support system for young learners (UNICEF, 2020).
[bookmark: _Toc163200428]2.5.5 Monitoring and Evaluation
Lastly, the policy emphasizes the importance of a systematic framework for monitoring and evaluation. This ongoing process serves as a compass, ensuring that ECE programs remain aligned with the overarching objectives of the policy (ECE Policy, 2019). It allows for continuous improvement and optimisation of these programs, ensuring their effectiveness in meeting the diverse needs of Ghanaian children (ECE Policy, 2019).
In summary, Ghana's Early Childhood Education policy is a comprehensive framework that addresses the multifaceted aspects of early education. By focusing on curriculum development, infrastructure, teacher training, parental engagement, and monitoring, the policy seeks to create an environment where children can thrive and reach their full potential during their critical early years of development (Perry, 2018).
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[bookmark: _Toc163200430]2.6.1 The Role of the Department of Social Welfare in Early Childhood Development Centres
The role of the Department of Social Welfare in Early Childhood Development Centres (ECDC) is a critical and evolving theme that reflects the commitment of societies to ensure the well-being and healthy development of young children.  Ghana's 1992 Constitution, which serves as the supreme law of the land, lays the foundation for the protection of children's rights and their access to quality education. Article 28 of the constitution stipulates that “Every child has the right to equal educational opportunities and facilities, with a view to developing his or her intellectual, moral, and physical capacities to the fullest extent.” This constitutional provision underscores the significance of ensuring that ECDC meet the standards required to provide a solid foundation for children's development. The Department of Social Welfare, guided by the constitution of Ghana plays a pivotal role in fulfilling this constitutional mandate. By establishing and enforcing regulations and standards for ECDC, the Department is mandated to protect the right of children access to quality education and development.
Recent research conducted by Jones and Peters (2020) underscores the importance of rigorous licensing and accreditation processes in Ghana's ECDC sector. These processes are instrumental in upholding the safety, health, and educational quality provided to young children in ECDC. Licensing and accreditation mechanisms help ensure that these centres meet specific criteria related to infrastructure, teacher qualifications, health and safety protocols, and curriculum standards. By doing so, they contribute to creating an environment that aligns with the constitutional goals of promoting children's holistic development (Jones and Peters, 2020).
Furthermore, Ghana's commitment to international conventions and treaties related to children's rights, such as the United Nations Convention on the Rights of the Child (CRC), further reinforces the importance of regulating and monitoring ECDC. The CRC, which Ghana ratified in 1990, emphasizes children's right to quality education and protection from any form of neglect or exploitation.
The 1992 Constitution of Ghana emphasizes the need for equal educational opportunities and facilities for every child (Article 28). It recognizes that socio-economic backgrounds should not be a barrier to accessing quality education and Early Childhood Development. This constitutional commitment underscores the importance of ensuring that ECDC services are accessible to all children, regardless of their socio-economic status.
The Department of Social Welfare, through its financial support and resource allocation to ECDC, plays a pivotal role in translating this constitutional commitment into action. Recent studies, such as the one conducted by Smith et al. (2019), highlight the significance of equitable distribution of resources in the ECDC. These studies emphasize that addressing disparities in resource allocation is essential for promoting access to quality education services for children from diverse socio-economic backgrounds (Smith et al. 2019).
In Ghana, as in many other countries, underprivileged communities often face greater challenges in accessing quality education for children in terms of their early development (Amponsah 2020). These challenges may include limited access to educational materials, trained teachers, inadequate financial assistance, safe and stimulating learning environments. The government’s role in providing financial support and resources to the DSW in these communities is essential for bridging these gaps (Amponsah 2020).
Moreover, the equitable distribution of resources contributes to reducing disparities in educational outcomes among children from different backgrounds (Smith et al. 2019). It aligns with Ghana's commitment to achieving inclusive and equitable education, as outlined in international agreements like the Sustainable Development Goals (SDGs) and the Convention on the Rights of the Child (CRC).
Recent policy initiatives, such as the expansion of pre-kindergarten programs (Duncan and Magnuson, 2021), highlight the government's commitment to investing in ECDC. This commitment is not only about enhancing educational outcomes but also recognising the long-term societal well-being associated with Early Childhood Development Centres. These policies demonstrate Ghana's dedication to providing a strong foundation for its children, in line with international frameworks like the Sustainable Development Goals (SDGs), which promote inclusive and quality education for all.
Contemporary perspectives on ECDC also underscore the importance of involving parents and communities actively in the early learning process (Desforges et al., 2020). The Department's involvement in promoting programs that encourage parents' active engagement (Desforges et al., 2020) is consistent with the recognition of the critical role that families play in a child's development. This perspective aligns with Ghana's constitutional provisions regarding the rights of children and families, emphasising the importance of a supportive and nurturing environment for children's growth (Ministry of Education 2020).
[bookmark: _Toc163200431]2.6.2 The criteria used by the Department of Social Welfare for the establishment and operation of Early Childhood Development Centres. 
In Ghana, the Department of Social Welfare has implemented a comprehensive set of criteria and guidelines governing the establishment and operation of Early Childhood Development Centres. These criteria are carefully crafted to align with the cultural nuances and contextual factors unique to Africa, taking into account the diverse cultural and societal landscapes across the continent. 
Licensing requirements stand as a cornerstone in the intricate framework governing the operation of Early Childhood Development Centres in the vibrant educational landscape of Ghana (Yidana, 2019). This represents a comprehensive set of criteria that ECDC must fulfil. These encompass a wide array of critical aspects, ranging from the meticulous documentation of ownership to the evaluation of the physical location's suitability, and extending to the demanding compliance with local building and safety codes. Each of these facets, driven by a profound commitment to safeguarding the well-being of children and promoting the highest standards of care and education, serves as a linchpin in the functioning of these centres (Yidana, 2019).
A fundamental element of these licensing requirements, as illuminated by Yidana (2019), lies in the necessity for ECDC to provide exhaustive documentation of ownership. This prerequisite serves a dual purpose: first, it ensures that only legally authorized entities are permitted to operate ECDC, thereby reducing the potential risks associated with unregulated childcare services. Second, it contributes to transparency and accountability in the sector, as authorities can easily verify the legitimacy of ownership, leaving no room for ambiguity or misuse.
Furthermore, the meticulous scrutiny of physical location suitability is an integral aspect of the licensing requirements landscape. According to Yidana (2019), this evaluation serves to guarantee that these centres are strategically located in areas that are not only secure but also conveniently accessible. This twofold approach aims to minimize inherent hazards that may be associated with a location while also facilitating parents' ease of access, thereby ensuring that children can be entrusted to and retrieved from the centres with the utmost convenience and safety.
Another layer of complexity within these licensing requirements pertains to the exacting standards for compliance with local building and safety codes. As expounded by Yidana (2019), these codes encompass a spectrum of vital safety aspects, including stringent measures for fire safety, robust sanitation facilities, and a steadfast focus on the structural integrity of the premises. This is supported by the UNICEF where it says that the provision of clean and hygienic facilities is a fundamental requirement. ECDC in Ghana are obliged to maintain clean and well-maintained spaces, which includes regular cleaning and disinfection protocols. This is essential to prevent the spread of diseases and create a safe learning environment for children (UNICEF, 2020).
Compliance with these codes is not a mere formality; it is an essential instrument for risk mitigation, addressing the potential for accidents and emergencies that could imperil the lives of the young children under the centre's care (Yidana, 2019).
Moreover, the observance of licensing requirements transcends administrative compliance; it bears substantial legal ramifications. In Ghana, ECDC are not just encouraged but are legally obligated to adhere to these requirements, as Yidana (2019) emphasizes. Failure to meet these requirements may lead to legal consequences, including substantial monetary fines or, in extreme cases, the forced closure of the centre. This legal dimension serves as a stark reminder of the gravity of compliance and further strengthens the commitment of ECDC to operate within the confines of the law. The overarching mission of these meticulous licensing requirements unequivocally revolves around the protection and promotion of the safety and overall well-being of the children entrusted to ECDC. By scrupulously adhering to these requirements, Ghanaian authorities aim to create a nurturing environment wherein children can engage in the crucial processes of learning and development without being exposed to undue risks to their health or safety. This mission is underscored by the understanding that the early years of a child's life are a formative period that demands the utmost care, protection, and educational quality.
Furthermore, as artfully articulated by Yidana (2019), these licensing requirements function as a vital instrument for quality assurance in the realm of Early Childhood Education. They serve as a high barometer for curriculum standards, teacher qualifications, and program effectiveness. Early Childhood Development Centres that diligently uphold these requirements not only fulfil their legal obligations but also passionately commit to providing a superior standard of education and care to the children they serve (Yidana, 2019).
In the realm of Early Childhood Development Centres in Ghana, there exists a profound appreciation for the significance of physical facilities that is underpinned by an acute awareness of the unique African context (Mensah, 2019). Ghana's approach to ECDC stands out for its emphasis on the creation of physical spaces that resonate harmoniously with the local culture and environment (Mensah, 2019).
Central to this approach is the unwavering commitment to fostering safe environments within ECDC. Safety is not just a peripheral concern but an integral facet of the design and ongoing maintenance of these facilities. In Ghana's ECDC, meticulous attention is paid to minimising potential hazards and risks. These efforts ensure that children can navigate, explore, play, and learn within these spaces without unnecessary concerns for their well-being (Mensah, 2019).
Additionally, the dedication to maintaining cleanliness within these facilities is deeply ingrained in Ghana's ECDC philosophy. Cleanliness is not merely a matter of hygiene but is also regarded as a manifestation of respect for the children, their families, and the broader community. Clean and well-maintained spaces contribute significantly to establishing a positive and healthful learning environment (Mensah, 2019).
Perhaps the most distinctive feature of Ghana's approach to ECDC facilities is the resolute endeavour to create culturally relevant spaces for learning and playing. These spaces are thoughtfully designed with a profound understanding of the local culture, traditions, and the nuanced preferences of the children they serve. This approach aims to imbue learning with cultural significance and personal connection. It ensures that children can relate to and engage deeply with their physical surroundings, thus enhancing the overall educational experience (Mensah, 2019).
Furthermore, the qualifications of staff members in Ghana's ECD are held in high esteem, reflecting a commitment to delivering quality Early Childhood Education. It is customary for these centres to employ staff who possess qualifications in Early Childhood Education or related fields (Boateng et al. 2020).
This practice of employing qualified staff is significant for several reasons. Firstly, it ensures that the staff members are well-prepared with the requisite knowledge and skills to provide top-tier care and education to young children. They are well-versed in child development, pedagogical techniques, and effective strategies for supporting children's learning and overall well-being (Boateng et al., 2020).
Secondly, these qualified staff are better equipped to deliver culturally sensitive care and education. Their training equips them with the tools to integrate cultural nuances and contextually relevant approaches into their teaching. This approach respects and preserves the rich cultural traditions of Ghana, enhancing the authenticity of the educational experience (Boateng et al., 2020).
Moreover, the employment of staff with qualifications in Early Childhood Education aligns seamlessly with Ghana's broader educational goals. It underscores the nation's commitment to preserving cultural traditions while simultaneously providing children with a strong foundation for their educational journey. This dual objective is intricately tied to Ghana's educational ethos, which seeks to balance tradition and progress in the nurturing of the next generation (Boateng et al., 2020).
Health and sanitation standards are of paramount importance in Ghanaian Early Childhood Development Centres, serving as cornerstones for ensuring the health and well-being of children. These standards, as outlined by UNICEF in 2020, encompass a range of critical measures that are essential to safeguarding children's health within the context of their culture and environment.
In the view of UNICEF, ensuring access to safe drinking water is a non-negotiable aspect of these standards. Clean and safe water is a basic necessity for children's health and well-being, and ECDC must provide access to it to ensure children's hydration and hygiene needs are met (UNICEF, 2020).
Culturally sensitive restroom facilities are also emphasized within these standards. Ghanaian ECDC are encouraged to provide restroom facilities that respect and accommodate cultural preferences and practices. This approach acknowledges the importance of cultural sensitivity in ensuring that children feel comfortable and valued within their learning environment.
Additionally, appropriate waste management practices are a crucial component of these health and sanitation standards. ECDC must adhere to proper waste disposal procedures to maintain a clean and safe environment for children, further underlining the commitment to children's health and well-being (UNICEF, 2020).
Inclusivity within Ghanaian ECDC is a vibrant and essential aspect of their ethos. These centres actively promote inclusivity by welcoming children from diverse cultural and socioeconomic backgrounds (Gyabaah and Acheampong, 2018). This approach resonates with the cultural diversity that characterizes many African nations and fosters a sense of unity and acceptance among children.
Inclusion goes beyond the mere enrolment of children from various backgrounds; it extends to creating an inclusive and welcoming atmosphere. ECDC strive to celebrate and respect the cultural differences among their pupils, providing a space where each child's unique background is valued and celebrated.
Parent and community involvement in Ghanaian ECDC hold a central place in the African context, as emphasized by Opare in 2019. These centres actively seek the engagement of parents and the local community in various ways. Parent-teacher meetings, for instance, provide a platform for parents to actively participate in their child's education and development.
Community outreach initiatives and collaboration with local authorities are also key components of this involvement. These practices are deeply rooted in African communal values and traditions, where the collective responsibility for children's well-being is widely embraced. Such involvement not only enhances the quality of education but also strengthens the bonds between the ECDC and the wider community (Alhassan and Saeed, 2018).
Monitoring and evaluation processes are integral to maintaining the quality of ECDC services in Ghana. Regular assessments and inspections by government authorities, as highlighted by Alhassan and Saeed in 2018, are critical for ensuring that ECDC adhere to these culturally sensitive criteria and uphold the standards of care and education for young children.
These processes serve as checks and balances, helping to identify areas that may require improvement while acknowledging and reinforcing the aspects of cultural sensitivity, inclusivity, and community involvement. It is through these ongoing evaluations that ECDC can continue to provide culturally resonant environments for children's holistic development.
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The educational and professional background of teachers in Early Childhood Development Centres is a critical factor that significantly influences the quality of care and education provided to young children. These educators play a pivotal role in shaping the early learning experiences of children, and their qualifications and training are crucial for ensuring positive outcomes. 
A fundamental aspect of the educational background of ECDC teachers is their qualifications in Early Childhood Education. Numerous studies, including those by Wadsworth and Maynard (2018) and Johnson and Smith (2019), emphasize the importance of teachers holding degrees or certifications specifically related to Early Childhood Education. Such qualifications equip teachers with a deep understanding of child development, pedagogical techniques, and age-appropriate curriculum design, all of which are essential for effectively nurturing young learners.
Many countries, including Ghana, have recognized the significance of providing specialised training for ECDC. Teachers often attend training programs that focus on Early Childhood Education practices and methodologies. For instance, the study by Adjei and Darkwa (2021) in Ghana highlights the positive impact of teacher training programs on ECD outcomes. These programs are designed to enhance educators' knowledge and skills in areas such as child-centred teaching, classroom management, and assessing children's developmental progress.
Beyond formal education and training, the professional background of ECD teachers often includes practical experience working with young children. This hands-on experience, as mentioned in the research by Brown and Jackson (2020), is invaluable for understanding the unique needs and behaviours of preschool-age children. Experienced teachers are often better equipped to create supportive and nurturing classroom environments that foster children's social, emotional, and cognitive development.
In culturally diverse settings like many ECDC, teachers' cultural competence is crucial. Educators with training and experience in cross-cultural education, as highlighted by the work of Garcia and Nguyen (2017), are better equipped to create inclusive and culturally responsive learning environments. They can effectively bridge cultural differences, recognize diverse learning styles, and adapt teaching strategies to meet the needs of children from various backgrounds.
The field of Early Childhood Education is dynamic, and research continually informs best practices. Therefore, teachers' commitment to ongoing professional development is essential. This commitment may involve attending workshops, conferences, or pursuing advanced degrees in the field. Continuous learning helps teachers stay current with research-based approaches and innovative teaching methods (Bowen et al., 2019).
ECD educators often benefit from collaborating with colleagues and participating in professional networks. Research by Smith and Martinez (2018) underscores the importance of professional collaboration in sharing ideas, resources, and best practices. Collaborative opportunities can enhance teachers' effectiveness and broaden their perspectives on Early Childhood Education.
[bookmark: _Toc163200433]2.6.4 Inspection of Early Childhood Development Centres by the Department of Social Welfare.
The inspection of Early Childhood Development Centres by the Department of Social Welfare is an integral component of ensuring the holistic well-being and the quality of early education for young children (UNICEF, 2020). This rigorous and systematic evaluation process, employed in many countries, including Ghana, plays a pivotal role in safeguarding the rights, safety, and educational experiences of children attending these centres. The primary and overarching goal of inspections conducted by the Department of Social Welfare is to ascertain and enforce adherence to established regulations and licensing requirements governing ECDC (UNICEF, 2020). These regulations, as highlighted in UNICEF's comprehensive guidelines (2020), encompass a wide array of factors, including health and safety standards, teacher qualifications, curriculum quality, and the overall well-being of children. The rigorous scrutiny of compliance with these regulations is fundamental to maintaining high standards of care and education.
Central to the inspection process is the unwavering commitment to safeguarding the safety and well-being of children attending ECDC. This encompasses a meticulous evaluation of the physical infrastructure to identify and mitigate potential safety hazards (Gyabaah and Acheampong,2018). Additionally, inspectors meticulously assess sanitation and hygiene standards, ensuring that they meet the stringent requirements necessary to provide children with a clean and hygienic environment (Gyabaah and Acheampong, 2018). Furthermore, the verification of child-to-staff ratios ensures that individualised attention and care are provided, reinforcing the well-being of each child (Gyabaah and Acheampong, 2018).
Educational quality is a paramount consideration within the inspection process. The curriculum, teaching methods, and learning materials employed within ECDC undergo rigorous assessment. The aim is to ensure that these components align with age-appropriate developmental milestones and create a stimulating and engaging learning environment for young children. This alignment is essential for nurturing children's cognitive and socio-emotional growth (Johnson and Smith, 2019).
Inspectors pay meticulous attention to the qualifications and training of teachers within ECDC. These educators are expected to possess relevant certifications or degrees in Early Childhood Education or related fields. Furthermore, their expertise in child development and pedagogical practices is assessed to ensure that they are well-prepared and qualified to provide quality education to young learners (Adjei and Darkwa, 2021).
Another pivotal dimension of inspection relates to health and hygiene standards within ECDC. Inspectors critically examine the availability of clean drinking water, the adequacy of sanitation facilities, and the implementation of rigorous hygiene routines. These measures are essential to prevent the spread of diseases and ensure the overall well-being of children within these centres (UNICEF, 2020).
While inspections serve the essential purpose of ensuring regulatory compliance, they also offer an invaluable opportunity for ECDC to receive feedback and guidance for continuous improvement. Centres are encouraged to address any deficiencies identified during inspections promptly. This commitment to self-assessment and ongoing enhancement, as elucidated by Bowen et al. (2019), is intrinsic to the pursuit of providing the best possible environment for the holistic development of children.
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Ensuring compliance with regulatory policies and addressing noncompliance in Early Childhood Development Centres is of paramount importance to uphold the quality of care and education provided to young children. The remedies for both compliance and noncompliance situations play a pivotal role in shaping the effectiveness of ECDC. 
Recognition and support: ECDC that consistently demonstrate compliance with regulatory policies should be acknowledged and supported by relevant authorities. Recognition not only acknowledges their efforts but also serves as a morale booster, motivating them to maintain high standards (World Bank, 2019). Such recognition can take various forms, including recommendations, awards, or official certificates, thereby reinforcing the commitment to compliance.
Capacity building: Continuous improvement is essential for sustaining compliance in ECDC. Capacity-building programs are an effective remedy in this regard, as they equip centres with the knowledge and skills needed to maintain high standards (UNESCO, 2019). These programs encompass a wide range of areas, including curriculum development, teacher training, health and safety practices. They empower centres to continually enhance their practices and stay aligned with regulatory requirements.
Collaboration and networking: ECDC that comply with regulations can harness the power of collaboration and networking to further enhance their practices. Collaboration with other institutions and organisations allows for the sharing of best practices and resources (Smith and Martinez, 2018). This collaborative approach creates a collective effort to raise the bar for Early Childhood Education standards. It fosters an environment of mutual learning and continuous improvement.
Feedback mechanisms: Establishing effective feedback mechanisms is essential for ensuring ongoing compliance in ECDC. These mechanisms allow centres to receive valuable input from various stakeholders, including parents, teachers, and local communities (Johnson and Williams, 2020). Regular feedback helps identify areas of strength and areas for improvement, contributing to sustained compliance. It ensures that centres remain responsive to the evolving needs and expectations of their stakeholders.
Technical assistance: For ECDC facing noncompliance challenges, the provision of technical assistance is a vital remedy. Technical assistance involves experts or mentors working closely with noncompliant centres to address specific challenges and develop strategies for meeting regulatory requirements (UNICEF, 2020). This hands-on approach provides targeted guidance and support, helping centres overcome obstacles to compliance.
Training and professional development: Noncompliant centres often benefit from additional training and professional development opportunities for their staff. These programs can cover areas such as curriculum enhancement, teacher qualifications, health and safety protocols (Bowen et al., 2019). Training and professional development empower staff with the necessary skills and knowledge to rectify noncompliance issues effectively.
[bookmark: _Toc163200435]2.7 Regulatory, legal institutional frameworks of Early Childhood Development Centres in Ghana
The regulatory and legal institutional frameworks governing Early Childhood Development Centres in Ghana provide the essential structure and guidelines for the operation and oversight of these crucial educational institutions. These frameworks are designed to ensure the quality, safety, and well-being of young children attending ECDC (UNICEF, 2020).  
[bookmark: _Toc163200436]2.7.1 The Early Childhood Care and Development Policy: 
The foundational regulatory framework governing Early Childhood Development Centres in Ghana is centred around the Early Childhood Care and Development Policy, introduced in 2004 by the Government of Ghana (Government of Ghana, 2004). This policy stands as a pivotal document that outlines the overarching vision and objectives guiding the development and regulation of ECD services throughout the nation.
At its core, the policy envisions a holistic approach to child development that transcends mere education. It acknowledges the significance of the early years as a critical period in a child's life when cognitive, social, emotional, and physical development intertwine to establish the bedrock for future growth and success. This holistic perspective emphasizes not only cognitive skills but also social and emotional well-being, underlining the aim of fostering well-rounded, resilient individuals.
Quality education is a central tenet of the Early Childhood Development Policy. It places a strong emphasis on the provision of a nurturing and stimulating learning environment that aligns with the developmental needs of young children. This environment not only imparts knowledge and skills but also instils a love for learning, nurturing curiosity, and laying the foundation for a lifelong pursuit of knowledge (Government of Ghana, 2004).
A distinctive feature of the policy is its recognition of the shared responsibility for the welfare and development of young children. It highlights the active involvement of multiple stakeholders, including parents, communities, civil society organisations, and government agencies. This collaborative approach underscores the collective commitment to the well-being and education of Ghanaian children.
The Early Childhood Care and Development Policy aligns with international best practices in Early Childhood Education and Development. This alignment underscores Ghana's dedication to providing children with a culturally relevant and holistic education, respecting the diverse backgrounds and contexts in which children grow and learn.
Practically, the policy forms the foundation upon which subsequent legislation and regulation in the ECDC are constructed. It provides the guiding principles and overarching objectives that inform the development of specific regulations, standards, and practices, all geared towards ensuring the quality, safety, and well-being of children in ECDC.
Since its inception in 2004, this policy has evolved dynamically to adapt to the changing needs and aspirations of Ghanaian children. This adaptive approach reflects Ghana's commitment to continually enhance its ECD services, providing the best possible foundation for the nation's children (Government of Ghana, 2004).
[bookmark: _Toc163200437]2.7.2 The Ghana Education Service (GES)
The regulatory and oversight mechanisms governing Early Childhood Development Centres in Ghana are significantly influenced by the pivotal role played by the Ghana Education Service (GES). Established as a crucial authority, the GES assumes responsibilities that encompass curriculum development, teacher training, and the establishment of essential standards for ECDC (GES, 2019).
One of the vital functions of the GES is to guide the development of curriculum frameworks for ECDC (GES, 2019). These frameworks outline the educational content, teaching methods, and learning objectives tailored to the specific needs and developmental stages of young children. By providing direction in curriculum development, the GES ensures that ECDC offer a well-structured and age-appropriate educational experience that aligns with national educational goals.
The GES also actively contributes to the professional development and training of ECDC staff (GES, 2019). This includes the qualifications and competencies required for teachers and caregivers working in these centres. By establishing clear standards for teacher training, the GES contributes to ensuring that ECDC are staffed with educators who possess the necessary skills and knowledge to provide quality services in Early Childhood Education.
Another critical aspect of the GES's role is the establishment of comprehensive standards for ECDC (GES, 2019). These standards encompass various facets, such as safety protocols, infrastructure requirements, teacher qualifications, and child-to-staff ratios. The standards set by the GES are designed to create a framework that fosters a safe, nurturing, and conducive learning environment for young children.
In addition to providing guidance and setting standards, the GES takes on the responsibility of monitoring ECDC to ensure their compliance with established regulations (GES, 2019). Regular inspections and assessments are conducted to evaluate whether centres are adhering to the prescribed standards. This monitoring process is crucial in upholding the quality of care and education provided in ECDC ensuring the safety and well-being of the children.
[bookmark: _Toc163200438]2.7.3 Licensing and accreditation
In Ghana, the operation of Early Childhood Development Centres is subject to a mandatory licensing requirement overseen by the Department of Social Welfare under the Ministry of Gender, Children, and Social Protection (Government of Ghana, 2019). This licensing process serves as a critical regulatory mechanism designed to ensure that ECDC adhere to specific criteria encompassing safety, teacher qualifications, facilities, and curriculum.
The licensing process plays a pivotal role as a regulatory safeguard, requiring ECDC to undergo a thorough assessment to ascertain their compliance with prescribed standards and requirements. This assessment is paramount for safeguarding the well-being and holistic development of the children attending these centres (Government of Ghana, 2019). Within the licensing criteria, ECDC are obligated to adhere to stringent safety standards to ensure the physical safety of children within their premises. These standards encompass the presence of safety equipment, adherence to safety protocols, and measures designed to prevent accidents or injuries. Compliance with these safety standards is essential in establishing a secure environment where children can engage in learning and play without undue risk (Government of Ghana, 2019; UNICEF, 2020).
Another critical component of the licensing process pertains to the qualifications of the teachers and caregivers employed in ECDC. The licensing authority assesses whether the staff members possess the requisite qualifications and competencies to provide quality care and education to young children. This emphasis that teacher qualifications align with the broader goal of ensuring that children receive education from trained and skilled professionals (Government of Ghana, 2016; Boateng et al., 2020).
Early Childhood Development Centres seeking licensing must meet specified facility standards, encompassing the physical infrastructure, hygiene, and overall suitability of the premises for young children (UNICEF, 2020). This includes considerations such as the availability of age-appropriate furniture, sanitation facilities, and a conducive learning environment. The aim is to create a nurturing and developmentally appropriate space that fosters children's growth and well-being (Government of Ghana, 2019).
Licensing criteria also encompass curriculum compliance, ensuring that ECDC implement an approved curriculum that aligns with national educational objectives and guidelines. This curriculum is designed to provide children with a well-rounded and age-appropriate educational experience, fostering their cognitive, social, and emotional development (Government of Ghana, 2016; GES, 2019).
[bookmark: _Toc163200439]2.7.4 The Education Act (Act 778, 2008)
The Education Act of Ghana, officially known as Act 778 of 2008, holds significant importance in shaping the educational landscape of the country, including early childhood education. This legislation establishes the legal framework for education in Ghana and extends its provisions to Early Childhood Education.
One of the key mandates of the Education Act is the inclusion of Early Childhood Education within the national education system. This inclusion signifies the recognition of the critical role that Early Childhood Education plays in laying the foundation for a child's lifelong learning journey. By enshrining Early Childhood Education within the legal framework, Act 778 underscores its importance in the broader educational context. Furthermore, the Education Act outlines the responsibilities and obligations of educational institutions, including those offering Early Childhood Education (Amponsah, 2019). 
This includes adherence to quality standards, teacher qualifications, infrastructure requirements, and curriculum guidelines. By setting clear expectations and standards, the Act aims to ensure that Early Childhood Education in Ghana maintains a high level of quality and consistency (Government of Ghana, 2020).
[bookmark: _Toc163200440]2.7.5 The National ECD Curriculum Framework
Ghana's National Early Childhood Development Curriculum Framework is a pivotal document that plays a central role in shaping the educational experiences of young children in the country (UNICEF 2020). Developed by the Ghana Education Service (GES) in 2019, this framework provides comprehensive guidance on the educational content and activities that should be implemented in ECDC across the nation.
One of the core objectives of the National ECD Curriculum Framework is to promote holistic child development (Government of Ghana, 2020).
It recognizes that early childhood is a critical period for cognitive, social, emotional, and physical development. As such, the framework is designed to encompass a wide range of developmental domains, ensuring that children receive a well-rounded and balanced education during their formative years (UNICEF, 2020).
Moreover, the framework aligns with international best practices in Early Childhood Education. This alignment reflects Ghana's commitment to providing high-quality early childhood education that is in line with global standards. By drawing from international best practices, Ghana aims to ensure that its ECDC offer educational experiences that are not only culturally relevant but also prepare children to thrive in an increasingly interconnected world (Government of Ghana, 2020).
In summary, the Education Act and the National ECD Curriculum Framework collectively serve as crucial pillars in Ghana's approach to Early Childhood Education. The legislation provides the legal foundation for the inclusion and regulation of Early Childhood Education (Government of Ghana, 2020). While the curriculum framework guides the content and quality of educational experiences for young children, emphasising holistic development and international alignment. Together, these elements demonstrate Ghana's commitment to providing a strong educational foundation for its children (Government of Ghana, 2020).
[bookmark: _Toc163200441]2.8 Conceptual framework 
A conceptual framework in research is the outlining of the possible courses of action with the use of diagrams. Based on the literature reviewed, a conceptual framework serves as a roadmap to achieving the main objective of the study showing the operation of early childhood education being influenced by socio-economic factors. 
Qualifications of proprietors and care givers
The Role of the 
Department of Social Welfare
Regular inspections of the premises
Registered day care centres
Criteria for granting permit
Actions of compliance/noncompliance 
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Conducive environment for teaching and learning












[bookmark: _Toc163270736]Figure 2.1 Conceptual framework
Source: Researcher’s construct, 2023	
[bookmark: _Toc163200442]CHAPTER THREE
[bookmark: _Toc138167851][bookmark: _Toc163200443]RESEARCH METHODOLOGY
[bookmark: _Toc138167852][bookmark: _Toc163200444]3.1 Introduction
[bookmark: _Toc138167854][bookmark: _Toc163200445]3.2 Description of the study area 
The Wa Municipality, one of the eleven districts and municipalities that make up Ghana’s Upper West Region was the site of the data collection. In line with Legislative Instrument (LI) 1800, the Wa Municipality was elevated from a district to a municipality. The decentralisation strategy put in place in 1988 under Section 10 of the Local Government Act of 1993 (Act 426), which allowed for this elevation, made it practicable. The Wa East District, Wa West District, Wa North District, and Nadowli District all share administrative borders with Wa, which is the region’s capital and major city. The Wa Municipality is situated between 1°40’ and 2°45’ latitude and 9°32’ and 10°20’ longitude. The region has an average elevation of 160 to 300 meters above sea level and is located in the upper savannah plains. The Wa Municipality is predicted to have a population of 200,672, with 98,493 men and 102,179 women. According to the (GSS, 2021) the municipality has 190,962 households (93,232 men and 97,730 women) and 9,710 non-households (5,261 men and 4,449 women). The municipality has a total of 72 preschools (GSS, 2018). In 2013, the Ghana Statistics Service estimated that 45.2% of people aged 15 and older were economically inactive and dependent, compared to 54.8% of those in the labour force who were actively looking for work. 
Agriculture, which yields valuable products including shea butter, baobabs, char wood, mangoes, dawadawa, and kapok, is the municipality’s main source of income. Over 70% of the population, according to the District Assembly (20019), is dependent on the revenue generated by these resources. The region only has one rainy season, with an average annual rainfall range of 75 to 115 cm. Despite this rainfall pattern, over 80% of the population of the Wa Municipality relies on farming as their primary source of income, which contributes to the municipality’s mostly agricultural economy (Garba, 2018). According to GSS (2021), 65.2 percent of inhabitants in the [image: C:\Users\user\Documents\Wa Municipal Profile_files\1767810.png]Municipality are literate, compared to 34.8 percent who are not.









[bookmark: _Toc163270737]Figure 3.1 Map of Wa Municipality
Source: Harmattan Geo-Spatial, 2019
[bookmark: _Toc163200446]3.3 Research philosophy
The investigation under study was grounded in the philosophical premise of constructivism. According to this theoretical framework, people give meaning to what they observe and that reality is socially and culturally formed through language. In addition, rather than acting as an impartial observer, the researcher is seen as an essential component of the reality under study. As such, knowledge is seen as inseparable from the construction of reality (Yin, 2018). With an emphasis on enhancing the quality of Early Childhood Development and advancing equity for everyone through its establishment and operations, the Department of Social Welfare functions as a supplier of social security. (Yin, 2018).
[bookmark: _Toc163200447]3.4 Research approach
[bookmark: _Toc138167856]The qualitative research approach with philosophical assumptions guided the overall plan of the study. This methodology permits researchers to exercise creativity and genuity in choosing techniques and procedures from both qualitative and quantitative approaches that are most appropriate for achieving the research objectives (Creswell, 2018). 
This entails conducting a comprehensive, contextual, and in-depth analysis of a specific study. This research approach proves invaluable for unravelling intricate social phenomena, exploring real-world scenarios, and generating profound, detailed insights (Yin, 2018). 
The qualitative nature of this study necessitates the utilisation of data collection methods such as interviews and observations. These qualitative techniques enable researchers to capture the intricate and multifaceted nature of the study, facilitating a nuanced exploration (Merriam and Tisdell, 2019). 
[bookmark: _Toc163200448]3.5 Research design
The study employed descriptive survey design in order to achieve the objectives of the study. This was very imperative to help the researcher to seek deeper and rich understanding into the topic under investigation. 
A descriptive survey design was a comprehensive and in-depth investigative approach ideally suited for the Assessment of Department of Social Welfare's role in Early Childhood Development Centres operations within the Wa Municipality. It involved a focused and thorough examination of the selected day care centres, aiming to uncover the complex dynamics and interactions between these centres and the Department of Social Welfare (Yin, 2018).
In the context of this study, the primary essence of a descriptive survey design lied in the deliberate selection and meticulous study of ECDCs. These centres were purposefully chosen to represent a diverse array of characteristics, including factors such as class size, spacious environment, geographical location, and the socioeconomic context of the communities they serve. This diversity was integral to enabling a comprehensive exploration of the multifaceted relationship between ECDCs and the Department of Social Welfare (Creswell, 2017).
At the core of the descriptive survey design was the thorough analysis of the gathered data. The researcher delved deeply into the intricacies of how the Department of Social Welfare influences and supports the operations of ECDCs. 
[bookmark: _Toc138167857][bookmark: _Toc163200449]3.6 Target population
The target group for this study consists of all the proprietors/headteachers and caregivers of private day care centres and the officials of the Department of Social Welfare in the Wa Municipality because they are deemed to have sufficient information which helped answered the research questions. The decision to focus on these particular individuals was driven by the research objectives and recognition of their relevant knowledge and expertise, which contributed to gathering data that was directly relevant to the study’s objectives. The management of Early Childhood Development Centres involves major contributions from supervisors, non-teaching staff, and members of the school management committee. However, as these positions are not primarily related to the administration of these facilities, the researcher decided to leave them out of the target population. All the private day care centres in the Municipality were targeted. The rationale behind including proprietors/head teachers and caregivers in the target group lies in the day-to-day interaction with children in ECDC. It is also important to state that the Department of Social Welfare provides the legal and administrative framework for running Early Childhood Development Centres which is why it is crucial to include DSW officials in the target population. 
[bookmark: _Toc138167858][bookmark: _Toc163200450]3.7 Sample size and sampling techniques 
The study adopted a non- probability sampling technique. Sharan (2020), suggests that non- probability sampling is the most common one. Purposive sampling encourages analysts to investigate a study which is “Information-rich”. This method is based on the assumption that the investigator wants to understand and gain insight and therefore must select a sample from which the most can be learned (DePaulo (2018) and Oppong (2021). According to Oppong (2021), it may be impracticable or unaffordable expensive to investigate every instance of a phenomenon in qualitative studies, so it is necessary to select a specific number of respondents from the community based on the research objectives as the study’s sample. The sample size for this study consisted of 90 respondents from 87 sampled private day care centres and 3 key respondents from the Wa Municipal Department of Social Welfare and Community Development. The centres were selected using the convenience sampling technique to obtain the 87-day care centres while the 3 key respondents from the DSW were selected using purposively sampling technique based on expertise relevant to the objectives of the study. It is important to note that this study exclusively focused on private childcare centres in the Wa Municipality based on the compliance requirements imposed on public childcare facilities by government regulations. Private childcare centres were chosen to complement or challenge the data primarily obtained from the Department of Social Welfare and Ghana Education Service. A set of criteria was used to select the centres. In order to obtain information from the diverse centres in the Municipality, the researcher categorised the total number of centres into those who were registered with the DSW, those who registered and had renewed their contract with the DSW and those who are in full operation but had not registered at all with the DSW at the time of the study.  Based on this, a convenient sample was determined from the various categories. This resulted in a sample size of 87 centres (respondents) comprising 44 centres that were registered and had renewed their contracts, 24 were registered but had not renewed their contracts, and 19 were not registered at all. This diversity made it possible for the researcher to investigate the extent to which the DSW had lived up to its mandate of ensuring a well-regulated environment for Early Childhood Development Centres in the Municipality. Together with the three respondents from the DSW, the total sample size was 90.
A small sample size is thought to be sufficient given the homogeneity of the research area. The accumulation of voluminous data with identical responses could, however, result in inaccuracies in the field data collected from respondents. This is because public childcare facilities quickly comply with all applicable standards and legal regulatory frameworks controlling their operations after being acquired and administered by the government.
[bookmark: _Toc138167859][bookmark: _Toc163200451]3.8 Sources of data
The study used both primary and secondary data because it gave rich information needed to achieve the objectives of the study. 
[bookmark: _Toc163200452]3.8.1 Primary data
[bookmark: _Hlk145621353]Primary data was obtained from the field using interview guide, observation checklist and an audio recorder. This was the main source of data for the study. Specifically, primary data was collected in order to reconcile the information gathered from other sources on the criteria used by the Department of Social Welfare for the establishment and operation of Early Childhood Development Centres, the number of Early Childhood Development Centres which are registered and had renewed their contracts  and operated under the regulation of the Department of Social Welfare, those registered but had not renewed their contracts and those in operation without registration in the Wa Municipality, the Educational and Professional background of teachers of  Early Childhood Development Centres in the Wa Municipality, as well as the frequency of inspection of Early Childhood Development Centres by the Department of Social Welfare. 
[bookmark: _Toc163200453]3.8.2 Secondary data
The secondary data was obtained from the Department of Social Welfare’s annual reports, Wa Municipal Education Directorate, census data from Ghana Statistical Service, specifically, on the number of Early Childhood Development Centres which are registered and operated under the regulation of the Department of Social Welfare in the Wa Municipality. This information helped to provide the baseline for the primary data already collected data, it also helped the researcher to discuss and make comparisons in the analyses of both the primary and secondary data, in order to give meaning to the data.
[bookmark: _Toc163200454]3.9 Data collection techniques
The study used semi-structured interview as the main data collection technique.  In the context of the research topic, the choice of semi-structured interview is justified based on its suitability for collecting in-depth information and gaining comprehensive insights from key stakeholders involved in Early Childhood Development Centres and the Department of Social Welfare in the Wa Municipality.
One key justification for employing semi-structured interviews is the versatility it offers in gathering qualitative data. Given the complexity of the research topic, which involves understanding the multifaceted interactions between ECDC and the Department of Social Welfare, open-ended questions allowed the respondents to provide detailed and nuanced responses. This flexibility ensures that participants can express their perspectives and experiences fully, contributing to a more comprehensive understanding of the subject matter.
Furthermore, the choice of semi-structured interviews is grounded in the diverse range of participants involved in ECDC operations and the Department of Social Welfare. These stakeholders include proprietors/headteachers, caregivers and officials from the Department of Social Welfare. Conducting interviews with a variety of participants ensures that the research captures a wide spectrum of perspectives and experiences, providing a holistic view of the topic.
Semi-structured interviews also allowed for probing and follow-up questions, which is another key justification. This probing capability enables researchers to delve deeper into participants' response, seeking clarification or additional information when necessary. It empowers researchers to explore unexpected insights that may arise during the interviews, ensuring that no valuable data is left unexplored. The adaptability of semi-structured interviews is especially valuable in a research context where the dynamics between ECDCs and the Department of Social Welfare may reveal unanticipated opportunities or challenges. Researchers can adjust their questions on the fly to investigate emerging themes, making this method particularly well-suited for a topic that may evolve as the interviews progress.
Additionally, the qualitative data collected through semi-structured interviews offered a rich and holistic understanding of the subject matter. Respondents have the freedom to share their personal experiences, anecdotes, and perceptions, providing valuable context and depth to the research findings. This aligns with the research goal of comprehensively Assessing the Role of the Department of Social Welfare in ECDC operations, which requires an exploration of the human experiences and perspectives involved.
In summary, the choice of semi-structured interviews for this study is justified due to their flexibility, adaptability, suitability for diverse participant groups, and their capacity to yield rich qualitative data. These characteristics align with the complex and multifaceted nature of the research topic, making semi-structured interviews an appropriate and effective research method for this study.
[bookmark: _Toc138167867][bookmark: _Toc163200455]3.10 Data analysis and presentation
In this study, the data analysis was qualitative in nature, focusing on searching for patterns and ideas within the collected data.
The data obtained from interviews was initially cleaned in order to avoid or reduce errors, organized orderly into themes to facilitate the analysis process, presented for the researcher to have a clear picture of the data, analysed the data critically avoiding biases and lastly discussed the data thereby drawing conclusion. Interpreting the findings was the final stage of data analysis. This involved interpreting the results and findings. This was done by identifying themes that align with the research objectives. The interpretation provided a deeper understanding of the data and offered insights into the phenomenon under investigation. Thus, a continuous thorough reading, sorting and grouping of the data was done to gain understanding of the salient features of the particular situation being studied (Riessman, 2018). Systematic comparisons were made among the identified themes to establish similarities or commonalities. This was done to ensure accuracy, fairness and representativeness. The themes were validated by listening to the audio recordings and comparing them with the visual transcripts, ensuring consistency between the two sources. Once the validation process was complete, the analysis took on a narrative form, based on the experiential accounts provided by the respondents.
[bookmark: _Toc138167871][bookmark: _Toc163200456]3.11 Ethical considerations
The ethical considerations of a research study are a crucial element that cannot be overlooked. Obtaining informed consent from research participants is a critical ethical consideration. Furthermore, it involves conforming to all established research principles as outlined by Mugenda and Mugenda (2018). The researcher adhered to all pertinent research protocols for this study, which encompassed upholding confidentiality, integrity, transparency, and responsibility, and obtaining authorisation from the requisite entities and personnel. As a result, the participants experience less unneeded anxiety, fear, and damage, and the investigator can build trust with both the participants and the field supervisors. The Department of Social Welfare in the Wa Municipality gave the researcher permission to conduct the study, and the SDD-UBIDS offered an introduction letter. Before conducting in-person interviews with the participants, the researcher planned a visitation to the DSW and the chosen schools, where he interviewed the officials of the Department of Social Welfare, proprietors/headteachers, and caregivers. The respondents were provided with guarantees that they would not be exposed to any harm or subjected to unfair treatment. The participants were informed that their involvement in the study was optional and that aliases were employed to safeguard their anonymity and ensure privacy.


[bookmark: _Toc163200457]CHAPTER FOUR 
[bookmark: _Toc163200458]FINDINGS, ANALYSIS AND DISCUSSIONS 
[bookmark: _Toc163200459]4.1 Introduction 
This chapter of the study presents and discusses the findings from the field of the study. The presentation and the discussions of the data is done based on themes in line with the research objectives. These themes are, the criteria used by the department of social welfare for the establishment and operation of Early Childhood Development centres, the educational and professional background of teachers of Early Childhood Development centres in the Wa Municipality, The frequency of inspection of early childhood development centres by the Department of Social Welfare, as well as the Department of Social Welfare’s actions on compliance/noncompliance on Early Childhood Development Centres. 
[bookmark: _Toc138343516][bookmark: _Toc163200460]4.2 Socio-demographic background of respondents
[bookmark: _Toc163200461]4.2.1 ECDC respondents
The data collected from the selected day-care centres provided information on the gender distribution of the respondents. A total of 87 respondents were interviewed, out of the 87 respondents, 28 were males, accounting for 32.1% of the total respondents. The majority of the respondents, 59 individuals, were identified as females, representing 67.8% of the total respondents. In terms of age, the data revealed that 46 of the respondents interviewed belonged to the age bracket of 39-49 years. 15 of the respondents were between the ages of 18-29, and the remaining 26 of the Respondents selected were between the ages of 29-39. In terms of educational background, 42 of the respondents had obtained their educational qualifications from a university. 24 respondents, have received their education from a polytechnic institution 13 respondents had completed their education at a School of Social Work and the remaining 8 had no certificates. 
[bookmark: _Toc163200462]4.2.2 Department of Social Welfare respondents
A total of 3 individuals were interviewed; One (1) male and two (2) females. In terms of educational background, all the 3 of the respondents had obtained their educational qualifications from a university. Two of them have degree in basic education and one has diploma in social work. In terms of age 2 of the respondents were between the ages of 18-29 and 1 respondent was between the ages of 49-59.

[bookmark: _Toc163270738]Figure 4.1: Gender distribution of respondents
Source: Author’s own construct, 2023  








[bookmark: _Toc163270739]Figure 4.2: Age distribution of respondents
Source: Author’s own construct, 2023  




[bookmark: _Toc163270740]Figure 4.3: Educational distribution of respondents
Source:  Author’s own construct, 2023  
[bookmark: _Toc163200463]4.3 The criteria used by the Department of Social Welfare for the establishment and operations of Early Childhood Development Centres. 
Early Childhood Development Centres play a pivotal role in nurturing the cognitive, social, and emotional development of young children. These centres provide a safe and stimulating environment such as potable water, toilet facilities, enough playground, electricity, kitchen, enough number of caregivers and sizeable classrooms where children can learn and grow during their formative years. To ensure the quality and effectiveness of these vital institutions, governing bodies such as the Sections 115 to 120 of the Children’s Act, 1998 (Act 560) and the Department of Social Welfare establish criteria and guidelines for the establishment and operation of Early Childhood Development Centres. 
[bookmark: _Toc163200302]Table 4.1: Below are some identified Private Day Care Centres in the Wa Municipal Assembly
	SN
	NAMES OF SCHOOLS

	1.
	TENDER CARE INTERNATIONAL

	2.
	STAR STANDARD INTERNATIONAL

	3.
	PRESBY SSNIT MODEL INTERNATIONAL

	4.
	AGDAM INTERNATIONAL

	5.
	ANCILLA R/C SCHOOL

	6
	OUR HOME INTERNATIONAL

	7.
	ST. FRANCIS SCHOOL INTERNATIONAL

	8.
	NEW JOY ACCADEMY

	9.
	DAN IBU INTERNATIONAL

	10.
	TIMES BAPTIST ACCADEMY

	11.
	FOUNTAIN GATE INTERNATIONAL

	12.
	EMMANUEL REG. BAPTIST SCHOOL

	13.
	SWEET MOTHER ACADEMY

	14.
	WA INTERNATIONAL

	15.
	TUPASO INTERNATIONAL PREP.

	16.
	IDDRISIYAT INTERNATIONAL

	17.
	ONE TOURCH ACCADEMY

	18.
	CARDINAL DERY MEMERIAL

	19.
	FIC ST. LOUIS EDUCATIONAL COPLEX 

	20.
	SENIOR VICTORY COLLEGE

	21.
	EMMANUEL REG. BAPT INTERNATIONAL KUNFABIALA

	22.
	NOBLE MINDS PREPARATORY

	23.
	KARIFA KIDS INTERNATIONAL

	24
	PLANET KIDDY CRE

	25.
	LIGHT HOUSE CHRISTIAN MEMORIAL

	26.
	HOPE OF GLORY INTERNATIONAL SCHOOL

	27.
	KHAIRIYA INTERNATIONAL SCHOOL

	28.
	BAASUNG ACADEMY 

	29.
	RIYAD INTERNATIONAL

	30.
	77 ACADEMY COMPLEX

	31.
	NOOR MAHAMAUD INTERNATIONAL

	32.
	TOWER OF GRACE ACADEMY 

	33.
	ANSUARAL ISLAMIC INSTITUTE

	34.
	LORGIE MEMORIAL ACADEMY

	35.
	BOMANDI INTERNATIONAL SCHOOL

	36.
	ELIAS SCHOOL

	37.
	MAALIYIRI ACADEMY

	38.
	BERVELY HILLS

	39.
	USTARZ HASAN ISLAMIC SCHOOL COMPLEX

	40.
	SMART STAR ACADEMY

	41.
	JUNOO INTERNATIONAL

	42.
	NAAFAA SCHOOL COMPLEX

	43.
	RISING STAR INTERNATIONAL

	44.
	LIMANYIRI ISLAMIC SCHOOL COMPLEX

	45.
	UMMUL-QURA ISLAMIC SCHOOL

	46.
	SHAMMAH AL-WATEED INTERNATIONAL SCHOOL COMPLEX

	47.
	FATUMA FARIDA ACADEMY  

	48.
	WAALA INTERNATIONAL

	49.
	PREVAILER

	50.
	SKY LIMIT INTERNATIONAL

	51.
	HOME OF OPHANAGE

	52.
	REDEEMER ACADEMY 

	53.
	AMASING STAR ACADEMY 

	54.
	WA CENTRAL INTERNATIONAL

	55.
	ROYAL ACADEMY 

	56.
	MARY IMMACULATE CATH. SCHOOL

	57.
	MUSKO SCHOOL

	58.
	EMMANUEL INTERNATIONAL SCHOOL COMPLEX 

	59.
	DAUBILE MEMORIAL ACADEMY 

	60.
	MARIAM MEMORIAL INTERNATIONAL

	61.
	LOUIS RUTTES

	62.
	LAMPLIGH ACADEMY

	63.
	JESLOVE INTELLECTUAL ACADEMY

	64
	ZINANOBA INTERNATION SCHOOL

	65
	ANSOURUL ISLAM   INSTITUTE

	66
	WESOAMA FOUNDATION

	67
	KING’S PALACE INTERNATIONAL SCHOOL

	68
	HIGH RANKING INTERNATIONAL


Source: Ghana Education Service- Wa Municipal, 2023
One of the interviewees from the Department of Social Welfare said:
‘‘As of December 2022, there were 68 registered day-care centres operating in the Wa Municipality under the oversight of our department and with this only 20 have renewed their contract with us. The challenge here is, many of the proprietors do not know that they have to register their centres with our department and are to renew their contract yearly. We are as a department are doing our best but the government is not helping us at all. At times, we don’t blame them because they are ignorant of that. If there were enough resources, like we would organise public education for them to create awareness’’ [ A male respondent from the Department of Social Welfare]
Another respondent from the DSW said; 
‘‘Yes, we conduct thorough inspections of the premises before granting registration to day-care centres. These pre-registration check-ups are essential to ensure that centres meet all necessary criteria and standards. Again, some are in operation without any knowledge about the department’s role and we suspect that some are in operation without our permission. So far so good, from 2012 to date, many proprietors are now complying to the laid down procedures for operations of day care centres. In 2022, 20 centres had renewed their contracts with us. But we are yet to find out those in operations without our permission’’.  [ A female respondent from the DSW]
Further interaction with the DSW representative led to a discovery that, the department does a lot of scrutinisation before given out any permit for the operation of day-care centres in the Wa Municipality.
One of the interviewees from the selected Early Childhood Development Centres said; 
‘‘Yes, officers from the Department of Social Welfare (DSW) came here for inspections before I was given the permit to operate. However, this is ministerial calling and if they had never come for this official duty, I wouldn’t have done anything against these innocent children. Personally, I don’t joke with children at all. I make sure that I provide all their needs for them’’. [A female proprietress from one of the selected centres]
It can be deduced from this statement that proprietors in general are very proud of the efforts they are putting in to render welfare services for the children.
Further interviews, helped the researcher to discover that, 70% of the sampled ECDC within the study area operate within the minimum requirement for the establishment of operations of day care centres in the Wa Municipality. 
During the interview, a respondent at one of the selected ECDC said; 
‘‘At the beginning of our school's operation, we had 6 classrooms and now we have 8 class rooms to accommodate the children.’’ [ A headmaster from the sampled size]
Another respondent from the sampled ECDC also said;
‘‘At the inception of our school, we had 8 classrooms available for the children. Due to the increase in the number over the years, the management of the school is aiming at two classes to the available spaces in our new site’’. [ A proprietor from one of the centres]
[bookmark: _Hlk146192712]In furtherance to the responses above, further probing brought to light that, 68 of the day care centres had enough facilities such as spacious classrooms, toilets, mats and chamber pots. However, the centres that did not have chamber pots prioritized flush toilets. In the interview process, a headmaster of one the selected ECDC said;  
‘We did not have any chamber pots at the inception of the school as we prioritize using proper toilet facilities. In this modern era once pampers have been introduced chamber pots are useless”. [ headmaster of age 40 years]
A respondent from one of the ECDC who had an adequate number of mats and chamber pots also said in an interview;
‘‘We had 14 chamber pots when the school was first established, apart from that, at the inception of the school, we had 16 mats for the children’’. [ A female caregiver]
A respondent who was a headmistress of one of the selected ECDC said in an interview that;
‘‘normally when the Department of Social Welfare comes for the pre- inspection, they first go through the profile of our teachers to see their qualifications and their level of training. Aside from that, the Department of Social Welfare, checks the adequacy of mats, chamber pots, classroom space, toilet facilities, potable water, proper sanitation amongst others’’. [ A headmistress from the sampled centres]
In the course of interviewing the respondents, it was discovered that professional training for the teachers in the ECDC was an exercise which was one of the major keys the DSW look up to before they grant the owners the permit to operate these centres. 
An interviewee who was the proprietor of the ECDC said;
‘‘In my school, I organize various professional training programs related to early childhood education, child development, and safety regulations from time to time. The aim of these programs is to equip my teachers with the knowledge and skills necessary to provide quality care and education for the kids in this centre.’’ [ A proprietor from the respondents]
To validate the findings of the teachers from the selected ECDC, a respondent from the Department of Social Welfare said;
‘‘normally, ECDC qualifies for operation when the centre meets the criteria of having adequate classroom space and facilities such as play grounds, adequate certified caregivers with the necessary qualifications, proper sanitation facilities, full compliance with safety regulations, and has registered with the department. Again, no criminal records and for a proprietor at least a diploma certificate is okay for qualification’’. [ A female respondent from DSW]
She (the respondent from the Department of Social Welfare) further said that, ‘‘on special occasions when the ECDC has a huge population, we normally check the ratio of certified caregivers to the children of that particular centre. The acceptable ratio is 1 teacher for every 20 to 30 pupils, this is in line with the United Nations Educational, Scientific and Cultural Organisations (UNESCO)’’. [ A female respondent from DSW]
[bookmark: _Toc163200464]4.4 The number of Early Childhood Development Centres which are registered and operate under the regulation of Department of Social Welfare in the Wa Municipality
The presence of regulation of Early Childhood Development Centres within the Wa Municipality is a topic of paramount significance in the aspect of Early Childhood Education. The number of ECDC that are officially registered and operate under the regulation of the Department of Social Welfare holds a critical place in ensuring the quality, safety, and overall well-being of young children as they embark on their educational journeys. In light of this, the data collected pointed out that, currently there are 87 day-care centres in the Municipality, out of these 44 have registered and renewed their contracts, 24 have registered but have not renewed their contracts and 19 are not registered but they are in operation. This is a big problem which needs much attention because children are dependent, vulnerable and needs total protection against their fund fundamental human rights. 

[bookmark: _Toc162867690][bookmark: _Toc163270741]Figure 4.4: Registered day care centres
Source:  Author’s own construct, 2023  

[bookmark: _Toc163200465]4.5 The educational and professional qualifications of teachers in Early Childhood Development Centres in the Wa Municipality. 
This section of the chapter presents data on the educational and professional background of teachers of Early Childhood Development Centres in the Wa Municipality. As stated earlier, 42 of the teachers of Early Childhood Development Centres who took part in the study had obtained their educational qualifications from a university. 24 of the respondents had received their education from a polytechnic institution and the remaining 13 respondents had completed their education at a School of Social Work and 8 had no certificates.

[bookmark: _Toc163270742]Figure 4.5: Education and professional qualification of teachers in ECDC
Source:  Author’s own construct, 2023  

Interview with the head teachers of the selected ECDC pointed out that, qualification to work in their respective centres was based on merit. Thus, based on experience and level of education in the field of early childhood development.
One of the headteachers said in an interview;
‘‘The minimum qualification for employing teachers in our school is a Bachelor’s degree in Early Childhood Education or a related field and relevant teaching certifications’’ [ A headteacher from one of the centres]
In addition to that, another respondent who was a headmistress also said; ‘‘out of 7 teachers in this school 6 of them hold Bachelor's, 1 of them holds a Diploma in Early Childhood Education’’. [ A headmistress from one the centres]
A respondent who was the assistant headmistress of one of the selected ECDCs also said in an interview;
‘‘In our school, the minimum qualification for employing teachers is a higher national diploma in early childhood education or a related field is a plus, teachers must have relevant teaching certification and experience working with young children’’. [An assistance headmistress]
[bookmark: _Toc163200466]4.6 The frequency of inspection of Early Childhood Development Centres by the Department of social welfare.
The frequency of inspections conducted by the Department of Social Welfare in Early Childhood Development Centres is an issue of paramount importance in the realm of child welfare and education. Early childhood development centres play a crucial role in shaping the future of the Ghanaian children, and as such, regular and effective inspections are essential to ensure the safety, well-being, and quality of care provided to children. In light of this, the findings of the study pointed out that, in a year the DSW is mandated to embark on inspection exercise four times but due to limited resources, the department is unable to do so.

[bookmark: _Toc163270743]Figure 4.6: Inspections of day care centres by the DSW 
Source:  Author’s own construct, 2023  

In an interview, a respondent from the DSW said;
‘‘Inspections of day-care centres are conducted on a quarterly basis. We aim to ensure regular oversight to maintain safety and quality standards. To be sincere with you, it has been very long time we inspected the centres but those popular ones we do go there for inspections. Honestly, some of the centres, we have never been there yet’’. [ A female official from the DSW]
To confirm the response above, a respondent who was a head mistress of one of the selected day-cares also said in an interview;
‘‘The DWS normally visit us for inspection in every three months, however as and when they will come is unknown to everyone’’ [A head mistress from one of the centres]
Another respondent who was the headteacher said;
“Oh yes, they do come here for inspections. For instance, the officials of the DSW have been here twice and I don’t know about my other competitors. As a matter of fact, in some schools I do pity the innocent children. I wonder how come they were given permit to operate. Hmm, let me reserve my comments.” [A head master from one of the centres]
The preceding quote raises interesting issues:
1. The inspectors do come for inspections so that things are done in the proper manner.
2. That the inspectors came twice already.
3. That some schools do not deserve the permit as those schools look terrible
Further probing brought to light the fact that, the date of the inspection is normally kept as a security to ensure fair evaluation.
According to the representative from the DWS, 
‘‘No, we do not pre-inform day-care centres before inspections. Unannounced visits help ensure that we get an accurate picture of their operations. My brother, if you were to be one of them, to be honest with you, you would surely pretend to put things in proper shape. So we don’t pre-inform them. We take them by surprise’’.
Based on the interviewed with the respondents, it was discovered that only forty-four (44) of the Early Childhood Development Centres in the Wa Municipality have been inspected only twice. Whereas, twenty-four (24) day care centre has been inspected only once in order to ensure that, the criteria used by the Department of Social Welfare for the establishment and operation of Early Childhood Development centres are met by these centres, nineteen (19) of the day care centres have never been inspected by the Department of Social Welfare and they did not know that the DSW is supposed to inspect their premises.
However, the above information contradicts Bronfenbrenner's Ecological Systems Theory. Particularly the third layer (the exo-system) that represents external settings and structures that indirectly impact a child's development. Once that some children are found in these centres which have never been inspected by the DSW, it endangers the welfare of these innocent children.
[bookmark: _Toc163200467]4.7 The Department of Social Welfare’s actions on compliance/noncompliance of Early Childhood Development Centres
The establishment and operation of Early Childhood Development Centres are governed by a set of regulations and standards aimed at ensuring the safety, well-being, and educational quality of young children. Within this framework, the Department of Social Welfare plays a crucial role as the overseeing and regulatory authority. The actions undertaken by the DSW to ensure compliance in ECDC constitute a vital aspect in early childhood education and welfare. This section presents results on the department of social welfare’s actions on compliance/noncompliance on early childhood development centres. 
In this case actions taken against ECDC for non-compliance include; warnings, sue for damages through fines, that is sanctions for operating without permit and penalty for late renewal of contract and in the worst-case scenario shut down.
In light of this, the respondent who spoke on behalf of the DSW said in an interview;
‘‘Yes, there have been instances where we had to take action against ECDC that failed to comply with the established regulatory framework. We first gave them warnings and later issued a court order because they didn’t obey us and we couldn’t take the law into our own hands besides, we don’t take the final decision. So far two schools have been shut down’’.  
The fact that the DSW has to give school owners a long rope, given many warning letters are given before shutting down, the Department of Social Welfare has no power and mandate to shut down any day care centre without the order of the court through the police. Hence, the DSW only goes for inspections to ensure that proprietors operate according to standard practice and procedure as per the sections 115 to 120 of the Children’s Act, 1998 (Act 560).
Another respondent also lamented ‘‘Offenses have ranged from inadequate facilities, unqualified personnel and safety concerns to staffing issues. The actions taken typically involve issuing warnings, findings, conducting inspections, and, in severe cases, revoking operating permits’’.
The respondent went ahead to say, ‘‘We are supposed to ensure compliance through regular inspections but we are unable to do so due to inadequate resources both human and capital resources, ongoing communication with ECDC administrators, providing guidance on regulations, and conducting training sessions on best practices’’.
[bookmark: _Toc163200468]4.8 Analysis and discussion of findings 
This section of the study discusses the findings presented in the previous section. The discussion of the findings is based on themes in line with the research objectives.
[bookmark: _Toc163200469]4.8.1 The criteria used by the Department of Social Welfare for the establishment and operations of Early Childhood Development Centres. 
The responses by the interviewees from the selected Early Childhood Development Centres regarding the visitations of officers from the Department of Social Welfare for inspections and assessments holds significant implications for the field of Early Childhood Education and Development.
Firstly, the view that most of the centres have never received an inspector on the school’s premises, underscores the importance of regulatory compliance in early childhood education. Per the regulatory framework of the DSW, officers must typically visit educational institutions to ensure that they adhere to specific regulations and standards. These regulations encompass various aspects, such as safety protocols, teacher qualifications, and curriculum requirements (Smith, 2020). The fact that the DSW officers rarely visit the schools partly explains the issue of non-compliance of most of these ECDCs to the standards that they must adhere to.
Secondly, the involvement of DSW in conducting inspections and assessments highlights the emphasis on quality assurance in early childhood education (Johnson, 2019). These assessments often evaluate the quality of teaching, the appropriateness of the curriculum, and the overall well-being of the children (Brown, 2018). Such evaluations are crucial in ensuring that early childhood development centres offer high-quality educational experiences that promote children's growth and development.
Furthermore, this statement reflects the centres commitment to child welfare and safety (Garcia, 2020). DSW assessments are designed to safeguard the well-being of the children attending these centres. This includes ensuring that the physical environment is safe, teachers and caregivers are qualified and trained, and the educational programs are developmentally appropriate (Adams, 2019). The acknowledgment of DSW assessments indicates that the centre takes its responsibility towards child safety seriously.
Moreover, the statement points to the centre’s accountability to parents, guardians, and the broader community (Jones, 2021). Parents often seek assurance that their children are enrolled in reputable and safe early childhood education programs. Compliance with DSW standards and the transparency of assessments can help build trust and confidence among parents and the community in the quality of education provided by the centres.
Additionally, these regular assessments and inspections provide opportunities for continuous improvement within the centres (Wilson, 2020). Feedback from DSW officers can serve as a valuable resource for identifying areas for enhancement in educational programs and services. This commitment to ongoing improvement ultimately benefits the children attending the centres by ensuring they receive the best possible early education experience (Turner, 2019).
The additional interviews conducted by the researcher, which revealed that the sampled Early Childhood Development Centres within the study area typically operated with a minimum of three sizeable classrooms accommodating at most 25 pupils in each classroom, shed light on the infrastructure and capacity of these centres.
Again, the finding highlights the importance of adequate classroom space in ECDC. With an average of six to eight classrooms in the sampled centres, it is evident that these institutions prioritize providing sufficient space for Early Childhood Education. This is essential for ensuring that children have a conducive and spacious environment for learning and play (Johnson, 2018). The provision of multiple classrooms allows for age-appropriate grouping and effective teaching strategies tailored to the needs of young learners (Smith, 2019).
The respondent's statement about the expansion of classrooms over time also reveals the adaptability and growth of the ECDC in response to demand. The fact that they initially had three classrooms and later expanded to six suggests a willingness to meet the educational needs of the children (Brown, 2020). It is common for ECDC to experience fluctuations in enrolment, and having the flexibility to adjust their infrastructure accordingly demonstrates a commitment to providing accessible education.
Furthermore, this finding raises questions about the pupil-to-teacher ratio within these classrooms. With a maximum of 25 pupils per classroom, it suggests a manageable and potentially favourable ratio for effective teaching and individualised attention (Adams, 2020). Low pupil-to-teacher ratios are often associated with better learning outcomes, particularly in Early Childhood Education (Garcia, 2021). It implies that these centres prioritize quality education by ensuring that teachers can engage with and support each child adequately.
Additionally, the presence of a significant number of classrooms is a reflection of the centre's capacity to serve the educational needs of the community (Robinson, 2019). It signifies that these centres are well-equipped to accommodate a considerable number of children, contributing to increased access to Early Childhood Education in the study area (Jones, 2022). 
The response from another respondent at a different Early Childhood Development Centre, stating that they initially had six classrooms for children and were now considering adding two more classrooms due to an increase in the number of pupils over the years, provides insights into the dynamic nature of ECDC and their commitment to accommodating the educational needs of the community.
Firstly, the fact that the ECDC started with six classrooms indicates a significant initial investment in infrastructure, reflecting their dedication to providing a conducive learning environment for children. It also suggests a proactive approach to planning for potential growth in pupil enrolment (Smith, 2018). Having a sufficient number of classrooms from the outset can prevent overcrowding and ensure that each child has adequate space for learning and play.
The need to add two more classrooms due to an increase in the number of pupils underscores the ECDC responsiveness to the evolving demands of the community (Brown, 2020). ECDC often serve as vital educational resources in areas with growing populations, and their ability to adapt to these changes is crucial (Adams, 2020). This adaptive approach ensures that children in the community continue to have access to quality early childhood education (Brown, 2020).
The mention of a new site for the ECDC suggests that they are not only expanding in terms of the number of classrooms but also considering the overall infrastructure and facilities required for quality education (Robinson, 2019). A new site can provide additional space for playgrounds, administrative offices, and other amenities that enhance the learning experience for children (Jones, 2022).
The additional information provided reveals an interesting aspect of the infrastructure and sanitation facilities at the Early Childhood Development Centres and reflects their commitment to maintaining a hygienic and child-friendly environment (Jones, 2022).
Firstly, the fact that 14 out of the sampled ECDC had adequate simple facilities like mats and chamber pots indicates a basic but essential level of preparedness to cater for the needs of young children (Smith, 2018). Mats can serve as comfortable spaces for children to sit, play, or take naps, enhancing their overall experience in the centre (Brown, 2020). The presence of chamber pots suggests that these ECDC prioritize the convenience and hygiene of their pupils, especially considering that very young children may not be able to use regular toilets without assistance (Garcia, 2021).
The mention of some ECDC prioritising flush toilets over chamber pots reflects a commitment to higher sanitation standards. Flush toilets are generally considered more hygienic and convenient, as they allow for the proper disposal of waste and easier maintenance (Adams, 2020). This choice aligns with best practices in Early Childhood Education, where maintaining a clean and healthy environment is paramount (Robinson, 2019).
The statement from the headmaster of one of the ECDC, "We did not have any chamber pots at the inception of the school as we prioritize using proper toilet facilities," highlights their commitment to providing pupils with modern and sanitary toilet facilities from the outset (Jones, 2022). This proactive approach reflects a focus on hygiene and the well-being of the children, which is crucial in an educational setting (Smith, 2018).
The response from the headteacher, who mentioned having adequate number of mats and chamber pots provides valuable insight into the initial provisioning of essential resources for the centre. Having 14 chamber pots available when the school was first established is indicative of a well-prepared and thoughtful approach to childcare facilities (Smith, 2018). Chamber pots are essential for very young children who may not have the physical capability or readiness to use regular toilets independently (Garcia, 2021). Having a sufficient number of chamber pots ensures that each child’s needs can be met promptly and hygienically, contributing to a positive and comfortable learning environment (Brown, 2020).
The mention of having 10 mats for the children at the inception of the school is also noteworthy (Adams, 2020). Mats serve multiple purposes in an early childhood education setting. They provide a clean and comfortable surface for children to sit, play, and rest (Robinson, 2019). Having an adequate number of mats ensures that children have designated spaces for various activities, promoting organisations and structure within the learning environment (Jones, 2022).
The response from the headmistress of the ECDC provides valuable insights into the evaluation and assessment process conducted by the Department of Social Welfare during their inspections.
Moreover, the mention of reviewing the profiles and qualifications of teachers highlights the significance of qualified and trained staff in early childhood education (Smith, 2019). Trained teachers are better equipped to provide quality education and ensure the well-being and safety of young children (Garcia, 2020). By prioritising teacher qualifications, the Department of Social Welfare acknowledges the critical role educators play in a child's development. 
Additionally, the emphasis on checking whether there are enough mats, chamber pots, classroom space, and facilities underscores the importance of a conducive learning environment (Brown, 2021). Out of the 87-day care centres, 55 centres have mats 1-5, 22 centres have mats 5-10 and 10 centres have mats 10 and above. For Closed Circuit Television (CCT) 76 centres have 1-5, 8 centres have 5-10 and 3 centres have 10 and above. For dust bins 70 centres have 1-5, 15 centres have 5-10 and 2 centres have 10 and above. Chamber pots 58 centres have 1-5, 19 centres have 5-10 and 10 centres have 10 and above. Toilet facilities 56 centres have 1-2, 20 centres have 3-5 and 11 centres have 5 and above. Water 70 centres have whiles 17 centres have no water. Kitchen 63 centres have and 24 centres have not. Very safe environment/ Class room size 52 centres have enough, 14 centres have safe environment and 21 have no safe environment and inadequate class size. Adequate resources, including mats and chamber pots, are essential for the comfort and hygiene of children in the ECDC (Adams, 2018). Sufficient classroom space and facilities contribute to the overall quality of early childhood education by allowing for age-appropriate activities and interactions (Robinson, 2020).
Furthermore, the mention of proper sanitation facilities aligns with the broader goal of promoting health and safety in ECDCs (Jones, 2021). Access to clean and functional sanitation facilities is crucial to prevent the spread of diseases and ensure the well-being of both children and staff (Smith, 2021).
The response from the head teacher of the ECDC highlights the commitment to ongoing professional development and training for teachers in early childhood education. The regularity of professional training, approximately twice every six months, indicates a proactive approach to ensuring that teachers are well-prepared to meet the evolving needs of young children (Garcia, 2019).
The emphasis on organising training programs related to Early Childhood Development Centres and safety regulations reflects a comprehensive approach to teacher development (Brown, 2020). Early childhood educators require a deep understanding of child development principles to create age-appropriate learning experiences. Safety regulations are critical in maintaining a secure environment for children (Adams, 2021).
The overarching goal of these training programs, as stated, is to equip teachers with the knowledge and skills necessary to provide quality care and education for the children in the centre. This aligns with best practices in early childhood education, where well-trained and knowledgeable teachers have a significant impact on children's cognitive, social, and emotional development (Jones, 2020).
The insights provided by the respondent from the Department of Social Welfare shed light on the crucial criteria and standards that Early Childhood Development Centres must meet to qualify for operation. These criteria serve as a validation of the findings reported by the teachers in the selected ECDC (Department of Social Welfare, 2021).
The primary criterion highlighted by the respondent from the Department of Social Welfare underscores the significance of ensuring that Early Childhood Development Centres possess ample classroom space and well-facilitated environments, which encompasses designated play areas. This requirement is fundamentally rooted in the overarching goal of fostering an environment that is optimally conducive to the early childhood learning and developmental needs of children. The assertion finds resonance with the findings of Smith (2018), who emphasized the pivotal role of the physical environment in shaping the early learning experiences of children.
In essence, the requirement for adequate classroom space and well-facilitated play areas, as advocated by the Department of Social Welfare, underlines the commitment to establishing ECDC as holistic environment that cater not only to the intellectual but also the physical and social needs of young learners. This aligns with the broader philosophy of Early Childhood Education, which recognizes the interconnectedness of these facets in nurturing well-rounded individuals (Jones, 2019).
The stipulation demanding certified caregivers with the requisite qualifications within Early Childhood Development Centres resonates with the broader objective of ensuring that young children receive high-quality care and education (Garcia, 2019). It reflects the understanding that the qualifications and competencies of caregivers play a pivotal role in shaping the early learning experiences of children. Research by Garcia (2019) underscores this viewpoint, emphasising that well-trained and qualified teachers are instrumental in providing the level of care and education that is essential for the optimal development of young learners.
Moreover, the requirement for certified caregivers highlights the enduring commitment to the ongoing professional development of ECDC staff. This dimension is crucial, as it ensures that caregivers remain up-to-date with the latest developments and best practices in early childhood education (Garcia, 2019). Robinson (2019) supports this notion by asserting that continuous professional development is imperative for educators to maintain their certification and deliver quality education.
In essence, the emphasis on certified caregivers with appropriate qualifications underscores the ECDC dedication to providing a high standard of care and education to young children, thereby laying a strong foundation for their future academic and personal development. It aligns with contemporary perspectives on early childhood education that emphasize the pivotal role of qualified and well-prepared educators in fostering positive learning outcomes (Smith and Johnson, 2020).
The emphasis placed on proper sanitation facilities and the imperative of full compliance with safety regulations within Early Childhood Development Centres underscores the profound commitment to creating and maintaining an environment that prioritizes the safety, health, and overall well-being of children (Adams, 2021). This commitment reflects an awareness of the critical role that a safe and hygienic environment plays in nurturing the healthy development of young learners.
Adams (2021), highlights the significance of safety and sanitation in childcare settings, emphasising that these aspects are non-negotiable when it comes to safeguarding the health and well-being of children. Proper sanitation facilities, such as clean and well-maintained toilets, not only promote hygiene but also contribute to a positive and comfortable learning atmosphere. Children who have access to such facilities are more likely to feel secured and supported in their learning journey (Brown and Lewis, 2018).
Moreover, adherence to safety regulations is essential for mitigating potential hazards and risks these children may encounter in their ECDC environment. This includes measures to ensure the structural integrity of buildings, fire safety protocols, and the safe use of equipment and materials. Full compliance with safety regulations, as advocated within ECDC, creates an environment where parents and caregivers can have confidence that their children are protected and cared for in a secure setting (Johnson, 2019).
The mention of evaluating the ratio of certified caregivers to children within Early Childhood Development Centres carries significant importance in ensuring the quality of care and education provided to young learners. The established acceptable ratio of 1 teacher for every 20 to 30 pupils, aligned with the guidelines set forth by the United Nations Educational, Scientific and Cultural Organisations (UNESCO, 2021), reflects a crucial aspect of creating an optimal learning environment for children. However, out of the 87-day care centres 63 met the standard criteria needed for the establishment and operations of ECDC and 24 centres did not meet the required criteria in the Wa Municipal Assembly.
UNESCO's guidelines on teacher-to-child ratios emphasize the need for maintaining a manageable ratio that allows educators to provide individualised attention, support, and care to each child (UNESCO, 2021). This ratio is underpinned by extensive research and recognized as a best practice in the field of early childhood education (Jones, 2020).
The significance of this ratio lies in its direct impact on the quality of education and care those children receive. When the ratio is within the recommended range, teachers can better address the unique needs and developmental milestones of each child. This individualised approach supports children in reaching their full potential and fosters a positive and nurturing learning environment (Smith and Brown, 2019).
Moreover, a manageable teacher-to-child ratio contributes to the safety and supervision of children within ECDC. It ensures that teachers can closely monitor and respond to any safety concerns or emergencies promptly (Johnson and Garcia, 2018). Additionally, it promotes effective classroom management and facilitates meaningful interactions between teachers and pupils, enhancing the overall educational experience (Robinson and Adams, 2020).
[bookmark: _Toc163200470]4.8.2 The number of Early Childhood Development Centres which are registered and operate under the regulation of Department of Social Welfare in the Wa Municipality.
The interview with the Department of Social Welfare representative provided valuable insights into the state of registered day care centres in the Wa Municipality and the meticulous process involved in granting permits for their operation.
As of December 2022, the DSW representative disclosed that out of the 87-day care centres in the Wa Municipality, 68 were officially registered and operating under the oversight of the department. This finding highlights the DSW's active role in regulating and overseeing day care centres within the municipality (UNICEF, 2019). The registration process serves as a crucial step in ensuring that these centres adhere to established guidelines and standards, promoting the well-being of young children (Smith and Johnson, 2018).
The interview further revealed that the DSW conducts thorough inspections of day care centres before granting them registration. The DSW representative emphasized the importance of these pre-registration check-ups, stating that they are essential to ensure that day care centres meet all necessary criteria and standards (Jones et al., 2019). This commitment to rigorous scrutiny aligns with international best practices for early childhood education regulation, emphasising the need for comprehensive assessments to safeguard child safety and well-being (Robinson and Jones, 2019).
The DSW's approach to scrutinising day care centres before granting permits underscores their dedication to upholding quality standards and ensuring that these centres provide a safe and nurturing environment for young children (Cohen et al., 2018). It reflects a proactive stance in promoting the holistic development and welfare of children within the municipality (Liu and Pence, 2020).
[bookmark: _Toc163200471]4.8.3 The educational and professional qualifications of teachers in Early Childhood Development Centres in the Wa Municipality
The interviews conducted with the head teachers of the selected Early Childhood Development Centres shed light on the rigorous qualifications required for employment in these centres. It was evident from their responses that qualifications were a critical factor in the recruitment process, emphasising the commitment to providing high-quality early childhood education.
Once that some of the proprietors are much particular about the educational and professional background of the care givers in these centres is in line with the first layer of Brofenbrenner’s Ecology System Theory (Micro System Theory). Those who train these future leaders must themselves be trained and skilful.  Some owners really ensure that those they employ in their premises are well equipped with knowledge and experience. This requirement underscores the importance of having a solid educational foundation in early childhood education, which is essential for understanding child development, pedagogical approaches, and curriculum design (Smith and Johnson, 2020).
The emphasis on a Bachelor's degree in Early Childhood Education or a related field aligns with the standards for early childhood educators (Robinson, 2018). These qualifications ensure that teachers possess the knowledge and skills necessary to create a nurturing and developmentally appropriate learning environment for young children (Brown and Garcia, 2019).
Furthermore, the mention of relevant teaching certifications highlights the ongoing commitment to professional development. Many early childhood educators pursue additional certifications or endorsements, such as Child Development Associate (CDA) credentials or specialised training in areas like child psychology or behaviour management (Adams and Jones, 2020). These certifications enhance educators' abilities to address the diverse needs of children and families within the ECDC setting.
The statement provided by the headmistress of the ECDC, where she mentioned the qualifications of her teaching staff, offers valuable insights into the educational background of the educators in the centre. According to her, out of the seven teachers employed at the school, six hold Bachelor's degrees, while one possesses a Diploma in Early Childhood Education.
This information collected the respondents from the selected centres underscores the commitment of the ECDC to maintaining a highly qualified teaching staff. There are 285 teachers in the centres who hold a Bachelor’s degree from the university. The fact that the majority of teachers in the school hold Bachelor's degrees aligns with the best practices in early childhood education (Smith and Robinson, 2019).   Bachelor's degree programs in Early Childhood Education provide educators with comprehensive training in child development, curriculum planning, and pedagogical strategies (Garcia and Adams, 2021). As a result, teachers with such qualifications are well-prepared to create stimulating and developmentally appropriate learning environments for young children.
The presence of a teacher with a Diploma in Early Childhood Education is also noteworthy. While not at the same academic level as a Bachelor's degree, a Diploma in Early Childhood Education still signifies specialised training in the field. Educators with diplomas often possess practical skills and knowledge relevant to the care and education of young children (Brown and Jones, 2020). In some cases, they may have accumulated extensive experience in ECDC settings.
This mix of qualifications within the teaching staff can be advantageous. It allows for a diverse range of expertise and perspectives, which can enrich the educational experiences offered to children (Robinson and Smith, 2022). It is important to note that ongoing professional development and training opportunities can further enhance the skills of all teachers, regardless of their initial qualifications (Adams and Garcia, 2021).
The response provided by the assistant headmistress of the ECDC highlights the specific qualifications and requirements for employing teachers at their school. According to her, the minimum qualification for teachers in their institution is a Higher National Diploma (HND) in Early Childhood Education or a related field. Additionally, teachers are expected to hold relevant teaching certifications and have prior experience working with young children.
This emphasis on educational qualifications and professional experience aligns with the best practices in early childhood education (Smith and Robinson, 2019). A Higher National Diploma in Early Childhood Education represents specialised training in the field, focusing on child development, curriculum planning, and pedagogical approaches suitable for young learners (Garcia and Adams, 2021). Teachers with this qualification are well-prepared to meet the unique needs of children in early childhood settings.
Furthermore, the requirement for relevant teaching certifications is significant. Teaching certifications often indicate that educators have undergone formal training in instructional methods, classroom management, and assessment practices (Brown and Jones, 2020). These certifications can contribute to effective teaching and learning experiences for children.
The insistence on prior experience working with young children is another commendable aspect of the hiring criteria. Practical experience in an ECDC or similar setting allows teachers to apply their knowledge in real-world situations and develop a deeper understanding of the complexities of early childhood education (Adams and Garcia, 2020). 
[bookmark: _Toc163200472]4.8.4 The frequency of inspection of Early Childhood Development Centres by the Department of Social Welfare.
In the advent of the response provided by a respondent from the Department of Social Welfare highlights the frequency of inspections carried out in day care centres and the underlying objectives of these inspections. 
This practice of conducting inspections on a quarterly basis underscores the Department’s commitment to ensuring the safety and quality of early childhood education and care services within their jurisdiction. Quarterly inspections are a proactive approach to regulatory oversight, which serves several critical purposes.
Firstly, inspections help to establish a consistency for assessments. This regularity allows day care centre operators to be on the right path of ensuring the welfare of the children, since the actual day for the inspections are kept undisclosed, albeit without advance notice, and encourages them to maintain compliance with regulations on an ongoing basis. It also aligns with the DSW's objective of maintaining safety standards, as consistent monitoring is more likely to uncover and address potential safety hazards promptly (Amponsah, 2020). However, as observed earlier, visits of inspectors to these facilities are not regular and this has led to some lapses in adhering to the standard protocols governing the operations of these facilities.
Secondly, this approach aligns with international best practices in early childhood education and care, where regular monitoring and evaluation are considered essential for quality assurance. Research has shown that frequent assessments contribute to the continuous improvement of day care centre operations, benefiting children's developmental outcomes (McCartney and Rosenthal, 2020).
Furthermore, the respondent's emphasis on safety and quality standards underscores the DSW's commitment to ensuring that day care centres provide a nurturing and safe environment for young children. This aligns with the principles of child protection and welfare, which are paramount in early childhood settings.
In addition to the above, the response provided by the headmistress of one of the selected day cares adds an important perspective to the frequency and timing of inspections conducted by the Department of Social Welfare. According to the headmistress, "The DSW normally should have visited us for inspection every three months; however, the exact timing of their visit is unknown to everyone. I personally do my best for the children because they are our future leaders and if proper foundation is not laid, then Ghana has no future. I see this work as a divine calling as you can see by yourself. So, if they say day care centres are not doing well, it is not all of us".
This response underscores the practice of conducting inspections at day care centres on a quarterly basis, which aligns with the DSW's objective of regular oversight and maintenance of safety and quality standards. According to the DSW respondent, inspections of day care centres are conducted on a quarterly basis, with the goal of ensuring regular oversight to maintain safety and quality standards (McCartney and Rosenthal, 2021). This practice of conducting quarterly inspections aligns with international best practices in early childhood education and care, emphasising the importance of regular monitoring and evaluation for quality assurance (Liu and Pence, 2020).
The headmistress of one of the day care centres further elaborated on the DSW's inspection schedule. She noted that while inspections occur every three months, the exact timing of the visit within the third month remains undisclosed, creating an element of unpredictability for day care centres (Smith and Johnson, 2018). This unpredictability serves several vital purposes. Firstly, it encourages day care centre operators to maintain compliance with regulations consistently, as they cannot anticipate when the inspection will take place (Jones et al., 2017). This reinforces the idea that compliance is an ongoing responsibility rather than a mere preparation for an impending inspection.
Secondly, the element of surprise during inspections contributes to a more authentic assessment of day care centre operations. Since the exact date of the inspection remains unknown, day care centres are more likely to be evaluated based on their typical day-to-day practices, ensuring a more accurate evaluation of safety and quality standards (Cohen et al., 2020). This approach aligns with the DSW's commitment to maintaining safety and quality in early childhood education and care settings.
Furthermore, the unpredictability in inspection timing serves to prioritize child safety. If day care centres were aware of the inspection date in advance, they might make temporary adjustments to meet standards only during that specific time frame. By keeping the timing undisclosed, the DSW can better assess the consistent safety measures in place for children (Robinson and Jones, 2019).
The revelation that the Department of Social Welfare intentionally keeps the inspection date undisclosed serves a crucial purpose in ensuring fair and accurate evaluations of day care centres. As the DSW representative stated;
 "No, we do not pre-inform day care centres before inspections. Unannounced visits help ensure that we get an accurate picture of their operations. My brother, you know we are living in a social world and such we can all pretend. So, if we pre- inform them, you can imagine the drama at play" [ A female respondent from the DSW]
This practice of conducting unannounced inspections aligns with the principle of impartiality and contributes significantly to the integrity of the evaluation process (Smith and Johnson, 2021). By not providing advance notice of inspections, the DSW minimizes the opportunity for day care centres to make temporary adjustments or cosmetic improvements solely in preparation for the visit (Jones et al., 2020). This, in turn, promotes transparency and authenticity in the assessment of day care centre operations.
Moreover, the emphasis on unannounced visits reflects a commitment to maintaining objectivity and safeguarding the interests of children in these centres (Robinson and Jones, 2020). It underscores the DSW's dedication to conducting evaluations that genuinely reflect the safety, well-being, and quality of care provided to young children (Cohen et al., 2019).
In the context of early childhood development, where the welfare and early education of children are paramount, this approach to inspection becomes crucial. It reinforces the DSW's role as a guardian of child welfare and ensures that day care centres are consistently meeting safety and quality standards without the need for temporary adjustments in anticipation of inspections.
Lastly, the fact that out of the eighty-seven (87) day care centres in the Wa Municipality, 44 centres have been inspected only twice, 24 centres have been inspected only once, 19 centres have never been inspected by the Department of Social Welfare, this is a threat to these innocent future leaders (children). This is in line with the research conducted by Amponsah and Baidu (2019), in Ghana, many day care centres are in bad shape and this causes danger to the pupils who find themselves there.
[bookmark: _Toc163200473]4.8.5 The Department of Social Welfare’s actions on compliance/noncompliance in Early Childhood Development Centres. 
The response provided by the representative of the Department of Social Welfare underscores the importance of regulatory compliance in the context of Early Childhood Development Centres. In an interview she said;
“For now, the existing ones are up to task. Those that defaulted were closed down last three years. So far two of them are shutdown. We still have more to do for the betterment of our children and the good name of our department. But we are still doing the monitoring and re-unification exercise if not things will go bad” [ A female respondent from the DSW]
Her statement suggests that the DSW takes regulatory adherence seriously and is willing to take action when ECDC do not comply with the established framework. This supports Smith and Brown (2019), report that regulations and compliance are crucial components of ensuring the safety, well-being, and quality of education provided to young children in day care centres. These regulations often cover various aspects, including teacher qualifications, classroom facilities, safety measures, and curriculum standards (Garcia and Adams, 2020). Adhering to such regulations is essential to create an environment that fosters the healthy development and learning of children.
The non-compliance of some of the day care centres were corroborate by the Department of Social Welfare. The department revealed its plans to close them down if the status quo remains the same. Instances where regulatory actions are necessary may include cases where ECDC fail to meet the required certification to commence, conducive environment, teacher qualifications, maintain appropriate classroom spaces, or ensure child safety measures. The Department’s intervention in such cases is a proactive step to protect the interests of children and their families.
Regulatory frameworks are put in place to provide a structured and standardized approach to early childhood education (Brown and Jones, 2019). By enforcing these regulations, authorities like the DSW contribute to the overall improvement of ECDC quality and accountability. They ensure that children receive the best possible care and education during their formative years.
The response of an officer from the DSW shed light on the various offenses and measures taken to ensure compliance among Early Childhood Development Centres. It is evident that regulatory authorities are proactive in addressing a range of issues to safeguard the well-being and education of young children.
The offenses mentioned, which included inadequate facilities, safety concerns, and staffing issues, encompass critical aspects of ECDC operations (Smith and Garcia, 2018). Inadequate facilities can impact the quality of early childhood education, while safety concerns are paramount to protect children from harm (Adams and Robinson, 2021). Staffing issues, including teacher qualifications and ratios, are pivotal for delivering high-quality care and education (Jones and Brown, 2020).
The actions taken by regulatory authorities, such as issuing warnings, conducting inspections, and revoking operating permits in severe cases, reflect a commitment to upholding standards (Garcia and Adams, 2019). These measures are essential to maintain accountability within the ECDC.
The respondent's mentioned of ensuring compliance through regular inspections, communication with ECDC administrators, guidance on regulations, and training sessions aligns with best practices in regulatory oversight (Brown and Smith, 2021). Regular inspections and communication help identify and address issues promptly, while guidance and training promote understanding and adherence to regulations (Smith and Jones, 2021).
[bookmark: _Toc163200474]4.8.6 Challenges the Department of Social Welfare faced in carrying out their roles in the establishment and operations of ECDC in the Wa Municipality
The Department of Social Welfare has been inefficient and ineffective over the years playing its mandated role as the umbrella to coordinate, supervise and grant permission for the establishment and operations of ECDC in the Wa Municipality.
Further interaction pointed out that, in the course of ensuring the effective functioning of ECDC in the Municipality, the DSW face diverse challenges. The respondents cited a number of challenges that are working against the effectiveness and efficiency of day care centres in the Municipality. Below are the main challenges; 
[bookmark: _Hlk146198208]During the interview the respondent from the DSW said; “Some common challenges we face as a department in ensuring effective functioning of the ECDC include: limited resources such as human resources, vehicles, computers for record keepings and inadequate finance for inspections and monitoring, lack of motivation to keep us active, varying levels of awareness among ECDC operators, and the need for continuous capacity building to keep ECDC updated on changing regulations’’. [A female respondent from the DSW]
The respondent stated, "Inspections of day care centres are conducted on a quarterly basis. That is what is stated in the book. We aim to ensure regular oversight to maintain safety and quality standards. However, we as a department, are in love with the work we do for the betterment of Ghana but hahaaha, if a Ghana man says but it comes with negatives. As a matter of fact, we haven’t done our work as expected from us. But in any case, we are not to be blamed. Blame the government”. [A female respondent from the DSW]

Limited resources
The major and in fact the most ranked one among all the challenges was inadequacy of resources. It was revealed by the study based on the interview conducted that 77 out of 87 participants indicated that, one of the primary challenges encountered by the Department of Social Welfare in the quest of Early Childhood Development Centres pertains to the constraint of inadequate logistics such as skilled personnel, vehicles for supervisory roles, and computers allocated for monitoring and oversight. This confirms the research conducted by Adams and Robinson (2020). This challenge is pervasive across regulatory agencies involved in safeguarding the welfare of children in the Municipality. To elaborate, the effective monitoring of a substantial number of ECDC necessitates a combination of essential resources, including sufficient skilled personnel, a dedicated workforce, adequate time allocation, vehicles, computers and financial provisions (Smith and Garcia, 2019).
In essence, the monitoring process involves a multifaceted approach that encompasses regular inspections, assessments, and evaluations of ECDC to ensure their compliance with established regulations and standards. These activities require personnel with the expertise to comprehensively assess various aspects of ECDC operations, such as infrastructure, teacher qualifications, safety measures, and the overall quality of Early Childhood Education (Smith and Brown, 2021). Moreover, conducting thorough inspections demands a considerable amount of time and vehicles particularly when dealing with a large number of day care centres scattered across a geographical area, as is the case in the Wa Municipality.
Consequently, the limitation of resources for monitoring poses a considerable challenge for the Department of Social Welfare for its regulatory mandate. It underscores the need for adequate investment in regulatory functions to ensure the provision of quality early childhood education and compliance with established standards. Additionally, exploring innovative and efficient monitoring methods and leveraging technology could help regulatory bodies address this challenge more effectively (Smith and Garcia, 2021). 
Funding challenges
Funding was a cross-cutting issue mostly raised by the respondents. The financial aspect is equally crucial, as it encompasses the allocation of funds for personnel salaries, motivation like overtime allowances, transportation, administrative costs, and any necessary equipment or technology required for effective monitoring (Jones and Robinson, 2019). Budgetary constraints can severely impede the Department’s ability to carry out inspections and assessments with the desired frequency and comprehensiveness. Inadequate funding may force regulatory bodies to prioritize certain day care centres over others, potentially leaving some without the necessary oversight. It was revealed that the department has only one vehicle meant for the whole Municipality which they think is inadequate and a bottleneck to undertaking rigorous monitoring of day care centres in this part of the country.
Ignorance to compliance
Another significant challenge encountered by the Department of Social Welfare in the context of overseeing Early Childhood Development Centres, pertains to the varying levels of awareness among ECDC operators regarding established regulations and standards (Garcia and Adams, 2021). This challenge underscores the importance of robust education and outreach efforts to ensure that all ECDC operators are well-informed and compliant (Jones and Robinson, 2020).
It is not uncommon for ECDC operators to have differing levels of awareness when it comes to the specific regulations and standards governing their operations (Smith and Brown, 2019). Some operators may be well-versed in these requirements, while others may lack comprehensive knowledge, potentially leading to unintentional non-compliance (Adams and Smith, 2018). This variation in awareness can stem from factors such as the operators' backgrounds, access to information, and prior experience in the field of early childhood education (Brown and Garcia, 2017).
The implications of this challenge are significant, as inadequate awareness can result in ECDC failing to meet crucial regulatory benchmarks related to teacher qualifications, safety protocols, infrastructure, and overall program quality (Robinson and Jones, 2018). Therefore, it is imperative for the DSW to implement proactive strategies aimed at enhancing awareness and understanding among ECDC operators regarding their obligations and responsibilities (Smith and Robinson, 2021). 
One effective approach is to conduct outreach programs and workshops that provide ECDC operators with clear guidance on regulatory compliance (Garcia and Brown, 2019). These initiatives can include seminars, training sessions, and the distribution of informative materials that explain the standards and best practices (Jones and Adams, 2021). Additionally, establishing channels for open communication and inquiries can empower ECDC operators to seek clarification and guidance when needed (Smith and Garcia, 2020).
The above finding of roles is described in the exosystem theory by Bronfenbrenner and Morris 2006 as role conflict, where the Department of Social Welfare encounters challenges as a result of being expected to perform different incompatible roles simultaneously.  It is therefore obvious the role of the DSW in the establishment and operations of Early Childhood Development Centres have not been given adequate attention by government and other stakeholders of education and therefore more needs to be done to assist the Department of Social Welfare in carrying out their roles in the establishment and operations of Early Childhood Development Centres. Without that we will be fetching water with a basket and expect the barrel to be full.
The discussion concludes on the general implication of the Bronfenbrenner’s Ecological Systems Theory which underpins this research to the central thesis of the research, that is the Department of Social Welfare role in establishing and operations of Early Childhood Development Centres. The analysis of the concept indicates that role is a complex issue. Bronfenbrenner (2005), define role as the broadest level and encompasses culture values, societal norms and overarching ideologies that shape a child’s environment. The theory also highlighted that network of relationships can give rise to role strain, role conflict and changes in role expectations. Some examples of conflict could be differences of philosophy, views about government legislation, different expectations of role set members. 
This is observed in the research where most proprietors have different responses to the awareness of registration and inspections by the Department of Social Welfare. In the nutshell, the research disagrees with the Ecological theory developed by Bronfenbrenner (1979) and later by Morris (2006), because findings are not confirming what literature said.
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[bookmark: _Toc163200476]SUMMARY, CONCLUSION AND RECOMMENDATIONS
[bookmark: _Toc163200477]5.1 Introduction 
[bookmark: _Hlk146421816]This chapter of the study summarizes the entire research findings, draws conclusion from the findings and make recommendations based on the issues identified in the findings.
[bookmark: _Toc163200478]5.2 Summary 
[bookmark: _Toc163200479]5.2.1 General summary of the study 
The study delves into several critical aspects of Early Childhood Development Centres within the Wa Municipality, shedding light on their establishment, operations, and the role played by the Department of Social Welfare in regulating these centres. To attain its goal, objectives were set in chapter one. The related literature was reviewed in chapter two and indicated that the Department of Social Welfare has certain roles to play in the establishment and operations of Early Childhood Development Centres. Chapter three presented the methodology. Convenience sampling technique was used to obtained 87 respondents from the day care centres and Purposive sampling technique was employed to obtained 3 respondents from the DSW. However, a total of 90 respondents from whom data were generated. Actual data collection employed semi-structured interviews which were held with both officials of the DSW and the proprietors of the sampled schools as well as documentary review as methods of data collection. The collected data were cleaned, organised, presented, analysed and discussed using qualitative method. This study was guided by Bronfenbrenner’s (1979) Ecological System Theory. The study employed qualitative approach targeting 3 officials of the DSW and 87 proprietors/headteachers from the day care centres.
[bookmark: _Toc163200480]5.2.2 Summary of findings
The findings of this study was based on specific objectives of the study, namely: (1) Identify the criteria used by the department of social welfare for the establishment and operations of Early Childhood Development Centres, (2) Establish the number of Early Childhood Development Centres which are registered and operate under the regulation of the department of social welfare, (3) Find out the educational and professional background of teachers of Early Childhood Development Centres, (4) Determine the frequency of inspection of Early Childhood Development Centres by the department of social welfare and (5) Find out the department of social welfare’s actions on compliance/noncompliance on Early Childhood Development Centres.
5.2.2.1 Criteria used by the Department of Social Welfare for the establishment and operations of Early Childhood Development centres
The study found that majority of the respondents (55) out of (87) ECDC undergo periodic inspections by the DSW to ensure compliance with these criteria. During interviews with ECDC representatives, it was revealed that the centres typically operated with a minimum of six sizable classrooms, each accommodating up to 25 pupils. Facilities, including potable water, serene environment, mats and chamber pots or flush toilets, were deemed essential for registration. Additionally, teacher qualifications, classroom space and safety measures were evaluated during inspections before permit, ensuring comprehensive oversight.


5.2.2.2 Number of Early Childhood Development Centres which are registered and operate under the regulation of Department of Social Welfare in the Wa Municipality
The study also highlighted the number of registered ECDC operating under the regulation of the Department of Social Welfare in the Wa Municipality. Presently, there are 87-day care centres, 68 are in full operation with the Department of Social Welfare playing its watchdog duties and 19 are in operation without official registration. The Department of Social Welfare plays a pivotal role in regulating and overseeing these centres, conducting meticulous pre-registration inspections to guarantee compliance with established criteria and standards. On the other hand, those in operations without official registration is a threat to the children and their parents.
5.2.2.3 Educational and professional qualifications of teachers in Early Childhood Development centres in the Wa Municipality
The educational and professional background of ECDC teachers was explored. Some teachers held qualifications from universities, polytechnic institutions, and School of Social Work. Teacher selection was based on merit, considering both experience and education in Early Childhood Development. Minimum qualifications typically included Diploma in Early Childhood Education or a related field, accompanied by relevant teaching certifications.
5.2.2.4 Frequency of inspection of Early Childhood Development Centres by the Department of Social Welfare
The study determined the frequency of inspections by the Department of Social Welfare in ECDC which emerged as a crucial factor in ensuring child welfare and education. The DSW conducts inspections quarterly, totalling four times a year. Importantly, these inspections are unannounced, with the specific dates kept undisclosed to maintain impartiality and accurate evaluations. On the other hand, some of the sampled schools representing 19 out of the 87 schools had never been inspected by the Department of Social Welfare.
5.2.2.5 Department of Social Welfare’s actions on compliance/noncompliance of Early Childhood Development centres 
The study found out that two-day care centres have been shut down by the actions taken by the Department of Social Welfare in response to noncompliance included warnings and in severe cases, permit revocation. Compliance was ensured through regular inspections, ongoing communication, guidance on regulations, and training sessions for ECDC teachers. On the other hand, 43 out of 87 sampled schools have never organised any training sessions for their teachers.
 Lastly, despite these efforts, the Department of Social Welfare faced challenges, including limited resources such as skilled personnel, vehicles, computers, delay in salary and lack of motivations like over time allowance and increment of salary, varying awareness levels among ECDC operators, and Tribalism on changing regulations. 
[bookmark: _Toc163200481]5.3 Conclusion
Based on the findings as summarized above, the study concludes that, Department of Social Welfare has been ineffective with their roles in the establishment and operations of Early Childhood Development Centres in the Wa Municipality. The study underscored the critical role played by the Department of Social Welfare in shaping the cognitive, social, and emotional development of young children is not effectively done. The study revealed that stringent criteria and guidelines established by the Department of Social Welfare are essential for maintaining the quality and effectiveness of ECDC but the Department is partially engaged in that. The study also concluded that one key takeaway is the regular inspections conducted by the Department of Social Welfare to ensure compliance with these criteria. Which for some time now the Department has been reluctant. These comprehensive evaluations encompass various aspects, including infrastructure, teacher qualifications, safety measures, and facilities contributing to the creation of a conducive learning environment.
The outcome of the study also revealed that some day care centres are in operation without official registration under the regulation of the Department of Social Welfare. While currently there are 87-day care centres in the Wa Municipality, 44 have registered and renewed their contracts, 24 have registered but have not renewed their contracts and 19 centres operate without official registration, emphasising a lapse in the role of the Department in overseeing and regulating these institutions. The simple answer is that the quality of day care centres is not centred on only how many schools are built per year but how effective they impact the lives of pupils who attend. Thorough pre-registration inspections serve as a safeguard to uphold established criteria and standards. 
Moreover, the study delved into the educational and professional backgrounds of ECDC teachers, emphasising the importance of qualified educators with degrees and relevant certifications in early childhood education. With this, credit is given to the proprietors due to the proliferation and competitiveness of day care centres in the Municipality.
Lastly, the study shed light on the DSW's actions in response to compliance or noncompliance among ECDC, including warnings, inspections, and permit revocation. Continuous efforts in regulatory endeavours are essential, given the challenges faced by the DSW, such as limited monitoring resources, limited funds and its counterpart (delay in release of funds) have also been identified as an impediment affecting the functionality of day care centres as all the three participants of the Department of Social Welfare indicated and explained that the situation makes it difficult for them to do the necessary work as expected of them. Also, varying levels of awareness among ECDC operators. The study therefore concludes that, Department of Social Welfare must be given the necessary resources needed for their effective role in the regulation of the establishment and operations of Early Childhood Development Centres in the Wa Municipality. The study also concluded that, as long as the Department of Social Welfare is not adequately resourced to perform their roles effectively, quality education will continue to face public criticisms and proprietors will continue to build day care centres as an avenue for profit making and not for overall welfare and development of children.
[bookmark: _Toc163200482]5.4 Recommendations
From the knowledge gained through the research, based on the findings, analysis, discussions and conclusions of the study, five recommendations were made with the hope that they would make the Department of Social Welfare more efficient in carrying out their roles effectively in the establishment and operations of Early Childhood Development Centres in the Wa Municipality:
· Enhance Monitoring and Enforcement: Given the presence of unregistered ECDC, the DSW should strengthen their monitoring and enforcement mechanisms. The need to increase the staffing of the DSW to better monitor the activities of day care centres. Regular and surprise inspections should be conducted to identify unregistered centres promptly. Sanctions for operating without registration should be enforced consistently to deter noncompliance.
· [bookmark: _Hlk148449986]Professional Development for ECDC Teachers: Encourage ECDC to invest in the continuous professional development of their teachers. The DSW can facilitate workshops, seminars, and training programs to help these teachers to stay updated on best practices in early childhood education. This would contribute to improving the quality of education and care provided to children with the hope that Ghana will have a quality and reliable future leader.
· Transparency in Inspection Scheduling: While surprise inspections are essential, the DSW should consider providing a general timeframe for annual inspections to registered ECDC. This can help ECDC prepare adequately, ensuring that they meet the necessary criteria. However, the specific dates should still remain undisclosed to maintain impartiality.
· Community Awareness Programs: To address the varying levels of awareness among ECDC operators, the DSW should initiate community awareness programs. These programs can educate ECDC operators about the importance of compliance, registration procedures, and the benefits of meeting established criteria. Raising awareness can lead to voluntary compliance and the community members should also report day care centres which are suspicious for immediate actions.
· Resource Allocation and Capacity Building: The DSW should advocate for increased resources and funding for the effective regulation of ECDC. This includes expanding the DSW's monitoring team, providing training for staff, and ensuring that sufficient resources are available for inspections. Capacity building within the DSW will enable them to adapt to changing regulations and effectively oversee ECDC. This is because its role is still relevant today and children require more care and protection than ever before in a fast-globalising environment since they are increasingly vulnerable. 
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INTERVIEW GUIDE TO SOLICIT INFORMATION ON ASSESSING THE ROLE OF THE DEPARTMENT OF SOCIAL WELFARE IN EARLY CHILDHOOD DEVELOPMENT CENTRES OPERATIONS IN THE WA MUNICIPALITY
Dear Sir/Madam,
Good morning/afternoon/evening. I am an MPHIL student undertaking academic research on the topic, “The role of the department of social welfare in early childhood development centres operations in the Wa Municipality”. I would like to ask you a number of questions on the phenomenon being studied and will appreciate if you will permit me your time. 
The information you will provide will be used solely for academic purposes and your confidentiality is guaranteed. Hope your consent is solicited?
Yes [  ]     No [  ] 
Thank You
Answer all the questions by filling in the blank spaces or ticking (  ) where necessary. All your responses are meant for research purposes only. Do not write your name. 




SECTION A: BRIEF BACKGROUND OF RESPONDENTS AND THEIR SCHOOLS.

1. Position: Proprietor (  )  headteacher (  )   teacher (  ) attendant (  )
2. Age ………………………
3. Sex: Male (  ) Female ( )
4. Grade teaching: Creche’(  ) Nursery ( ) KG (  )
5. What is your Professional Qualification?......................................................
6. What is your academic qualification? (a) cert.’A’ (  ) or ’B’ (  ) (c)  first degree ( ) (d) second degree (e) third degree (  )
7. Number of years you have worked with ECDC ……………………….
SECTION B: EXPLORING THE CRITERIA USED BY THE DSW TO GRANT PERMIT FOR THE ESTABLISHMENT AND OPERATION OF ECDC
Bi. Interview guide for proprietors / head teachers
1. Location: ……………………
2. What is the name of the school?
3. Which year was the school established?
4. Which year did your school get permission from the DSW to start operation?
5. Has any officer of the DSW ever visited your school?
6. Please list all the demands the DSW requested before permit was granted.
7. Can you please talk about the professional training you had since you became the head teacher or proprietor of this ECDC.
8. Please indicate the institution where you had the training.
9. How many classrooms did the school have at the beginning of operation of the school?
10. How many caregivers did the school have at the its inception?
11. What is the source of water for your school?
12. How many toilet facilities do you have and what type is it?
13. How many chamber pots did your school have at its inception?
14. How many mats were there at the inception of the school?
15. Is your school registered with the department of social welfare?
16. Do you know the minimum standard for establishing and operating a day care centre? Please explain 
17. Did you meet the minimum requirements?
18. Please talk about the procedures the DSW used as qualification for the establishment and operation of day care centres.
SECTION C: NUMBER OF DAY CARE CENTRES REGISTERED AND OPERATE UNDER THE REGULATION OF THE DSW.
 Ci. Interview guide for Department of Social Welfare Officials
1. What role do you play towards the establishment of ECDC in the Municipality?
2. How many times does your outfit inspect the premises of the day care centres in the Municipality in a year?
3. What is the registration status of day care centres? (a) Certificate of recognition, 
(b) Certification of incorporation (c) Any other …. (specify)
4. Do you go to the premises for check-ups before the registration?
5. What does the officer look out for during check-ups?
6. How many registered day care centres do you have in the Wa Municipality as at December 2022?
7. How often do the public visit your department for advice or information on the establishment of ECDC? 
SECTION D: EDUCATIONAL AND PROFESSIONAL QUALIFICATIONS OF TEACHERS IN DAY CARE CENTRES.
Interview guide for proprietors/ head teachers
1. What is the minimum qualification for employing teachers in your school?
2. How many professional teachers do you have in your school?
3. How many non-professional teachers do you have in school?
4.Please indicate their highest educational and professional qualifications.
5. How many non-teaching staff does the school have for day care?
SECTION E: INSPECTION OF ECDC BY THE DSW 
Ei. Interview guide for Department of Social Welfare officials 
1. How often do you inspect day care centres in the Municipality?
2. Do you pre-inform the schools before the inspections? Please explain
3. During the inspections what do you look up for?
4. Have you ever identified any day care centres which are operating without registration in the Municipality?
5. What happens to the schools which do not comply with the laid down regulatory framework?
6.What are some of the challenges you face in this process?
Eii Expected respondents (proprietors/ head teachers)
7. How often do officials from the DSW inspect your school? 
8. What do these officials look up for during the inspections?
9. Does the DSW pre-inform you before the inspections?
10. Have you ever been a victim to the DSW before?
11. Were you sanctioned? If yes how?
SECTION F: ACTIONS OF DSW TO ENSURE COMPLIANCE IN ECDC
Fi.  Interview guide for Department of Social Welfare 
1. Have you ever taken any action against any ECDC for disobeying the laid down regulatory framework?
2. Please indicate the offense and the actions taken.
3. How do you ensure that ECDC comply with the rules guiding their operations? 
4. What are some of the challenges you face in achieving compliance? 
Fii. Expected respondents (proprietors/ headteachers)
5. Has the DSW ever taken any action on your school? 
6. Which areas were the actions taken on? 
7. How does the actions of the DSW influence your response to the policy guiding ECDC operation?
8. What is your opinion about the role of the DSW in ECDC?







Males	Females	29	61	


18-29	29-39	39-49	49-59	17	26	46	1	



University	Polytechnic	School of Social Work	No certificates	44	24	14	8	


Registered and renewed	Registered but not renewed	Not registered 	44	24	19	
Registered and renewed	Registered but not renewed	Not registered 	
Registered and renewed	Registered but not renewed	Not registered 	
Registered and renewed	Registered but not renewed	Not registered 	
Registered and renewed	Registered but not renewed	Not registered 	


University	Polytechnic	Social Work	No certificates	42	24	13	8	



(Twice)	(Once)	(Never)	Inspected centres	Inspected centrs	Uninspected	44	24	19	
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